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Introduction

This report provides information concerning state systems of support for improving the linguistic competency and, therefore, the academic performance in all subjects for English language learners. This document therefore focuses not on specific classroom teaching methods or approaches teachers may use (e.g., direct, reading, audiolingual, community language learning, communicative-functional-notional, grammar-translation, or total physical response); guidance of this type is readily available.
 Instead, this Solution-finding Report seeks to identify resources that provide strategies that states and districts may employ to support schools in applying selected methods and approaches. 

This Solution-finding Report is intended to provide a quick response to the request for information; it is not intended to be a definitive literature survey or synthesis of the topic. Its contents are divided into two sections. The first section provides a selection of states’ provision of one kind of support, their websites, as a demonstration of the variety of materials some states make available. (Individual documents on these websites may also prove useful, but they have not been specifically examined for this report.) In addition, organizations concerned with the linguistic development of English language learners often provide policy guidance which may help define and organize state support. The second section is comprised of references and brief summaries of published research and evaluation studies, and policy statements.
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I. Helpful State and Organization Websites

Center for Advanced Research on Language Acquisition, Articulation of Language Instruction. University of Minnesota (website).
http://www.carla.umn.edu/articulation/

“The Center for Advanced Research on Language Acquisition (CARLA) has been actively involved in a number of projects that have focused on the articulation of language instruction using a proficiency-oriented approach to language instruction and assessment. The articulation of second language programs from level to level and across offerings at the same level is a crucial element of language programming that assures replicable and predictable student outcomes (see Byrnes, 1990; Lafayetee, 1980, and Lange, 1988). 

“Second language instruction can be horizontally articulated; that is, similar instruction can be delivered across courses on the same level. It can also be vertically articulated between elementary and secondary schools, between secondary schools and postsecondary schools, and between elementary immersion programs and secondary non-immersion programs. Discussions and debates among education professionals relating to the articulation of second language instruction have not, historically, adequately focused on students' performance outcomes for comprehension and communication, and the means by which articulation of instruction is usually managed have already focused on students’ actual demonstrated proficiency in using the target language in real-world contexts.”
Illinois State Board of Education. English Language Learning (website).

http://www.isbe.net/bilingual/default.htm
The website offers a wide range of materials, including streaming video, for administrators, teachers, and parents. Topics addressed include assessment, best practices, relevant research, programs for teachers, grant applications, Title III information, statistics and demographics, programs and services, reports, resources, standards, bilingual special education. The state’s Language Proficiency Handbook (88 pgs.), with rubrics and ideas for implementation, provides a useful tool.

Minnesota Department of Education. English Language Learners (website).

http://education.state.mn.us/MDE/Learning_Support/English_Language_Learners/index.html
The Minnesota Department of Education offers resources for administrators, parents, researchers, students, and teachers, including sample parent notification documents in many languages, documents specifying state standards and ELL program guidelines, and Title III and NCLB requirements. The site posts the state’s Program Review Critical Elements that guides districts in compiling evidence for the ELL Program Review, as well as the protocol for site visits. Also posted are guidelines for parental involvement, funding, program models, and identification of and programming of students.

Missouri Department of Elementary and Secondary Education. (2007 August). English Language Learning: A Guide for School Districts. Jefferson City, MO: Author
http://dese.mo.gov/divimprove/fedprog/discretionarygrants/bilingual-esol/2007aguideforenglishlanguagelearning.pdf
This 3-page flyer provides an overview of evaluation requirements, parental involvement and information, professional development, and Title III requirements as they relate to Missouri’s ELL programs.

National Association of Bilingual Education

http://www.nabe.org/publications.html
The website offers journals and articles for purchase and/or free downloading: Bilingual Research Journal, NABE Journal of Research and Practice. Articles may address aspects of providing state support or policy guidance for improved ELL literacy and academic performance.

University of California Linguistic Minority Research Institute (website).

http://lmri.ucsb.edu/
The site provides a searchable database of “research reports published by outside sources, related to issues that affect linguistic minorities.” 
Virginia Department of Education, English as a Second Language (website).
http://www.doe.virginia.gov/VDOE/Instruction/ESL/
This site includes the following pages: English language proficiency standards of learning, LEP student data, definitions, NCLB, resources for assessment of LEP students, resource documents for ESL teachers and administrators, calendar of ESL events, ESL professional organizations, resources (translated documents), additional ESL resources, and other related DOE links (foreign language resources). 
II. Research Documents

Adam, M. (2005). High School Exit Exams and Hispanics. Education Digest: Essential Readings Condensed for Quick Review. 70(5), 52–57.
ERIC #: EJ741180

“This article deals with the report, entitled State High School Exit Exams: A Maturing Reform, that addressed the achievement gaps that exist for minority and English language learner (ELL) populations. In this article, the author shows how Hispanics and ELLs lag behind Caucasians in terms of passing percentage in different subject areas. The kind of supports available to students with disabilities are many more, with more options than for ELLs. While students with disabilities are provided with additional support or exemptions from taking exit exams, ELLs have been given fewer options, and, as a result of that fact, they are failing in greater numbers. The report also addressed the financial difficulties facing schools nationwide wherein many states are facing serious budget crises that compromise their ability to support remediation and other necessary services to help students pass the exit exams. One of the challenges that remains, as documented in this report, is the lack of alignment between high school curriculum and state exit exams.”

“English Language Learners.” Education Week, September 4, 2004. 
http://www.edweek.org/rc/issues/english-language-learners/
This annotated article provides an overview of some of the key issues confronting educators, policymakers, and others seeking to improve the academic performance of English language learners. 

Francis, D., Rivera, M., Lesaux, N., Kieffer, M., & Rivera, H. (2006). Practical Guidelines for the Education of English Language Learners: Research-Based Recommendations for Instruction and Academic Interventions. Portsmouth, NH: RMC Research Corporation, Center on Instruction.

http://www.centeroninstruction.org/files/ell1-interventions.pdf 
“This document provides evidence-based recommendations for policymakers, administrators, and teachers in K-12 settings who seek to make informed decisions about instruction and academic interventions for ELLs. This document is organized in two sections: (1) instruction and intervention in reading for ELLs, and (2) instruction and intervention in mathematics for ELLs.”
Francis, D., Rivera, M., Lesaux, N., Kieffer, M., & Rivera, H. (2006). Research-Based Recommendations for the Use of Accommodations in Large-Scale Assessments. Portsmouth, NH: RMC Research Corporation, Center on Instruction.
http://www.centeroninstruction.org/files/ell3-assessments.pdf
This document focuses on the use of accommodations to increase the valid participation of ELLs in large-scale assessments.

Gitomer, D. H., Andal, J., & Davison, D. (2005). Using Data to Understand the Academic Performance of English Language Learners. Policy Issues 21. Naperville, IL: North Central Regional Educational Laboratory.
ERIC #: ED489525

“Because of educational accountability demands, districts and states are required to collect and report certain kinds of information about English language learner (ELL) students. In general, these summaries report on the numbers of ELL students and how well they are performing on statewide measures of achievement—information that fulfills external accountability pressures. This edition of “Policy Issues” has been developed to provide perspectives on how information that is already being collected can be analyzed and reported in ways that support the internal information needs of educational systems. Specifically, by using relatively straightforward approaches to analyzing their data, districts and states can better address and convey answers to the following: (1) What are the background characteristics of the ELL students in the school, district, or state? (2) Are background characteristics of ELL students related to how well they progress academically? and (3) Are particular aspects of the educational program, including how instruction is organized and characteristics of teachers, related to student outcomes?”
Gold, N., (2006 June). The High Schools English Language Learners Need. Policy Report No. 1. University of California Linguistic Minority Research Institute. 

http://lmri.ucsb.edu/publications/policyreports.php
“California’s current approach to high school for English learners is failing, in part due to misleading myths that severely limit the chances of success for English learners. English learners have many assets, but often teachers and administrators treat them as if they walk into school with nothing except needs. While they certainly must develop proficiency in English they actually need much, much more than this. California high schools, and those who work and study in them, are stuck with an intransigent calendar and clock, and the limitation that secondary education must always take place in a building called ‘High School.’ This paper discusse[s] how these restriction notions are obsolete, provide[s] examples of programs that have broken out of these constraints, and propose[s] that there must be more than just one path to, and definition of, high school success. In order to address the substantial failure of our current approach, business and public school leaders, legislators, and others must advocate for major redesign of secondary education.”
Griffith, M., & Hancock, J. (2006). A Survey of State ELL/ESL Funding Systems. ECS StateNotes: Bilingual/ESL. Denver, CO: Education Commission of the States.
ERIC #: ED490988
The information in this document describes how selected states fund English Language Learner/English as a Second Language (ELL/ESL) programs. The states chosen for this survey include: California, Colorado, Florida, Maryland, Michigan, New Jersey, New York and Texas. All information contained in this StateNote is derived from state sources. [This is an update of an ECS StateNote originally completed in 2002.]
Hof, D. D., Lopez, S. T., Dinsmore, J. A., Baker, J., McCarty, W. L., & Tracy, G. (2007). The Platte River Corridor Project: A University/K-12 Collaboration to Meet the Needs of Latino Students. Equity & Excellence in Education. 40 (4) 321–330.
ERIC #: EJ779848

“This article discusses the development and impact of the Platte River Corridor Project, a successful university/K-12 partnership designed to address the inequality in learning outcomes for Latino students by increasing the effectiveness of K-12 classroom teachers in educating Latino English Language Learner (ELL) students and by facilitating access to higher education for Latino students. The project includes components that train K-12 educators, provide financial and social support for Latino students to attend college, provide ELL resources to school systems, and establish a regional teacher information network. Assessment data specific to each program component is provided. Challenges and recommendations are included for others who may be interested in creating a similar project.”
Iowa Department of Education. (2004). Educating Iowa's English Language Learners (ELLs): A Handbook for Administrators and Teachers. Des Moines: Author.
ERIC #: ED492959

“The writers seek to give Iowa educators a picture of the unique needs of English language learners (ELLs) and to offer a guide for providing equal access to the quality education available in the state. The handbook will primarily benefit those responsible for designing and implementing programs in local school districts. This handbook is organized into the following chapters: (1) Legal and Educational Rationale; (2) Funding Sources; (3) Procedures; (4) Educational Programs; (5) Involving Parents and Community; and (6) Program Evaluation. The following are appended: (1) Bibliography of Language Tests for ELLs; (2) Enrollment Status Descriptors; (3) List of Resource Agencies, Centers, and Organizations; (4) Publishers of Bilingual/ESL/Multicultural/Multilingual Materials; (5) Print and Online Resource List; (6) Limited English Proficiency Laws and Rules; and (7) English Language Learners (ELL) District/Building Self-Study Guide.”
Jepsen, C., & de Alth, S. (2005). English Learners in California Schools. San Francisco, CA: Public Policy Institute of California.

http://www.ppic.org/content/pubs/report/R_405CJR.pdf
Kato, K., Albus, D., Liu, K., Guven, K., & Thurlow, M. (2004). Relationships between a Statewide Language Proficiency Test and Academic Achievement Assessments. LEP Projects Report 4. Minneapolis, MN: National Center on Educational Outcomes, University of Minnesota.

ERIC #: ED495902

“Minnesota is one of many states that began development of an English proficiency test before federal requirements were in place to do so. It had decided to put into place a test that would provide the state with a better and more uniform gauge of how its population of English language learners (ELLs) was doing in their acquisition of academic English language skills. Minnesota chose to adapt its test, the Test of Emerging Academic English (TEAE), from the Illinois Measure of Academic Growth in English (IMAGE). The TEAE is designed to gauge the growth of emerging academic English language skills across all grades, including three forms spanning grades 3-4, 5-6, and 7-8. The 7-8 form is also designed for use with students above grades 7-8. This report focused on state ELL performance on the TEAE, in comparison to ELL and fluent English student performance on Minnesota's Comprehensive Assessment (MCA) in reading in 3rd and 5th grade, and Minnesota's Basic Skills Test (BST) in reading in 8th grade. The TEAE is designed to measure the basic English proficiency required for pursuing higher-level academic achievement, while the MCA is designed to measure academic achievement toward the state standards. The Basic Skills Test in reading measures the basic skills needed to be able to graduate. Across these comparisons, the guiding research questions were to find out what levels of the TEAE best predicts success on the MCA and BST, and whether the state decision to count as proficient those ELLs who achieve at level 4 on the TEAE has a sound base of support from an assessment perspective.” 

Koelsch, N. [2006?]. Improving Literacy Outcomes for English Language Learners in High School: Considerations for States and Districts in Developing a Coherent Policy Framework. Research Brief. Washington, DC: National High Schools Center.
http://www.betterhighschools.org/docs/nhsc_adolescents_110806.pdf
“This research brief identifies key issues to consider when attempting to improve schooling for ELLs at the high school level, based on important findings from the research. The author advises states and districts to redesign literacy work for ELLs in high school by moving from remediation to academic acceleration and enrichment—based on research evidence that ELLs who enroll in higher-level courses develop higher levels of literacy than those who are tracked into low-level courses.”
Lacina, J., Newman, T. (2005). Behind the Pine Curtain: Lessons Learned on School Achievement. Voices from the Middle, 13(1), 21–24.

ERIC #: EJ734104

“East Texas, home to a large English language learner (ELL) population, is the setting for a successful program that offers students support for both language development and subject-matter learning. In this article, the authors examine why East Texas is so successful in closing the achievement gap of its minority students. The authors also describe the instructional strategies employed by a successful ELL teacher named Tara. Summarized in this article are important lessons the authors learned about addressing the achievement gap and connected these lessons to research. These lessons include: (1) Lesson 1: Scaffold language instruction throughout the content areas; (2) Lesson 2: Be familiar with a variety of instructional strategies; and (3) Lesson 3: A positive sociocultural climate and high expectations equal high ESL academic achievement.” 
Maxwell-Jolly, J., Gandara, P., & Benavídez, L. M. (2007 February). Promoting Academic Literacy Among Secondary English Language Learners: A Synthesis of Research and Practice. Davis, CA: University of California at Davis, School of Education, Linguistic Minority Research Institute, and Education Policy Center.
http://lmri.ucsb.edu/publications/policyreports.php
“This report is a synthesis of research, challenges, and best practices in the education of secondary English Learners (ELs). It incorporates a summary of three days of presentations and discussions by key national experts in the spring of 2005, observations and findings from our own research, and key issues from the research literature. The report provides an overview of the most pressing issues facing schools in the instruction of secondary English Learners. It also includes the perspectives of people in the schools and in the classrooms who are attempting to meet these students' needs, as well as individuals who have been grappling with the challenges from the world of policy. The report concludes with our recommendations for California education policy informed by all of the above: the challenges that secondary EL students and teachers face, the needs and limitations of teachers and schools in the state, and the best practices cited by both researchers and practitioners. Many recommendations were suggested.”
Meskill, C. (2005). English Language Learner Issues Throughout Professional Educator Curricula: The Training All Teachers Project. Teachers College Record. 107(4), 739–756.

ERIC #: EJ687738

“The federally funded Training All Teachers (TAT) project is an innovative program of curricular enhancement for preservice and inservice educators across disciplines. The project focuses on English language learners (ELLs) in U.S. schools and the fact that the training of school personnel in issues related to these learners' needs has not kept pace with the growing numbers of these learners. The goal of the TAT project is to increase opportunities for all pre-inservice teachers, pupil services personnel, administrators, and other education personnel to learn about issues specific to ELLs. To these ends, School of Education faculty across departments and disciplines participated in a variety of activities designed to support integration of ELL issues into their teacher professional graduate courses. The goals and structure of these faculty development activities and their outcomes are discussed, as well as the implications of such training.”
Mississippi State Dept. of Education. (2005). Mississippi Guidelines for English Language Learners: Policies, Procedures, and Assessments, 2005. Jackson, MS: Author.

ERIC #: ED486619

“The purpose of this document is to support school districts in their efforts to serve the special needs of English language learners (ELLs) in reaching high academic standards as well as in attaining English language proficiency. The materials included should provide educators with information on appropriate and effective services for ELL students. This document is specifically designed to: (1) review federal and state laws regarding the rights of ELL students and their families; (2) address the appropriate procedures for welcoming and registering ELL students; (3) provide procedures for the identification, assessment, and placement of ELL students; (4) provide guidance as it relates to issues in assessing ELL students, particularly assessment issues related to state-wide assessments; (5) assist educators with the appropriate identification and instruction of gifted ELL students or ELL students with a disability; (6) address issues that are particularly relevant to the needs of migrant students who are limited in English proficiency; (7) provide an overview of language development and second language acquisition; (8) provide educators with examples of effective programs and teaching practices for helping ELL students achieve academically; (9) provide an overview of the importance of ongoing professional development; (10) provide parent notification requirements as they relate to the identification and placement of ELL students; and (11) provide definitions of educational terms to ensure a common understanding of the information presented. This document presents a “step-by-step” plan for developing and implementing an ELL program, and aims to provide school district personnel with resources for understanding federal and state requirements for educating English language learners and to address the linguistic and educational needs of ELL students by focusing on ways to facilitate learning that capitalizes on their varied ethnic, cultural, social, and educational backgrounds and experiences. Further, it aims to provide school districts with guidance to: (1) design and establish local policies and procedures; (2) design, implement, and sustain sound language instruction educational programs; (3) support the professional development of teachers and other school personnel; and (4) evaluate their own efforts to educate ELL students. The following are appended: (1) Language Proficiency Stages; (2) Procedures for Ensuring Equal Opportunities for ELL Students Being Considered for Special Education; (3) Program Guidance for Developing and Implementing a District Plan for English Language Learners; (4) Mississippi Graduation Requirements; and (5) Resources.”
Public Policy Institute of California. (2005 April). The Progress of English Language Learners in California Schools. Research Brief No. 99. San Francisco, CA: Author.
http://www.ppic.org/content/pubs/rb/RB_405CJRB.pdf
The report, summarized in the subsequent brief, addresses the issue of English language learning in California schools, “providing a detailed analysis of the two specific NCLB guidelines for English learners.” It examines “the determinants of school-level reclassification rates—the percentage of EL students who are successfully reclassified as Fluent English Proficient (FEP)—and, for students not considered fluent in English, [it] explore[s] the determinants of gains in a test of student-level English proficiency. Using data from 2002 and 2003, [it] investigate[s] how gains in English proficiency can be explained by differences in school and student characteristics.” Researchers find that speakers of Spanish, more closely related to English than Russian or Korean or Mandarin, nevertheless “do not demonstrate the greatest gains in English proficiency.” Furthermore, 85% of English language learners are not recent immigrants but were born in California of immigrant parents. The study observes that understanding demographics could help policymakers target groups in need of special assistance.
Rossell, C. (2005, September). Making Uneven Strides: State Standards for Achieving English Language Proficiency Under the No Child Left Behind Act. Lexington Institute

http://www.bu.edu/polisci/people/faculty/rossell/papers/RossellMakingUnevenStrides2005.pdf
“One important trend among states seeking to comply with the law is the tendency to develop a

single, statewide process of identifying, assessing and redesignating ELLs. This study examines those states with the largest ELL populations with regard to both their standards and assessments and their educational accomplishments to date.”
Short, D. J. & Fitzsimmons, S. (2007). Double the Work: The Challenges and Solutions to Acquiring Language and Academic Literacy for Adolescent English Language Learners—A report to Carnegie Corporation of New York. Washington, DC: Alliance for Excellent Education.

http://www.all4ed.org/files/archive/publications/DoubleWork/DoubleWork.pdf
The study “panel identified six major challenges to improving the literacy of ELLs: 
• Lack of common criteria for identifying ELLs and tracking their academic performance

• Lack of appropriate assessments

• Inadequate educator capacity for improving literacy in ELLs

• Lack of appropriate and flexible program options

• Inadequate use of research-based instructional practices

• Lack of a strong and coherent research agenda about adolescent ELL literacy”
“Researchers reviewed the literature on adolescent ELL literacy and conducted site visits to three promising programs. In addition, a sub-study was commissioned . . . to collect and analyze valuable information on the demographic trends and academic achievement of ELLs.

At the conclusion of the process, the panel recommended an array of different strategies for surmounting the six challenges by making changes in day-to-day teaching practices, professional training, research, and educational policy. As a result, each “challenge” section in the body of this report is followed by an extensive “potential solutions” discussion.

Téllez, K., & Waxman, H. (2005). A Review of the Research: Quality Teachers for English Language Learners. Philadelphia, PA: Laboratory for Student Success.
http://www.temple.edu/lss/pdf/ReviewOfTheResearchTellezWaxman.pdf
Part of this document addresses policy and legislative issues concerning teachers of English language learners: “The revealing data on legislated ELD teacher requirements and other initiatives sheds light on the neglect and misdirection policymakers have shown towards the preparation of ELD teachers.”
Utah State Office of Education (2007). Master Plan for English Learners. Salt Lake City: Author.
http://www.schools.utah.gov/curr/ELL/doc/ELL%20Master%20Plan_07.pdf
“The Master Plan for English Language Learners (ELLs) provides guidance to schools and districts to implement both recommendations and state requirements to improve student academic achievement and school success. Furthermore, it provides guidance and direction for policymakers’ efforts to enact programs supporting the learning of ELLs and gain parent involvement.

“The Master Plan for English Language Learners recognizes family literacy and parent involvement in the school as successful strategies to increase literacy skills and language gains in all ethnic groups of children. This Master Plan addresses the unique needs of our ELL families, which include cultural, educational, and language barriers.

“The Master Plan for English Language Learners is divided into eight areas of focus:

· Goals for English Language Learners, Educators, and Families

· Classroom Environment, School Culture, and High Expectations for Every ELL

· Learning Models, Early Education, and Instruction

· Educator Quality

· Family Involvement in School

· Community Involvement

· Data Information and Program Effectiveness

· Alternative Language Services Guidance Document”
Wainer, A. (2004 November). The New Latino South and the Challenge to Public Education Strategies for Educators and Policymakers in Emerging Immigrant Communities. Los Angeles: The Tomás Rivera Policy Institute, University of Southern California, School of Policy, Planning, and Development.
http://www.trpi.org/PDFs/nls.pdf
“This report serves as a resource for these educators and administrators working in schools with little or no history of educating immigrant students. [Its] goal is to assist them to conceive and implement innovative strategies for promoting academic success among Latino immigrant students in new immigrant communities. [Its] innovative strategies are drawn from local-level respondents in emerging immigrant communities and are intended for educators and administrators in areas undergoing the same or similar phenomena. Many respondents interviewed for this project said that educators simply “don't know what to do” with their classrooms that, in ethnic and linguistic terms, changed radically during the immigration boom of the 1990s. In order to fill this research gap, [the study’s researchers] identify four major immigrant education issues in new immigrant communities that have been problematic for educators and immigrant families: parental involvement, teacher training, immigration status, discrimination.
Wichowski, C. P., & Nunez, F. (2005) An Assessment of the Support Service Needs of Career and Technical Education Teachers and Their Students with Limited English Proficiency in Selected Pennsylvania AVTS's.

ERIC #: ED493853

“A survey was conducted among a population of 350 Career and Technical Education, CTE, teachers from 12 Career Technical Education Centers, CTC, sites in seven counties throughout Pennsylvania (return rate = 64%). . . . Selected findings indicated that: (1) there were considerably [fewer] ELL students enrolled in CTC's than reflected in county census data; (2) the average level of their students overall ELL English language skills was rated at a moderate level (2.3 on a 4 point scale) by CTE teachers; (3) the level of collaboration with the English language teacher at the sending school (or in their own school) to meet the occupational safety needs of the ELL students' was rated low (1.5 on a 4 point scale) by CTE teachers; (4) the level of collaboration with the English language teacher at the sending school (or in their own school) to develop an English safety vocabulary for … ELL students was rated low (1.5 on a 4 point scale) by CTE teachers; (5) CTE teachers’ responses indicated a high need for more support in helping their students in the area of vocational safety vocabulary development (3.3 on a 4 point scale); and (6) the degree of administrative support received by CTE teachers to meet the needs of  ELL students was rated at a moderate level (2.36 on a 4 point scale).” 
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� For information concerning the teaching second language acquisition and literacy, readers may wish to consult the U.S. Department of Education’s Office of English Language Acquisition (OELA), which seeks to: 


“Provide national leadership to help ensure that English language learners and immigrant students attain English proficiency and achieve academically and,


Assist in building the nation's capacity in critical foreign languages” (� HYPERLINK "http://www.ed.gov/about/offices/list/oela/index.html" �http://www.ed.gov/about/offices/list/oela/index.html�).





In accomplishing the latter, OELA provides information about Title III programs, sponsors the National Professional Development Program for Teachers of ELLs, as well as the extensive resources of the National Clearinghouse for English Language Acquisition and Language Instruction Programs (� HYPERLINK "http://www.ncela.gwu.edu/" �http://www.ncela.gwu.edu/�), which reports on scientifically based studies of language instruction. Also, the federally sponsored Center on Instruction (� HYPERLINK "http://www.centeroninstruction.org/" �http://www.centeroninstruction.org/�) offers a limited number of scientifically based research studies on the instruction of ELLs. In addition, readers may find useful the extensive and reasonably up-to-date “Second-language Reading and Biliteracy Instruction Bibliography,” compiled by Jill Kerper Mora of San Diego State University (� HYPERLINK "http://coe.sdsu.edu/people/jmora/L2Bibliography.htm" �http://coe.sdsu.edu/people/jmora/L2Bibliography.htm�). 
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