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Supplemental Educational Services Evaluation

2004-05 Summary Report

Introduction

Evaluation Objectives

The primary objective of the 2004-2005 Supplemental Educational Services (SES) evaluation was to determine if students who received services made academic progress. In addition, the evaluation was to determine if vendors were meeting the conditions of their contractual agreements with the State and individual districts, as expressed in their approved proposals to the New Mexico Public Education Department (NMPED).  These purposes are identified as appropriate for the evaluation requirements specified in the No Child Left Behind Act (2001) and the Supplemental Educational Services Non-Regulatory Guidance (2005).  

Evaluation Structure

In order to achieve the evaluation goals, two structures were established. First, the evaluation included an on-site visit to determine vendor compliance.  This information was supplemented with data on parent and teacher satisfaction.  Second, a database was developed to record progress data and allow an analysis of student progress by individual vendor.

Two sets of on-site visits were conducted.  The first set of visits, conducted in February 2005, was designed to provide informal, initial notice to vendors so that any areas of non-compliance could be immediately corrected.  The areas identified for examination were those required in the No Child Left Behind Act, in state regulations, or in approved vendor proposals to the NMPED.  If areas of non-compliance were noted, then a statement of notice was provided to vendors specifying areas requiring improvement, so that vendors would not continue practices unaligned with SES requirements.  Short reports were sent to each vendor at the conclusion of these visits, addressing any areas needing improvement and providing general areas of non-compliance frequently found among all vendors throughout the on-site visits.  These visits focused on the required Student Improvement Plans, record keeping, tutor training on SES, assessment administration and use, tutor : student ratios, methods of parent notification, timelines, and other specifics of contractual agreements.

Official on-site visits were conducted the end of March and throughout April of 2005.  Teams of two evaluators visited one to two randomly selected sites for each of the 16 vendors currently operating in New Mexico.  Teams consisted of two evaluators, either two representatives from the Center for the Education and Study of Diverse Populations (CESDP) or one representative from CESDP along with one faculty member from the Education Department at New Mexico Highlands University.  All evaluators were trained in common procedures so that consistency would be established across all on-site visits.  In order to assist the evaluation teams with background information on the individual vendors, a summary of vendor commitments was developed based on the approved proposal to the NMPED.  Survey data was collected from the district contact person, the tutor(s) at each site, and the teacher of each child participating in SES.  A 20-minute observation of at least one tutoring session was conducted whenever possible.  CESDP facilitated Parent and Student Focus Groups at each site to gain information on parent and student satisfaction and involvement.  All evaluation instruments were approved by the NMPED.

General Information

Sixteen of the 22 vendors approved to provide services operated during 2004-05. Numerous issues arose during the implementation of the program. These included solicitation rewards and recruiting practices, the low match between vendor participation and district participation records, communication between vendor representatives and parents/teachers, invoice and contract issues, parent involvement in setting student goals for the program, and amount of time taken to implement services.  Two of these issues, implementation timing and recruitment practices, were addressed in June with new State Regulations (NMAC 6.19.6).

In general, parents articulated dissatisfaction with the time delay between request for services and the start of services.  Many parents knew little about the scope of the tutoring session, the plan for their child’s progress, or information on student progress.  Parents wanted regular reporting on student progress and the opportunity to learn how to support their child’s education.  Tutoring observations suggested that tutors demonstrated good content knowledge, but were lacking in strategies to work with culturally and linguistically diverse students, who accounted for about 53% of the participating students.  Tutors identified several areas in which they would like training.  These included additional information on SES and its requirements, interpretation of assessment scores and how to use assessment information to guide instruction, and strategies for instruction with bilingual students.  Many teachers were generally unaware of the SES participation of students in their classroom, as little to no communication existed between vendors and teachers.  

SES regulations require an individual Student Improvement Plan for each student.  This plan should identify academic goals for the student, a timeline with benchmarks to achieve the goals, pre- and post-testing, and assessments to monitor student progress.  On-site visits revealed that these plans were not available for most students. When they did exist, the goals were often the same of all students at the site. Some vendors did maintain student files, but they seldom contained all the required components.  Other vendors kept this information at a central location and it was not available to the child’s tutor, who needs such information to plan a pertinent instructional program. Vendors in their second year of operation tended to do a better job of developing the Student Improvement Plan and making it accessible to tutors.

Vendors were asked to provide data on students who had concluded tutoring sessions by the date of the on-site visit.  Vendors were to complete an Excel template, which was provided to all providers in November of 2004.  Eight of the 16 vendors submitted data, which included pre- and post-test data along with tutorial session attendance data.  Accurate evaluation of student progress cannot be made without data to demonstrate achievement.  Vendors must submit pre- and post-assessment data for each and every student. 

There was a limited match between the enrollment lists of districts and vendors.  A total of 3,782 students received SES services.  Of these, 1,719 appeared in both vendor and district files.  An additional 1,020 students appeared in district files.  Vendors who did not submit a vendor database file may have served these students.  However, vendors showed that service was provided to 1,043 students who did not appear in district files. This occurrence should not be possible within the structure of the program. Districts must carefully check enrollments when approving invoices from vendors.

On-Site Visits

The on-site evaluation process began with contact by the evaluation team with the designated district Supplemental Education Services (SES) contact person.  Each team used the Checklist to Prepare for SESE On-Site Evaluation Visits to determine a visitation date and make all necessary arrangements for the visits.  The district contact person was asked to complete the District Information Form and return it within a two-week period.  Information from this form was used to contact parents to schedule the Parent Focus Group and the Student Focus Group. Many of the phone numbers and other parent contact information were incorrect, making it difficult to reach parents and arrange for the focus groups.  Each evaluation team was instructed to include a minimum of five parents in the Parent Focus Group.  Each team contacted parents, using the Script for Phone Calls to Parents to ensure consistency.  The contact was made in either English or Spanish, as appropriate.  The team obtained commitments from the required number of parents to attend, although participation did not always reflect the total number of parents who had committed to be involved.  Permission for student participation also was obtained at this time.  In addition, the district contact person was asked to complete and return the District Survey, as well as to deliver the Teacher Survey to the teacher of each child who would be observed. This form was collected by the district contact person and presented to the evaluation team on the day of the site visit.  Summary information from the district surveys is included in the individual vendor reports in Appendix A, since they are vendor specific.  All survey forms, questions for focus groups, and the script for phone calls are included in Appendix B.  

At the site a standardized procedure was used.  The on-site visit began with a meeting with the district contact person.  The district and teacher survey forms that had been completed were collected at this time.  This meeting also provided the opportunity to clarify any information required prior to the tutoring observation.  Notes were kept from this meeting.

Evaluators observed at least one tutoring session for a minimum of 20 minutes.  Then the team met with the tutor, providing an opportunity for the tutor to clarify the purpose of the session and provide any additional information needed to make the observation meaningful.  The tutor then completed the Tutor Survey while the team conducted the Student Focus Group in a separate location.  Questions were asked in either English or Spanish, depending on the needs of students.  One team member facilitated the Student Focus Group, while the other took notes.  The session was also recorded on audiotape.  Students then returned to their tutoring session and the team conducted the Parent Focus Group.  If the required number of participants did not attend, phone interviews were used to supplement the Parent Focus Group.  Summarized information from these sources is included in the individual vendor reports in the Appendix. 

A NMPED list of each of the 2004-05 providers is attached with a summary of services and locations for which services were to be provided.

PROVIDERS FOR SUPPLEMENTAL EDUCATIONAL SERVICES

	Contractor/Contact Person
	Address/Email/ Phone Number
	Method of Service Delivery/Grade Level
	Program Content
	Location of Service
	Cost of Service

	Academia.net

Joe Becker
	1511 Burns Ave.

St. Paul, MN 55106

j.becker@academia.net
(866) 320-4753 / (651) 260-2368
	Tutorial services are offered via online over the Internet.  Acadamia.net generally delivers services to students in their homes if parents have Internet services.  The only equipment needed is a computer to access the Internet.
	Describe the curriculum that your program uses:  The curriculum is an individualized, interactive software program that allows children to work at their own pace.  It is based on direct and individualized instruction through an immediate and ongoing criterion referenced assessment program.   The initial assessment tests will pinpoint areas of weakness where we can then generate a customized curriculum for each child.  Our Learn-n-Earn program rewards the child as long as they are diligent and log-on for their sessions and homework.  We offer PlayStation 2 game systems, DVD players, MP3 players or Gift Certificates as incentives.   
	· Student’s Home (parent must be present)

· Student’s School

· Community Center

· Place of Worship

· All school districts in New Mexico that have internet capabilities
	$50.00 per hour per student

	Advantage Tutoring Services

Elizabeth Lawrence David Bowman


	6309 Abiquiu Pl.

Albuquerque, NM 87111

dbowman@ethelbahlawrence.com
lizlaw@ethelbahlawrence.com
(505) 231-3274; (505) 238-8537
	Focus is placed on the 6 components of effective reading, as well as the NM Standards for Language Arts and Mathematics, to ensure that all students learn to read well and can succeed in all subjects.  Each student is provided approximately 20 hours of individual or small group instruction, 2-3 hours per week.
	Individualized instruction follows the National Reading Panel and National Council of Teachers of Mathematics guidance, is informed by results from the pre-test, and is guided by on-going rubric assessments. Teachers, serving as tutors, employ best practices to help students increase achievement as measured against NM Content Standards.
	· Student’s School

· School Community Center

· Place of Worship

· Other (Student's after school care)

· Able to serve all districts in New Mexico
	$55.00 per student per hour, which includes gross receipts tax cost.

	African American Cultural Association- Community Academic Initiative Resources Center    (C.A.I.R.)

Lovie McGee
	724 Omaha NE

Albuqueruque, NM 87123

LoveJJL@aol.com
(505) 256-8306 or 299-7910
	Small group instruciton of no more than a student:teacher ratio of 15:1.  Students receive remediation and enrichment in reading and math. Twice weekly 2 1/2 hours per week for 7 weeks.
	The C.A.I.R. Center uses a balanced literacy model for reading addressing phonemic awareness, vocabulary development, reading fluency and comprehension. Leveled text including African American Literature matched to the Student's reading level will be used along with an array of strategies to improve student performance.  The Math curriculum uses methods of discussion and exploration of Math Concepts modeled after the TERC investigations model.
	· Student’s home

· Student’s school

· Other (APS Montgomery Complex)

· Albuquerque Public Schools
	$347.60 per student for a 7 week session or $9.93 per student per hour.

	Catapult Education Station, A Sylvan Partnership

TJ Navarro
	1001 Fleet Street, 9th Floor

Baltimore, MD 21202

timothy.navarro@educate.com
410-843-8712 phone
	For APS we will be able to provide small group direct instruction in math and reading.  Other districts will be able to use eSylvan (grades 3-12) for math and reading remediation and enrichment, provided that they can meet the hardware requirements. 60-minute sessions, 2 sessions per week.  Session times are offered after school and on weekends.  Math or Reading.  Education Station’s eSylvan online tutoring program offers personalized attention from a certified teacher, and allow the student and teacher to speak to each other continuously using a hands-free headset, much like talking on the telephone.  The student and teacher also write questions and answers in a shared online classroom, displayed on both the student’s and teacher’s computer screens using a digital pencil and a digital tablet. Our program is designed for all children, even if they have never used a computer before.  
	Education Station, a Sylvan partnership, is the country’s leading provider of high-quality educational services to schools, school districts, community organizations and families across the country. Our reading and math programs focus on the unique needs of each student and give your child the skills they need to perform better on their tests. Education Station’s instructional content and methods are aligned with state standards, as well as landmark educational research contained in The National Reading Panel. Our reading curriculum represents a balanced approach that includes the five essential elements of effective reading instruction: Phonemic Awareness, Phonics Instruction, Oral Language Development, Vocabulary Instruction and Comprehension. Furthermore, the Education Station math instructional content and methods include the six principles that are seen as high quality mathematics programs as defined by the National Council of Teachers of Mathematics. The eSylvan curriculum was modeled specifically after the curriculum used in the Sylvan Learning Centers for reading and mathematics remediation.
	· Student’s School

· Community Center

· Place of Worship

· Other (on-line)

APS and districts that can meet the hardware requirements
	$950.00- $2,500.00 per student depending on district specific variables

The anticipated costs for services for the 2004-2005 school year will be based on preliminary Title I allocation information.  This amount may be adjusted up or down based on actual funding allocations.  Education Station will increase or decrease its program length to accommodate the funding variance but a minimum.

	Club Z!

Mr. Lanny Tonning
	949 Montoya NW

Albuquerque, NM 87104

lt@flyrallye.com
(505) 842-1515
	One-on-one tutoring with students in their own home with parent present. Teaching keyed to student's learning style using district curriculum and appropriate remediation. Individual instruction. Each session reviewed with parents. Session length appropriate to student's ability and parent's wishes. Session dates, times and locations are established in consultation with parents. Typical session length: 1, 1.5 and 2 hours. Typical frequency: 2 - 3 sessions weekly.
	Highly-interactive, personal instruction using the same tutor throughout the program to maximize the teacher/student relationship. Tutors use classroom curriculum with which the student is experiencing difficulty. For students below grade level, we use remedial approaches appropriate to the students' needs.  In all cases, session-by-session activity/progress reviews with parents are conducted and require parent signature. Teacher interaction is sought whenever available. Course summaries are provided. Individual session reports are available.
	· student’s school

· student’s home*

· nearby library

· community center

Statewide

* Parent must be present


	$50.00 per student per hour/$50 student registration fee

	Compass Learning Inc.

Mr. Trent Keime


	7878 North 16th Street

Suite 100

Phoenix, AZ 86020

tkeime@compasslearning.com
1 (800) 221-7927 x 2126

1-480-221-8750 (mobile)
	Compass Learning Odyssey will diagnose student mastery of national and New Mexico reading and math objectives.  Students can work with the program anywhere an Internet connection is available.  The district can choose to provide the program at school or to have students access the program from home or public library. There are NO restrictions imposed by Compass Learning in regards to length or duration of sessions.
	Proven, researched, and easy to use technology based program(s)
	· Student’s Home (parent must be present)

· Student’s School

· Community Center

· Other

All New Mexico districts
	$945.00 per student PreK-3rd and $1,022.00 per student at 4th -8th.

	InSight Educational Services

Alexandra Kolkmeyer


	551 W. Cordova Road #228

Santa Fe, NM 87505

drkay@earthlink.net
(505) 471-7511
	Small group instruction is used for students to receive tutoring, remediation and enrichment in reading and math. 40 hours of service; individualized instruction, materials check-out, teacher-parent-school partnerships.
	InSight uses the Sequoia School curriculum, which has been administered to over 1,500 New Mexico K-12 students; it is hands-on, research-based and individualized. The average grade level increase is one year for every 40 hours of instruction. This curriculum was designed for students with learning disabilities or special needs and is also high interest to help students that are not motivated or have had poor educational experiences. It uses a variety of innovative materials to help students move quickly through skill mastery. An enrichment component for students that are gifted is also available. The curriculum complements the public schools' content standards.
	· Student’s school

· Other (Saturday by Appointment at Office Location InSight Educational Services, 551 W. Cordova Road #228, Santa Fe, New Mexico 87505)

Santa Fe
	$1,010.00 per student for entire year

	Lindamood-Bell Learning Processes

Tom Mendoza

Christy Arnette
	416 Higuera Street

San Luis Obispo, CA 93401

tmendoza@lblp.co
carnette@lblp.com
1 (800) 233-1819
	Students with similar needs are placed in small groups (up to five students per instructor) to receive instruction in reading, comprehension, and math skills.  Highly qualified Lindamood-Bell® clinicians provide small group instruction.  Instruction is customized and intensive to significantly change student achievement. Students work in program(s) for two to three hours a day (based on need), five days a week, for a minimum of 80 to 120 total hours of instruction.  Instruction is customized and intensive to significantly change student achievement.  Lindamood-Bell offers free parent overviews and practicums where parents can learn reinforcement strategies to use at home.  Lindamood-Bell also offers written progress reports and pre- and post-test reports are submitted to parents and the school.  Additionally, parents and teachers can schedule personal consultations with Lindamood-Bell® staff to discuss a student's learning needs and progress.
	Lindamood-Bell uses four programs to stimulate and develop the brain functions necessary for literacy development: The Lindamood Phoneme Sequencing® (LiPS®) program and the Seeing Stars® (SI™) program to develop phonemic awareness, reading, fluency, and spelling, the Visualizing and Verbalizing® (V/V®) program to develop comprehension and critical thinking skills, and the On Cloud Nine® (OCN™) program to develop mathematical computation and reasoning.
	· Student’s school

All New Mexico districts in need of SES
	$499.50 per student per week or $49.95 per student per hour

	The One Room School House

Ms. Alice Chavez
	1850 N. Solano

Las Cruces, NM 88001

SchoolHouse62@hotmail.com
(505) 640-5389 / 1-866-212-2696
	Two types of instruction available. The first is a computer based tutoring program that provides individual tutoring through researched based software, computers and instructor guidance. The second is small group instruction and  is delivered only by certified licensed teachers.  Performance objectives are provided for a guideline and frame.  Lessons are developed to meet the goals and objectives for each student. Our learning environment is self-paced and reinforced with positive strategies. Delivery of either method will enable student mastery in reading and math concepts. Bilingual curriculum is based on availability of bilingual sub-contracted teachers. Progress reports are given once a month to parents/guardians. Informative letters are given to the child's classroom teacher at the beginning of services.  
	The core of our program uses high quality research based curriculum developed by certified teachers.  Lessons are aligned with New Mexico's standards and benchmarks to help achieve maximum student success. Our program targets the five mandatory components of a successful reader.  They are: phonemic awareness, vocabulary development, phonics, reading fluency, and reading comprehension strategies.
	· Student’s School

· Community Center

· Place of Worship

· Other (The One Room School House, 734 N. Mesquite, Las Cruces, NM 88001) 

All New Mexico's Schools


	$50.00 Assessment Fee 

$50.00 per hour per student

	PLATO Learning, Inc. (formerly Lightspan)

Bernice Stafford
	10140 Campus Point Drive

San Diego, CA 92121

bstafford@plato.com
888-425-5543, x 8309
	PLATO Learning provides tutorial services delivered in small groups of one tutor to 3 to 4 students, with a single tutor having responsibility for no more than 10 students per setting.  Regardless of group size, for each individual student, a unique Student Tutorial Plan is developed, and this becomes the blueprint for service delivery. The options are 2 hours, 1 day a week; 2 hours, 2 days a week; or 1 hour, 4 days a week for either an 8-week or 16-week period.
	PLATO Learning provides face-to-face tutorial services to designated students in small group settings using the standards-based reading, language arts, and mathematics CD-ROM PLATO Learning Achieve Now® curriculum as augmentation.  The blueprint for the design of these tutoring services is the individual Student Tutorial Plan, which will facilitate two to four hours of direct services for two per week in an after-school setting.
	· Student’s school

Statewide
	Option 1:  2 hours, 1 day a week program 48-71 students = $1,065.00 per student; 72-95 students= $845.00 per student; 96-119 students = $735.00

Option 2:  2 hours, 2 days per week program 48-71 students = $1,460.00 per student; 72-95 students = $1,430.00; 96-119 students = $1,340.00

Option 3:  1 hour, 4 days a week program 48-119 students = $1,700.00

	Princeton Review

Nancy Hunt
	165 Raintree Drive

Encinitas, CA 92024

nancyh@review.com
1-800-738-4392 x 1285
	Princeton Review works in small groups where teachers will be able to give students individual attention.  Materials cover core math and English and language arts standards. The Princeton Review may provide up to 40 hours of instruction.  Each session is typically one to two hours in length.  

Course specifics are determined based on the individual district needs.  Scheduling and session duration will be established in such a way as to compliment and work in conjunction with existing district schedules and programs.
	The Princeton Review SES program is a skill remediation course that is aligned to New Mexico state standards.  
	· Student’s School

· Community Center

· Place of Worship

Districts in New Mexico that can accommodate the minimum number of students (determined based on specific school location).
	$32.00 per hour per student

	Rio Grande Educational Collaborative

Mike Silva

Linda Jackson
	PO Box 12994

Albuquerque, NM 87195

msilva@rgec.org
ljackson@rgec.org
(505) 873-6035
	Homework Club combines homework help with tutoring in all subjects.  Certified teachers and qualified assistants work with students in small groups to improve grades and study habits and increase self confidence. Summer Transition Program provides educational opportunities to students who have been identified as at-risk of academic failure in the coming school year.  The program provides enrichment and reinforcement in core subjects, skills development in communication, study habits, goal setting and life skills. Homework assistance, tutoring in core subjects.  Sessions are Monday through Friday before and after school and may include Saturday's, one to two hours per session. Summer Transition program runs for 4-weeks Monday through Thursday, 3.5 hours per AM and PM sessions.
	All programs are aligned with Balanced Literacy Model; speaking, listening, presenting, writing, reading and viewing.  These components drive instruction for all academic disciplines within the child’s regular school day. After-school teachers and tutors utilize the math model in use in the regular classroom

Reading:  

•
Provide small group reading instruction daily in addition to what may be provided as part of the regular day

•
Provide student with appropriate-level reading materials to be taken home

•
Provide modified class work and homework at the student’s instructional level in reading

•
Provide one-to-one teacher-student instruction in the reading process during class time

•
Provide instruction in comprehension strategies in addition to what may be provided as part of regular day

•
Provide homework strategies in reading fluency, comprehension, phonics for the student

•
Use specific strategies or programs for improving student reading comprehension, e.g., talking to the text, Strategies for Success, etc.

Math:

•
Provide small group math instruction daily in addition to what may be provided as part of the regular day

•
Use, and provide for student use, manipulatives during math instruction

•
Provide modified class work and homework at the student’s instructional level in math

•
Read story problems aloud

•
Provide one-to-one teacher-student instruction in math during class time

•
Provide homework strategies in math for each student

•
Provide modified class work and homework at the student’s instructional level.
	· Student’s School

· Community Center

APS, Belen, Bernalillo, Los Lunas and Rio Rancho
	Homework Club = $25.00 per hour 

Summer Transition Program =  $25.00 per hour

	Santa Fe Public Schools-After School Program

Anita Ellis
	1300 Camino Sierra Vista

Santa Fe, NM 87505

aellis@mail.sfps.k12.nm.us
(505) 467-2643
	Using the Achieve Now computer program, SFPS After School Program will identify and improve upon deficiencies in math and reading. 
	
	· Student’s school

Santa Fe
	1:1= $35.00 per hour per student

Small group= $25.00 per hour per student

	TESCO

Lorna Samraj
	1555 Mont Vista

Suite 105

Las Cruces, NM 88001

todaystutor@yahoo.com
(505) 247-9111
	Provides one-on-one or cluster tutoring to remediate and enrich students in math and reading. Clusters involve 3 students. Parents and students must agree prior to enrollment to attend three sessions per week for the full tutoring term. Remedial English and math, test preparation, enrichment of student skill set. Fifty-minute instruction per tutoring session. Three sessions per week. Tutoring term is 10 to 20 weeks long as determined by funding available per student.
	Customized curriculum designed to achieve approved parent-student achievement objectives.
	· Student’s Home (parent must be present)

· Student’s School

· Other (local library or business)

APS, Belen, Gadsden, Los Lunas, Las Cruces, Hatch, Alamogordo
	One-on-One= $25.00 per student per hour

Cluster = $12.00 per student per hour (District should be clearly made aware that this option requires a minimum of 3 students per session for this rate.

	Youth Development, Inc.

Dr. Analee Maestas

Peggy Candelaria Mariana Silva
	518 1st Street NW

Albuquerque, NM  87102

amaetas@aol.com
pcandelaria@ydinm.org
masilva@ydinm.org
www.ydinm.org 

505-242-7306

	YDI will deliver supplemental educational services in individual tutoring session and/ or small groups not to exceed 3 students. The Kaplan K-12 Learning Computer Based Program is also offered through YDI (where available). The program is designed to provide research-based reading, writing and math tutoring. Tutoring will be based upon individual assessment and will incorporate on-going communication with the student's parents and teacher. Sessions will be 1-2 hours and will be for approximately 20 hours (depending on district allocation).
	Instructional delivery is based upon the National Reading Panel's Report of identified Best Practices in Phonemic Awareness, Phonics & Word Study, Fluency, Comprehension and Vocabulary. Oral Language Development and literacy are the focal points of individualized instruction.  Proven best practices in mathematics are also implemented.
	· Student’s School

· Other (Library, Broadway Cultural Center, and On-line

All New Mexico School Districts


	$55.00 per hour per student

	Zuni Public School District

Ms. Jeanette M. Davis
	P.O. Drawer A

Zuni, NM 87327

jdavis@zuni.k12.nm.us
(505) 782-5511


	One -on-one tutoring where reading and math skills are remediated and enriched
	
	· Student’s School

Zuni
	$1,175.00 per student for entire school year 


Student Progress

Background Information

Student progress is a difficult area to evaluate.  Without conducting an experimental study with a control group of students who take the same vendor assessments and have the same teacher but do not receive tutoring, there is no causal evidence to attribute student progress to the SES tutoring program.  Progress may have resulted from the personal attention students received and additional effort spent on academics in SES tutoring sessions, or students may have improved as a consequence of working with the current year’s teacher or additional efforts on the part of parents. Since the data gathered in this evaluation cannot differentiate the cause of any student progress, which was evidenced, credit was given for any academic improvement without knowing the source.  Another issue that will be addressed in the future, but was not addressed in this initial year of obtaining student data on progress was how much progress is acceptable in one academic year.  One would assume that during the course of a school year, any student would make some progress.  In fact, one might assume that a student would make a year’s worth of progress even if the student started the year behind in grade-level achievement. Since issues of what constitutes a year’s worth of achievement or what is expected in order for students to catch up to grade-level achievement are policy decisions, these aspects will have to be determined with proper input and due consideration. In this year’s evaluation, credit was given for any progress that was made by a student.

A database with information from both districts and vendors was developed to record and examine variables, which might provide insight into student progress. Eight of the sixteen vendors who operated in New Mexico in 2004-2005 completed and submitted the requested evaluation information, including vender pre- and post-test scores, on the database template.  All districts with SES programs submitted data, which contributed to the database variables. Additional data from the New Mexico Accountability Data System (ADS) and the New Mexico Standards Based Assessment (NMSBA) were utilized. When available, the following data was used to evaluate student progress.

1. vendor pre- and post-assessments

2. NMSBA 2005 scores

3. student grades (quarter in which tutoring began and quarter in which tutoring was completed)

4. parent evaluations of student progress

5. teacher evaluations of student progress 

Attendance data at school and in tutorial sessions were collected and recorded, but did not contribute to significant differences or indicate any consistent pattern, so these were not utilized.  

An Excel database template with instructions was provided to vendors and districts.  All districts and half of the vendors provided some of the requested data.  In fairness to vendors, it was determined that only students who had completed tutorial services prior to the collection of data would be included in the database.  The database was intended to demonstrate the extent of academic progress made by students in reading and mathematics.  Not all of this data was collected on every student.  For example, grades for the quarter starting tutoring and the quarter after tutoring was completed may have only been available for secondary students. Both pre- and post-assessment scores from vendors were not available on every student. In many cases a pre-test score was provided, but not a post-test score. After analyzing attendance data, it was apparent that there were not consistent patterns related to performance, so attendance information was not utilized in the final reporting of student progress. Data from ADS was used as the source for demographic data.   

Adequate progress was defined as that demonstrated by students making progress in at least half of the areas (vendor pre- and post-assessments, NMSBA 2005 scores, student grades, parent evaluations of student progress, and teacher evaluations of student progress) reported for each student.  

Comparisons to determine growth were made between the 2004 and 2005 state assessment data in one of two ways. Since the state assessment had changed and since 2004 scores were only available at limited grade levels, if a student demonstrated either proficiency or moved from one proficiency category to the next in the grades for which this data was available, the student was credited with progress in that matrix category. 

Those vendors providing a database with at least some data were:

Advantage tutoring Services

Club Z

Insight Learning 

PLATO (Lightspan)    

One Room School House

Rio Grand Education Collaborative (RGEC)

TESCO

Youth Development, Inc. 

Those vendors that did not submit the required database were:

Academia.net

Catapult

Community Academic Initiative Resources Center (CAIR)

Compass Learning

Lindamood-Bell Learning Processes

Princeton Review

Santa Fe Public Schools

Zuni Public Schools

In the 2004-2005 school year there were 3,781 students participating in Supplemental Educational Services in 17 districts.  The numbers of students participating in each district are shown in the following table.  Of the 3,781 students reported, only 1,718 (45.4%) were found in both the vendor and district databases although 3,618 (95.7%) of the 3,781 were found in ADS.  1,020 were in the district files only.  These students may have been served by one of the eight vendors who did not complete and submit the vendor database.  However, 1,043 appeared only in vendor files.  Since vendors should only serve those students on the district SES request list, it is hard to understand this discrepancy. This data suggest that there are obvious discrepancies between the vendors and districts as to who was receiving tutoring services.  All of the following tables include every student who was reported by either a vendor or a district.

District SES Participation

	District Name
	Frequency
	Percent

	Albuquerque

Belen

Central

Española

Farmington Municipal

Gadsden

Gallup

Grants/Cibola

Hatch

Las Cruces

Los Lunas

Magdalena

Mesa Vista

Roswell

Santa Fe School

West Las Vegas

Zuni Public School

TOTAL
	1553

77

585

516

33

295

189

45

7

117

29

20

14

8

60

67

166

3781
	41.1

2.0

15.5

13.6

.9

7.8

5.0

1.2

.2

3.1

.8

.5

.4

.2

1.6

1.8

4.4

100.0


Student Demographics

The following tables show the demographic composition of the student population participating in SES services across New Mexico.

Ethnicity

	Ethnicity


	Frequency
	Percent

	Asian

American Indian

Black

Caucasian

Hispanic

No Data

TOTAL
	5

963

47

127

2476

163

3781
	0.1

25.5

1.2

3.4

65.5

4.3

100.0


Grade Level Participation

	Grade


	Frequency
	Percent

	No Data

K

1

2

3

4

5

6

7

8

9

10

11

12

TOTAL
	15

170

452

474

561

485

404

312

353

349

56

72

54

24

3781
	0.4

4.5

12

12.5

14.8

12.8

10.7

8.3

9.3

9.2

1.5

1.9

1.4

0.6

100.0


Limited English Proficient (LEP)

	LEP


	Frequency
	Percent

	No Data

Not LEP 

LEP

TOTAL
	165

1597

2019

3781
	4.3

42.2

53.4

100.0


Special Education

	Special Education
	Frequency
	Percent



	No Data

Not enrolled in Special Education

Enrolled in Special Education

TOTAL
	156

2966

659

3781
	4.1

78.4

17.4

100.0


Vendor Evaluation Process

Vendor ratings were established by first scoring individual students and then aggregating their scores to the vendor level.  Student progress on the following variables was used to evaluate vendor effectiveness, although tutoring was likely to be one of several contributing factors and not the sole responsible factor in student achievement gains.

· vendor pre- and post-test scores

· NMSBA 2005 scores

· student grades (quarter in which tutoring began and quarter in which tutoring was completed)

· parent evaluations of student progress

· teacher evaluations of student progress 

When student grades were evaluated, the student was considered to have made progress as long as their grades didn’t decrease.  When examining available NMSBA scores, students who were tutored only in Reading/Language Arts were only evaluated on their reading NMSBA scores. The same was done for students tutored only in mathematics.  If it wasn’t specified which subject the student was tutored in or if the student was tutored in both subjects, then both the reading and math NMSBA scores were used.  Furthermore, if the student had any increase in proficiency level from the 03-04 NMSBA to the 04-05 NMSBA, credit was given.  This option was only available to 5th and 9th grade students as they were the only ones with NMSBA scores from the 2003-04 school year.

Question 1 on the Parent Survey on Student Progress was used.  The parent had to provide a positive response of Some, A Lot or Extensive in order for the student to be credited with demonstrated progress.  Question 3 on the Teacher Survey on Student Progress was used.  The teacher had to provide a positive response of Agree or Strongly Agree for the student to be credited with academic progress.  Any increase in score between the vendor pre- and post-test was used as evidence of student progress.

The following tables show what number and percent of students received credit for progress in the different variables that were used.  Note that in the last table titled “Number of Variables Available” four hundred and ten students could not be evaluated because they did not have any valid data.

Teacher Evaluations

(Criteria: Agree or Strongly Agree)

	Student Progress


	Frequency
	Percent

	No progress

Progress

TOTAL

Missing data
	374

665

1039

2742
	36.0

64.0

100.0


         



     Parent Evaluations

(Criteria: Some, A Lot or Extensive)

	Student Progress 


	Frequency
	Percent

	No progress

Progress

TOTAL

Missing data
	22

194

216

3565
	10.2

89.8

100.0


Vendor Assessment Mathematics

(Criteria: any increase in score)
	Student Progress


	Frequency
	Percent

	No progress

Progress

TOTAL

Missing data
	199

836

1035

2746
	19.2

80.8

100.0


Vendor Assessment Reading

(Criteria: any increase in score)
	Student Progress


	Frequency
	Percent

	No progress

Progress

TOTAL

Missing data
	260

1456

1716

2065
	15.2

84.8

100.0




Student Grade in Mathematics

(Criteria: any increase or

unchanging grade)

	Student Progress


	Frequency
	Percent

	No progress

Progress

TOTAL

Missing data
	214

605

819

2963
	26.1

73.9

100.0


Student Grade in Reading

(Criteria: any increase or

unchanging grade)

	Student Progress


	Frequency
	Percent

	No progress

Progress

TOTAL

Missing data
	279

962

1241

2540
	22.5

77.5

100.0


NM Standards Based Assessment (NMSBA) Score in Mathematics

(Criteria: any increase from 03-04

to 04-05, or student in proficient or

above category in 04-05)

	Student Progress


	Frequency
	Percent

	No progress

Progress

TOTAL

Missing data
	1642

358

2000

1781
	82.1

17.9

100.0


NM Standards Based Assessment (NMSBA) Score in Reading

(Criteria: any increase from 03-04

to 04-05, or student in proficient or

above category in 04-05)

	Student Progress 


	Frequency
	Percent

	No progress

Progress

TOTAL

Missing data
	1558

589

2147

1634
	72.6

27.4

100.0


There is a major discrepancy in the percent of students making progress on the NM Standards Based Assessment (NMSBA) and those reflected in grades and vendor assessments. In mathematics, approximately 80% of students did not demonstrate progress on the NM Standards Based Assessment, while approximately 80% did show progress on vendor assessments and grades.  A similar situation exists in reading.

Number of Variables Available 

	Number of Variables Available 


	Frequency 

(Number of students with this number of variables)
	Percent of Students

(with this number of variables)
	Cumulative Percent

	0

1

2

3

4

5

6

7

TOTAL
	410

574

800

659

853

324

97

64

3781
	10.8

15.2

21.2

17.4

22.6

8.6

2.6

1.7

100.0
	10.8

26.0

47.2

64.6

87.2

95.7

98.3

100.0


Variables include vendor pre- and post-test scores in reading, vendor pre- and post-test scores in math, NMSBA 2005 scores in reading, NMSBA 2005 scores in math, student grades, parent evaluations of student progress, and teacher evaluations of student progress. Student scores were averaged on the number of variables on which they demonstrated progress, divided by the number of variables for which data was available.  Any student, who showed progress on 50% or more of the variables for which data were available, was considered to have demonstrated progress. The table below shows the number of SES students who were considered to have demonstrated progress and includes both reading and math variables. 

SES Students Demonstrating Progress

Those students who showed progress on at least 50% of the variables for which data were available

	Student Progress


	Frequency
	Percent

	No Data

No progress

Progress


TOTAL
	410

1110

2261

3781
	10.8

29.4

59.8

100.0


 Individual Vendor Reports 

A concise report for each vendor is provided in this section.  Each individual vendor report includes four sections.  

· Site Visit Data Summary 

· Student Progress Data
· Vendor Rating

· Recommendations 

The Site Visit Data Summary provides a synthesis of the survey, focus group and observation data collected during the site visit process. Actual surveys, focus group questions, and observation forms with averaged responses, as well as a synthesis of each vendor’s proposal can be found in the Appendix. These are listed alphabetically by vendor name.  

The Student Progress Data section of the report offers an analysis of student progress variables collected for the 2004-05 year using the same process explained in the Student Progress section of the report, but disaggregated by vendor. Vendor ratings were derived from student progress data and are presented in this section.  The recommendations provided for each vendor are based on data from both the site visit and student progress data.  General recommendations are made in the final section of the main report.  
Vendor:  Academia.net

Site Visit Data Summary
	Instrument
	Positive
	Needs Improvement

	District Survey
	None completed
	None completed

	Teacher Survey (2)
	
	· Teachers unaware of student participation in any tutoring program

· Ratings on survey – strongly disagree with all statements

	Tutor Survey
	N/A due to nature of program
	N/A due to nature of program

	Student Focus Group (1)
	· Student believes tutoring is helping

· Would like to continue tutoring
	· Software “broke” and student was forced to repeat the same lessons over and over again

	Parent Focus Group (2)
	Tutoring helpful and delivered on a timely basis for one family
	· It took too long for tutoring to begin for other family

· Tutoring not challenging enough

· Can’t tell if progress was made, since tutoring was so late to begin

	Observation
	N/A


Student Progress

No pre- and post-assessment data was submitted by the vendor. Student data on all available variables were aggregated up to the vendor level in order to evaluate individual vendors.  The following table shows the number and percent of students who received SES services through this vendor and demonstrated progress on at least half of the available variables.  

	Student Progress
	Academia.net
	Percent

	Missing Scores

No progress

Progress
	18

1

7
	69% with no data

13% of students with data

88% of students with data

	Total
	26
	


SES Evaluation Rating

Academia.net will receive a warning for not submitting the vendor data requested.  Since other data was available on less than 10 students, this group was too small to evaluate.  

Final Rating: Warning

Recommendations

What was not in accordance with the vendor proposal:

1. There was no communication with teachers, although monthly communication was assured in the proposal.  The vendor should implement a structure that ensures monthly communication with teachers regarding student progress.

2. Communication with parents was limited.  NCLB clearly states that there must be regular communication with parents to inform parents regarding student goals, timelines, and student progress.  The vendor needs to develop and institute a process to ensure such communication.

3. Although the software utilizes assessments to determine the level at which students begin work, it is difficult for parents to determine the specific goals, timelines, and progress benchmarks that should be available in the individual Student Improvement Plan. A means of completing a Student Improvement Plan, which has achievement goals and specifies the measurement of student progress with timelines, must be developed.

Other areas for improvement:

1. Students and parents who select this program operate independently and need to be knowledgeable regarding computer software, Internet services and potential hardware problems.  Since there is no tutor provided, the student works independently with the assistance of parents.  Families need to clearly understand this and there needs to be a better technical support mechanism, so that families having difficulty with software can obtain assistance in dealing with software and hardware problems.

2. In some cases, services were very slow in starting. The vendor needs to develop a process to ensure the timely start of services.

3. The vendor must complete the required database on student assessments conducted by the vendor. This is a critical part of the evaluation process.
Vendor:  Advantage Tutoring Services (ATS)

Site Visit Data Summary
	Instrument
	Positive
	Needs Improvement

	District Survey (2)
	· Generally positive responses to survey questions 
	· Invoices and goals statements not received in timely manner

· Parents not contacted by vendor in a timely manner

	Teacher Survey (4)
	· Some improvement seen – students better at reading, turn in more homework, more attentive in class
	· Generally dissatisfied or neutral responses
· Lack of communication between tutor and teacher

· Teachers not provided with assessment results, progress reports, etc.

· Some teachers reported little academic progress made

	Tutor Survey (1)
	· Frequent communication with parents

· Tutors had experience

· Mostly very positive responses
	· Little structure in place for communication with teachers

· More training would be helpful

· More communication with school

	Student Focus Group (5)
	· Tutoring was helpful  - doing better in school and getting homework done

· Liked their tutor

· Enjoyed reading and getting help they need
	· Would like a different schedule

	Parent Focus Group (2)
	· Parents expressed satisfaction with tutoring
	

	Observation
	· Student-teacher interaction very good

· Relaxed atmosphere and encouragement

· Bilingual tutor

· Attempts at alignment with schoolwork

· Time spent on task
	· No timetable

· No specific goals

· More tutor training, re: procedures needed


Student Progress

Vendor pre- and post-assessment data was submitted and included in the analysis. Student data on all available variables were aggregated up to the vendor level in order to evaluate individual vendors.  The following table shows the number and percent of students who received SES services through this vendor and demonstrated progress on at least half of the available variables.  

	Student Progress
	Advantage Tutoring Services
	Percent

	Missing Scores

No Progress

Progress
	84

140

160
	22% with no data

47% of students with data

53% of students with data

	Total
	384
	


SES Evaluation Rating

Advantage Tutoring Services has satisfied all requirements, although over one-fifth of the students had no data.  This vendor just met the criteria for having 50% of participating students should some progress on over half of the available variables.

Final Rating: Satisfactory

Recommendations

What was not in accordance with the vendor proposal:

1. There was a lack of communication with the classroom teacher. The vendor needs to develop and implement a process to ensure that communication occurs on a regular basis and to monitor such communication.

2. Timelines and benchmarks were missing from the Student Improvement Plans, and there was not easy access to student folders or a means of reviewing the Student Improvement Plan. Tutors need to be able to review this information and add relevant additions regarding student progress so that instruction is specifically linked to student goals.  The vendor needs to develop a process to ensure access to student goals and monitoring assessment information.

Other areas for improvement:

1. A timely start appeared to be a reoccurring difficulty. The vendor needs to ensure that PED timelines are met in the future.

2. The vendor was slow to submit invoices and other requested information. The vendor needs to develop a process to ensure that there are timely submissions of all requested information.

3. Tutors needed to know more about program requirements. Vendor sponsored training should inform tutors about the SES program.

4. All participating students must be assessed with the vendor pre- and post-test.

Vendor:  Catapult Sylvan

Site Visit Data Summary
	Instrument
	Positive
	Needs Improvement

	District Survey (1)
	· Helpful representative in meeting family technical needs 

· Computers delivered to households faster than promised
	· Difficult to meet vendor’s minimum number of enrolled students 

· Many computer problems which were difficult to solve and repair quickly

· Vendor has insufficient knowledge of individual student and local needs

	Teacher Survey (8)
	
	· Mostly negative responses 

· Teachers not consulted by vendor, no reports or data; unaware that students were participating

· No effort to correlate tutoring or software selection to specific needs and focus of in-school instruction

	Tutor Survey 
	N/A due to nature of program

	Student Focus Group (9)
	· Students enjoyed tutoring and say they are improving

· Enjoy getting tokens, which they redeem for prizes

· Like working on computers and getting to keep them

· Students would continue tutoring
	· Technical difficulties: CPU freezes, audio problems – can’t hear tutor, long waits between answering questions and a response from tutor (30 seconds to 8 minutes), problems with CPU set-up and modem connectivity

· When CPU freezes halfway into a session, the session needs to be rescheduled

· Problems rescheduling missed sessions, and not knowing how many sessions remain

· Sessions not aligned with schoolwork

· No advancement to next skill level after mastery achieved

	Parent Focus Group (6)
	· All would use this vendor again

· Some say short wait for services

· Improvement in grades

· Get to keep the computer
	· Long wait for services between sign up and set up

· Some say long wait for CPU delivery

· Scheduling sessions a problem

· Difficult to obtain progress reports

· All communication must be done on-line

· No alignment with schoolwork

· Equipment often does not work – audio and technical problems

· Started too late in the school year

· Would like a local contact for troubleshooting

	Observation
	· Students active in problem solving

· Individual capability addressed

· Re-teaching of concepts/skills with additional practice

· Variety of approaches 

· Procedure emulated single teacher with small group on one concept

· On-screen tutors demonstrated knowledge and understanding of lesson and objectives

· Best practices used
	· Inconsistencies between services rendered and design stated
· Students not served in grade range specified

· All instruction in English, but all students are Navajo

· No known or documented contact from vendor to any teacher about student needs, improvement plan, or student progress



Student Progress 

No pre- and post-assessment data was submitted by the vendor. Student data on all available variables were aggregated up to the vendor level in order to evaluate individual vendors.  The following table shows the number and percent of students who received SES services through this vendor and demonstrated progress on at least half of the available variables.  

	Student Progress
	Catapult Sylvan
	Percent

	Missing Scores

No Progress

Progress
	3

26

43
	4% with no data

38% of students with data

62% of students with data

	Total
	72
	


SES Evaluation Rating

Catapult Sylvan will receive a warning for not submitting the vendor data requested. Approximately two-thirds of those students with data demonstrated progress on over half of the measures. 

Final Rating: Warning

Recommendations

What was not in accordance with the vendor proposal:

1. There is no direct effort to correlate tutoring lessons or software program selection to the immediate or specific classroom needs and focus of in-school instruction.  The vendor needs to create a mechanism for aligning the work, at least for part of the session.

2. Inconsistency exists between the vendor proposal and the district contract regarding who supplies the computer equipment. The vendor needs to follow the approved proposal and all district contracts must be consistent with the proposal.

3. There does not appear to be a process to develop Students Improvement Plans and pre-test results were not shared consistently with parents. Student Improvement Plan, which state goals, benchmarks and timeline, along with pre- and post-tests, must be completed.  Parents must have input into this plan and must receive information on student progress.

4. There is a substantial communication gap between the vendor and the school instructional personnel serving the same students. A process for regular communication with the classroom teacher should be developed and implemented.

Other areas for improvement:

1. Technical difficulties and time delays in tutor-student responses result in wasted time.  The quality and availability of working headphones and microphones play a key role in this program and need to be working properly.  Replacements should be easily obtainable in a short period of time.
2. The vendor must complete the required database on student assessments conducted by the vendor. This is a critical part of the evaluation process.
Vendor:  Club Z

Site Visit Data Summary
	Instrument
	Positive
	Needs Improvement

	District Survey (3)
	· Every effort to provide timely services 
· Tries to solve problems right away 
	· Wide range of responses 

· No copies of Student Improvement Plan and final summary reports provided 
· No information on pre and post-test grades
· Parents not contacted in a timely manner 

· Problems obtaining signed contract

	Teacher Survey (12)
	· Improvement seen in class work, participation and homework 
	· Teachers disagreed with most survey statements

· Teachers do not understand what survey pertains to; never knew about tutoring 

	Tutor Survey (9)
	· Between 1-30 years experience

· Responses mostly positive
	· No training through Club Z

· Training on Club Z forms only

	Student Focus Group (21)
	· Tutoring helping schoolwork improve

· Enjoyed learning new skills
	· More math requested

· Better explanations requested

	Parent Focus Group (8)
	· Adequate participation

· Adequate communication from tutor

· Children improving in math/reading
	· Long wait for services to begin unacceptable



	Observation
	· Session well-organized, tutors well-prepared

· Spanish speaking tutors at both sites 
· Best practices observed


	· Program specifics not in evidence at any site or session

· Teacher interaction mostly when tutor is also a teacher 

· Communication with teachers limited when tutors not from the site

· Only most conscientious tutors discussed student’s progress with school

· Correlation of tutoring to current school work variable 

· Tutors requested more professional development


Student Progress 

Vendor pre- and post-assessment data were submitted and included in the analysis. Student data on all available variables were aggregated up to the vendor level in order to evaluate individual vendors.  The following table shows the number and percent of students who received SES services through this vendor and demonstrated progress on at least half of the available variables.  

	Student Progress
	Club Z
	Percent

	Missing Scores

No Progress

Progress
	107

251

444
	13% with no data

36% of students with data

64% of students with data

	Total
	802
	


SES Evaluation Rating

Club Z has satisfied all requirements, although over 10 percent of the students had no data.  Approximately two-thirds of the students participating in SES through Club Z met the criteria for having 50% of students demonstrate some progress on over half of the available variables.

Final Rating: Satisfactory

Recommendations

What was not in accordance with the vendor proposal:

1. There was a lack of communication with the classroom teacher/school regarding student progress, initial diagnosis, and student goals.  It is the responsibility of the vendor to correct this situation.

2. Student learning preferences were not taken into consideration as specified in the vendor proposal.  The vendor must follow the approved proposal and should monitor to ensure that all provider personnel follow procedures.

3. Student Improvement Plans did not appear to be available at all districts to those who needed to see them. These should always be completed and available to tutors, teachers and parents. 

Other areas for improvement:

1.  Several tutors commented that Club Z does not provide any instructional materials, lesson plans or activities to tutors.  Each tutor has to research and use resources and curriculum already available or within the personal access of the individual tutor.  Tutors asked for more support in this area and more training in relevant instructional and assessment areas. Each of the tutors surveyed indicated the training from Club Z focused mainly on how to process paperwork and administer the WRAT.  The vendor should have a mechanism to assist tutors with obtaining appropriate materials, particularly if the tutor is new to this type of work. 

2.  At the end of each tutoring session the tutor completes a combined time/summary sheet (individual session report) that is signed by the parent and submitted to Club Z as documentation for payment.  No copy of this document is given the parent, classroom teacher or the district.  Perhaps this will be furnished at the end of the year.  If not, the vendor should develop a means of providing this information to parents and the child’s teacher.

Vendor:  Community Academic Initiative Resources Center (CAIR)
Site Visit Data Summary
	Instrument
	Positive
	Needs Improvement

	District Survey (1)
	· Provider has good intentions
	· All survey responses neutral

· Did not submit contract, invoices, etc. in timely manner

	Teacher Survey (3)
	· Assignments turned in on time

· Students more focused

· More class participation

· Improvement in writing expression and organization

· Some believed tutoring is worthwhile
	· More communication between tutors and teachers needed

· Teachers unaware of goals and have not seen progress reports

· Some teachers reported little progress

	Tutor Survey (1)
	· Extensive experience

· Mostly very positive responses

· Frequent communication with teachers and parents
	· Session too long for the students (2½ hours)

	Student Focus Group (3)
	· Schoolwork getting better and easier

· Enjoyed reading and getting work done
	· Would like more games and art

	Parent Focus Group (1)
	· Received detailed evaluations

· Participated in goal-setting

· Regular communication with tutor

· Grades improved

· Children more confident and less stressed
	· Search for a facility to took time and was frustrating

· Took a lot of planning at first

· Needs to be a standard way to test to identify target needs



	Observation
	· Helped with homework

· Tutor prepared 

· Good rapport with students

· Aligned with schoolwork
	· No cultural relevance

· Not served in grade range specified

· Math practices in proposal not observed

· No SIP files available


Student Progress 

No pre- and post-assessment data was submitted by the vendor. Student data on all available variables were aggregated up to the vendor level in order to evaluate individual vendors.  The following table shows the number and percent of students who received SES services through this vendor and demonstrated progress on at least half of the available variables.  

	Student Progress
	Community Academic Initiative Resources Center
	Percent

	Missing Scores

No Progress

Progress
	2

2

1
	40% with no data

67% of students with data

33% of students with data

	Total
	5
	


SES Evaluation Rating

Community Academic Initiative Resource Center (CAIR) will receive a warning for not submitting the vendor data requested.  Since other data was available on less than 10 students, this group was too small to evaluate.  

Final Rating: Warning

Recommendations

What was not in accordance with the vendor proposal:

1. CAIR was serving grades other than those stated in the proposal.  The vendor must follow the approved proposal.

2. There was no evidence of literature or other materials reflecting African American culture. The proposal indicated the important of such culturally relevant materials and consistent effort should be made to use such materials in every session.

3. The proposal stated that math approaches would be consistent with those of TERC Investigations. There was no indication that this was the case.  The vendor needs to train all tutors in these materials and this approach so that it can be used in the tutoring sessions.

4. There was a lack of communication with teachers.  The vendor needs to develop a process to ensure that communication with teacher occurs on a regular basis and monitor its operations to see if such communication is actually happens.

Other areas for improvement:

1. The tutoring session was too long for young children.  Two and three hour sessions are much too long.  The vendor should work with parents to remedy this situation.

2.  The vendor must complete the required database on student assessment conducted by the vendor.  This is a key component of the evaluation process.

Vendor:  Compass Learning

Site Visit Data Summary
	Instrument
	Positive
	Needs Improvement

	District Survey (1)
	· Vendor has conducted satisfactory communication
	· No process in place to fully implement the SES program

· Hiring personnel by district to implement vendor program 

· Meeting with parents and school personnel to develop a Statement of Goals

· Communicate with parents and school on a regular basis concerning student progress

· Alignment with classroom work is inconsistent

	Teacher Survey (8)
	· Language Arts and math skills improved
	· More communication requested

	Tutor Survey (2)
	· Between 3-8 years of experience

· Very positive responses to survey statements
	

	Student Focus Group (21)
	· Getting better in their schoolwork

· Liked games and the internet
	· Mixed responses when asked if tutoring helped

· Math is hard

· Problems with audio

· Difficult to understand what suppose to do in software

· Reading is hard and stories are not interesting 

· Need to establish connections to native cultures 

· Don’t like procedure of getting answer after 3 incorrect attempts – would like more explanation and instruction

	Parent Focus Group (6)
	· Child showed some improvement, but may be due to new teacher, not tutoring

· Improvement in child’s attitude
	· Not challenging enough

· Not enough explanation

· Child lost interest

· No parent input re: goals

· Infrequent communication and feedback from tutor/vendor

	Observation
	· Good rapport with tutors, but they were there more for technical problems, than for clarifying concepts.  Their role was mostly to log students on to the computer.

· Best practices were present, but not sufficient
	· Many technology-related interruptions

· Children seemed confused

· Students seemed to be guessing answers

· Children selected what content area they wanted to work on, rather than what was needed to meet their goals

· More supervision needed

· Individual needs not considered

· No assistance to clarify context or concepts


Student Progress 

No pre- and post-assessment data was submitted by the vendor. Student data on all available variables were aggregated up to the vendor level in order to evaluate individual vendors.  The following table shows the number and percent of students who received SES services through this vendor and demonstrated progress on at least half of the available variables.  

	Student Progress
	Compass Learning
	Percent

	Missing Scores

No Progress

Progress
	6

13

64
	7% with no data

17% of students with data

83% of students with data

	Total
	83
	


SES Evaluation Rating

Compass Learning will receive a warning for not submitting the vendor data requested. Over three-fourths of student participating in the SES program through Compass Learning made progress on at least 50% of the available variables. 

Final Rating: Warning

Recommendations

What was not in accordance with the vendor proposal:

1. Students did not always complete the post-test associated with the work the students had been doing. Post-tests for the sections in which students have taken a pre-test must be completed in order to see student progress.  This information should be shared on a regular basis with parents and teachers.

2. 
Not all students were able to work independently, as was stated in the design portion of the proposal.  It may be necessary to have a reading test or tutor evaluation to see if students are able to use this software independently. There may be a need for field testing with Navajo children to ensure cultural compatibility. 

Other areas for improvement:

1. Some aspects of software should be reviewed for use in Native American communities.

2. There are constant technology problems.  A limited number of computers were available for use because of sound problems.  No one knew if this was a difficulty with hardware or if this represented software-to-hardware compatibility problems, but it has been going on for some time.  It is the responsibility of vendors to assist the district in determining if the hardware available can support the vendor software.

3. The vendor must complete the required database on student assessments conducted by the vendor. This is a critical part of the evaluation process.
Vendor:  InSight Educational Services

Site Visit Data Summary
	Instrument
	Positive
	Needs Improvement

	District Survey 
	N/A

	Teacher Survey (1)
	· Strongly agreed with all statements

· Student more focused, confident, and stayed on-task
	· Tutoring should start earlier in the school year

	Tutor Survey (1)


	· 25 years experience
	· Need better structures in place to communicate with classroom teacher

· Require districts to train their teachers on SES and discuss at parent conferences  

· Recommend districts do a parent night or at least allow/design a cover letter explaining the program

	Student Focus Group (3)
	· All expressed high involvement, satisfaction, and quality of service in response to all questions  

· All doing better at schoolwork and agree that tutoring is helpful.  

· They like their tutor, who “makes learning fun”

· All would continue tutoring
	

	Parent Focus Group (2)
	· Feel program is beneficial

· Schoolwork is getting better

· Lots of individual attention provided
	· Program should start earlier in school year

· Varying degrees of satisfaction and involvement

· Some parents have little communication with tutor, due to language barrier

	Observation
	· Tutor is strong educator, solid and very “multi-task” oriented 
· In alignment with the NM Standards & Benchmarks  
· Stays in touch with the teachers about student progress 
· Children were really enthusiastic
· Good student/tutor interaction
	


Student Progress

Vendor pre- and post-assessment data was submitted and included in the analysis. Student data on all available variables were aggregated up to the vendor level in order to evaluate individual vendors.  The following table shows the number and percent of students who received SES services through this vendor and demonstrated progress on at least half of the available variables.  

	Student Progress
	InSight Educational Services
	Percent

	Missing Scores

No Progress

Progress
	0

2

3
	0% with no data

40% of those with data

60% of those with data

	Total
	5
	


SES Evaluation Rating

Although InSight Educational Services appears to have satisfied all requirements, data was available on less than 10 students and this group was too small to evaluate.  

Final Rating: Satisfactory 

Recommendations

What was not in accordance with the vendor proposal:

1. Translator for Spanish speaking parents may need to be available more frequently.
Other areas for improvement:

No recommendations
Vendor:  Lindamood-Bell learning Processes

Site Visit Data Summary
	Instrument
	Positive
	Needs Improvement

	District Survey (1)
	· Vendor has complied with the district contract, and provided timely service 

· Very satisfied with vendor responsiveness and communication
	· Vendor has not provided adequate service to students, due to the number of students increasing to 9
· Large group of 9 was not a very effective tutoring setting, and the students did not benefit from the instruction.  The smaller groups of 5 or less would be more effective.

	Teacher Survey (4)
	· Some teachers would like to know more about the program
	· Less than positive responses to survey questions

· Some teachers not aware of program, or of any progress



	Tutor Survey (1)
	· Generally positive responses to all questions
	· No process in place to communicate with non-English speaking parents

· Smaller class size would be helpful

	Student Focus Group (3)
	· All said schoolwork was getting better and tutoring was helping.  

· Like reading and playing games  

· All would continue tutoring
	

	Parent Focus Group (3)
	· Felt their participation and involvement was adequate.  
	· Very mixed responses from parents as far as communication, effectiveness, alignment

	Observation
	N/A


Student Progress 

No pre- and post-assessment data was submitted by the vendor. Student data on all available variables were aggregated up to the vendor level in order to evaluate individual vendors.  The following table shows the number and percent of students who received SES services through this vendor and demonstrated progress on at least half of the available variables.  

	Student Progress
	Lindamood-Bell Learning Processes
	Percent

	Missing Scores

No Progress

Progress
	0

8

0
	0% with no data

100% of students with data

0% of students with data

	Total
	8
	


SES Evaluation Rating

Lindamood-Bell Learning Processes will receive a warning for not submitting the vendor data requested.  Although it appears that no students made progress, this vendor did not have at least 10 participants, so this data is not reliable.

Final Rating: Warning

Recommendations 

What was not in accordance with the vendor proposal:

1.  The tutor : student ratio in the proposal was not followed throughout the course of the year. The resulting difficulties support the need to maintain the 1:5 ratio that the program was designed to support.  The vendor should monitor operations to ensure that the approved ratio is followed.

2. The vendor proposal indicated that math would be provided and it was not.  The vendor should follow the approved proposal. 

3.  Teacher communication was not adhered to as indicated in the proposal.  Teachers had little knowledge of the program. The vendor needs to develop and implement a process for communication with parents.

4.  In some cases, parents had little knowledge of what was happening in the tutoring sessions or the purpose and design of the session.  The vendor must provide regular information to parents on the progress of their children and the elements of the Student Improvement Plan.

Other areas for improvement:

1. The vendor must complete the required database on student assessments conducted by the vendor. This is a critical part of the evaluation process.

Vendor:  One Room School House

Site Visit Data Summary
	Instrument
	Positive
	Needs Improvement

	District Survey (1)
	· Generally satisfied with the vendor performance
	· Concern expressed that tutors recruited students using incentives to both parents and students

	Teacher Survey (5)
	· Most agreed or strongly agreed with all statements

· Scores have improved in DIBELS, math and writing short cycle assessments
· more confidence in reading abilities observed
	· Request time sheets that are more explicit with clearer expectations

	Tutor Survey (4)
	· 2-33 years experience

· Mostly positive responses to survey
	· Some would like more in-depth training on what is to be expected

· On-time payment for tutors

	Student Focus Group
	N/A due to permission slip responses from parents

	Parent Focus Group (5)
	· Children more confident, doing better in reading and math

· Good alignment with schoolwork

· Children look forward to sessions
	· Not much communication or feedback from tutors

· Would like more hours of tutoring

	Observation
	· Individual feedback, positive feedback

· Use of academic language

· Alignment with Standards and Benchmarks

· Aligned with schoolwork

· Time spent on task
	· No evidence of progress reports or letters to teachers

· No timetable for student progress

· No diagnostic assessment in math – but there is in reading
  


Student Progress

Vendor pre- and post-assessment data was submitted and included in the analysis. Student data on all available variables were aggregated up to the vendor level in order to evaluate individual vendors.  The following table shows the number and percent of students who received SES services through this vendor and demonstrated progress on at least half of the available variables.  

	Student Progress
	One Room School House
	Percent

	Missing Scores

No Progress

Progress
	59

101

452
	10% with no data

18% of those with data

82% of those with data

	Total
	612
	


SES Evaluation Rating

One Room School House has satisfied all requirements, although 10% of the students had no data.  Over four-fifths of participating students demonstrated some progress on over half of the available variables.

Final Rating: Satisfactory

    Recommendations

What was not in accordance with the vendor proposal:

1. There was a lack of communication with the parents who were interviewed.  The vendor must communicate individual student goals and student progress to parents on a regular basis.  The vendor should develop and implement a process to accomplish this and a system to ensure that this is being done.

2. There do not appear to be any progress reports to parents or letters to teachers as stated in the proposal.  Again, this communication is critical to the success of the program and is outlined in NCLB.  The vendor must ensure that communication occurs on a regular basis.

3.  No pre-assessments were available in math. Pre- and post-assessments are required in any content area in which the student receives tutoring.

Other areas for improvement:

No recommendations.
Vendor:  PLATO Learning, Inc.

Site Visit Data Summary
	Instrument
	Positive
	Needs Improvement

	District Survey (2)
	· Much more helpful this year as far as professional development in teaching our staff how to use the Sony Playstations and the CDs
	· Generally disagreement or neutral about most statements on survey

· Problem with reporting of absences and invoices -not sure if students are being dropped after 5 absences

· No information on student goals to parents or teachers 

· Slow turn around time in getting additional equipment and licenses

· Communication is difficult 

· No progress reports to district

· Hard to maintain student interest

	Teacher Survey (14)
	· Students show more confidence in class work, perform better on written assignments, show improvement in reading, motivation, and attendance, better understanding of math concepts, completing homework
	· Most responses were in the “neutral” to “disagree” range

· Would like better communication with tutors

· Would like to be involved in Student Improvement Plan

· Should start earlier in school year

· Would like to have written progress reports

	Tutor Survey (2)
	· Generally in agreement with most statements on survey
	· Initial training consisted of an explanation of how Playstations work

· Students find CDs difficult

	Student Focus Group
	N/A based on parent permission slips

	Parent Focus Group
	N/A

	Observation
	N/A  due to early completion of services


Student Progress  

Vendor pre- and post-assessment data was submitted and included in the analysis. Student data on all available variables were aggregated up to the vendor level in order to evaluate individual vendors.  The following table shows the number and percent of students who received SES services through this vendor and demonstrated progress on at least half of the available variables.  

	Student Progress
	PLATO Learning, Inc.
	Percent

	Missing Scores

No Progress

Progress
	1

20

51
	1% with no data

28% of students with data

72% of students with data

	Total
	71
	


SES Evaluation Rating

PLATO Learning, Inc. has satisfied all requirements. This vendor had almost three-fourths of participating students demonstrate some progress on over half of the available variables.

Final Rating: Satisfactory

    Recommendations

What was not in accordance with the vendor proposal:

1. No information on goals or the Student Improvement Plan appears to have been provided to parents or teachers, nor were these in the student files.  The vendor must establish goals and timelines, and maintain monitoring assessment data on students.  This information should be communicated on a regular basis to parents and teachers.  The vendor should develop and implement a process to accomplish this task.

Other areas for improvement:

1. The district expressed concern regarding the reporting of invoices and absences because details were unclear. The vendor needs to provide all the required information on invoice forms in the future. 

2.  Three different student : tutor ratios were stated in the proposal, so it is difficult to note whether or not there was compliance in this area.  The vendor needs to work with PED to establish an approved ratio and then maintain all tutoring at the ratio.

3. The district noted poor communication with this vendor.  The vendor should make every effort to work collaboratively with the district and to improve communication.

4. There was concern that the materials were not appropriate for the students using them.  Students seemed unable to be able to use the CDs independently. Norming groups should be examined to ensure that the populations served were included in the norming groups and there may need to be a reading evaluation or other tutor evaluation to ensure that students using the program are able to work independently.

5.  Technical problems with starting the CDs were noted. The vendor should correct these problems and should demonstrate responsiveness as such problems are reported.

Vendor:  Princeton Review

Site Visit Data Summary
	Instrument
	Positive
	Needs Improvement

	District Survey
	N/A

	Teacher Survey (5)
	· Some math and reading scores have improved
	· Majority strongly disagreed with all survey statements

· Experienced no communication or contact from tutors

· Many know nothing about the program

	Tutor Survey (3)
	· Between 9 – 26 years of experience

· Agreed strongly with most survey statements
	· Would like program to start earlier in the year, and be offered in the summer



	Student Focus Group (9)
	· All report doing much better in their schoolwork and that tutoring is very helpful

· Enjoy getting homework done, math, & reading

· Learning is fun

· Majority of students would like to continue tutoring
	

	Parent Focus Group (1)
	· Child improved

· Tutoring was helpful

· Would like child to continue tutoring
	

	Observation
	N/A


Student Progress 

No pre- and post-assessment data was submitted by the vendor. Student data on all available variables were aggregated up to the vendor level in order to evaluate individual vendors.  The following table shows the number and percent of students who received SES services through this vendor and demonstrated progress on at least half of the available variables.  

	Student Progress
	Princeton Review
	Percent

	Missing Scores

No Progress

Progress
	0

33

57
	0% with no data

37% of students with data

63% of students with data

	Total
	90
	


SES Evaluation Rating

Princeton Review will receive a warning for not submitting the vendor data requested. Approximately two-thirds of participating students demonstrated some progress. 

Final Rating: Warning

    Recommendations 

What was not in accordance with the vendor proposal:

1. Teachers were to receive progress reports and to be active participants in the program.  This did not happen and communication with teachers needs improvement.  Teachers also noted that they would like to be involved in identifying student needs.  The vendor needs to collaborate to ensure that such processes are in place and monitor activities to assure that such communication occurs on a regular basis.

Other areas for improvement:

1. The vendor must complete the required database on student assessments conducted by the vendor. This is a critical part of the evaluation process.

Vendor:  Rio Grande Educational Collaborative (RGEC)

Site Visit Data Summary
	Instrument
	Positive
	Needs Improvement

	District Survey (1)
	
	· Complying with district contract

· Replying to requests for information 

· Only assist with homework

· Following district procedures and protocols

	Teacher Survey (12)
	· Improvement in reading and math scores

· More participation 

· Better attitude

· Program is worthwhile
	· Most responses ranged from neutral to slight agreement
· Tutoring should start earlier in the school year
· Poor communication
· Not enough tutoring supplies
· Should have smaller groups

· No teacher participation in Student Improvement Plan

	Tutor Survey (2)
	· Generally in agreement with survey questions
	· No tutor training by vendor

· Better communication with parents

	Student Focus Group (7)
	· Getting homework done and improving in reading, spelling, and math

· Tutoring is helping

· Like reading, getting homework done, and games they get to play after completing work

· Would continue with tutoring
	

	Parent Focus Group (4)
	· Parents communicate regularly with tutor

· Students getting homework done 

· Alignment with class work
	· Implemented program earlier in the school year

· Tutoring time is not spent on-task

	Observation
	· One-on-one instruction, use of leveled books and phonemic awareness materials
· Bilingual instruction
· Time spent on-task
· Session well-organized
· Tutor prepared for session
	


Student Progress

Vendor pre- and post-assessment data was submitted and included in the analysis. Student data on all available variables were aggregated up to the vendor level in order to evaluate individual vendors.  The following table shows the number and percent of students who received SES services through this vendor and demonstrated progress on at least half of the available variables.  

	Student Progress
	Rio Grande Educational Collaborative
	Percent

	Missing Scores

No Progress

Progress
	41

265

411
	6% with no data

39% of students with data

61% of students with data

	Total
	717
	


SES Evaluation Rating

Rio Grande Educational Collaborative has satisfied all requirements.  This vendor had a little less than two-thirds of participating students demonstrate some progress on over half of the available variables.

Final Rating: Satisfactory

Recommendations

What was not in accordance with the vendor proposal:

1.  No goal statements or initial assessments were provided to parents or teachers who participated in the evaluation. Parents were not involved in setting goals for their children. These may be in student files, but these are not available to the tutors. This information is only valuable when it is shared with the parties involved with the child.  A process needs to be developed and implemented to ensure that such communication occurs on a regular basis in the future.

2.  More communication with teachers is needed. A mechanism should be specified to tutors to ensure that this occurs.

Other areas for improvement:

1.  Parents complained that RGEC provided enrollment forms in which the company name was written as first choice, prior to parents completing the form. New state regulations prohibit such activities and the company should monitor all of its activities to ensure that such procedures are halted.

2.  The district expressed concern that this vendor didn’t follow district procedures and did not follow check-in policies at the school sites.  Vendors are collaborators in the tutoring of students and must follow all federal, state and district procedures.

3.  Some of the sessions (based on observation and parent comments) focus solely on assisting students with homework and do not provide a balance that also offers skill development. The intent of the SES program is to improve student skills, as well as align with the student’s schoolwork.  An effort should be made to balance the focus of the sessions between skill development and homework.

Vendor:  Santa Fe Public Schools

Site Visit Data Summary
	Instrument
	Positive
	Needs Improvement

	District Survey (1)
	N/A

	Teacher Survey (4)
	
	· Most disagreed strongly with survey statements

· Most did not seem to be aware of tutoring program

· Too much paperwork to fill out for something teachers were never aware of

· No apparent progress observed in the students

	Tutor Survey (1)
	· 8 years experience
	· Would like more training

· Not informed of students’ academic background

· No structures in place to facilitate communication with teachers

	Student Focus Group (1)
	· Grades are improving, tutoring is helping

· Enjoys playing Playstation and not having to write

· Would continue tutoring
	

	Parent Focus Group
	N/A

	Observation
	· Time spent on task

· Tutor prepared for session

· Content areas covered consistent with proposal
	· Tutoring conducted in English only

· No Student Improvement Plan available

· No files or progress reports available

· Very little student/tutor interaction


Student Progress

No pre- and post-assessment data was submitted by the vendor. Student data on all available variables were aggregated up to the vendor level in order to evaluate individual vendors.  The following table shows the number and percent of students who received SES services through this vendor and demonstrated progress on at least half of the available variables.  

	Student Progress
	Santa Fe Public Schools
	Percent

	Missing Scores

No Progress

Progress
	3

2

2
	43% with no data

29% of students with data

29% of students with data

	Total
	7
	


SES Evaluation Rating

Santa Fe Public Schools - After School Program will receive a warning for not submitting the vendor data requested.  Less than 50% of students did not make progress, although the number of participating students was less than 10.  This data will be considered as unreliable due to small numbers.

Final Rating: Warning

    Recommendations 

What was not in accordance with the vendor proposal:

1. Teachers do not seem to have any knowledge of the program.  According to the proposal, they are to be active collaborators at all program levels, including sharing at staff meetings and parent/teacher conferences.

2. The tutor does not appear to have access to the students’ academic background information.  This would seem to include pre-test/diagnostic information.

3. 
No evidence of a Student Improvement Plan was available as there were not student files and the tutor observed was not aware of the plan or it’s basis.

Other areas for improvement:

1. There were indications of a lack of coordination and communication within the district in regard to this program based on attempts to gather information, schedule the visits and from teacher surveys.

Vendor:  TESCO

Site Visit Data Summary
	Instrument
	Positive
	Needs Improvement

	District Survey (1)
	· Most responses neutral
	· No progress reports submitted

· Parent complaints – tutor did not show up

	Teacher Survey (11)
	· One student turning in homework on time
	· Teachers disagreed or strongly disagreed with all statements

· No communication between teachers and provider

· Teachers had no input and saw no progress reports

· No progress seen

	Tutor Survey (3)
	· 1-12 years of experience

· Mostly very positive responses to survey

· Training and orientation provided at start of program

· Progress reports sent to parents and teachers
	· Would like more communication with teachers

	Student Focus Group (3)
	· Doing better in schoolwork and tutoring is helpful

· All would continue tutoring

· Like snacks, reading, math, getting homework done, writing help, playing games

· Nice tutors. 
	

	Parent Focus Group (3)
	· Timely services 
· Opportunities for meaningful involvement and home support
· For some, grades improved and confidence improved
	· One tutor missed 8 sessions

· Mixed results among parents

	Observation
	· Good interaction

· SIP describes current focus with goals and objectives

· Use of NM Standards as tool to check students progress

· Session well-organized, tutor well-prepared, time spent on task
	· Not aligned with school work


Student Progress 

Vendor pre- and post-assessment data was submitted and included in the analysis. Student data on all available variables were aggregated up to the vendor level in order to evaluate individual vendors.  The following table shows the number and percent of students who received SES services through this vendor and demonstrated progress on at least half of the available variables.  

	Student Progress
	TESCO
	Percent

	Missing Scores

No Progress

Progress
	12

8

32
	23% with no data

20% of students with data

80% of students with data

	Total
	52
	


SES Evaluation Rating

TESCO has satisfied all requirements, although approximately one-forth of the students had no data.  Four-fifths of those students having data and participating in SES services through TESCO demonstrated some progress on over half of the available variables.

Final Rating: Satisfactory

Recommendations

What was not in accordance with the vendor proposal:

1. At the time of the observation the district expressed concern that the progress reports required in the district contract had not been submitted. It is the responsibility of the vendor to keep district staff and parents informed regarding student progress.  The vendor should develop a structure to ensure that this is done on a regular basis.

2. Communication with teachers was noted as an area needing improvement.  Teachers also stressed the importance of fulfilling a collaborative effort with tutors.  In several cases, teachers had no knowledge of student participation in SES. The vendor needs to inform the teachers of participating students regarding the SES program and work closely with teachers to ensure student progress.

3. Some teachers expressed concern about a lack of alignment with schoolwork.  Collaboration with teachers will help resolve this area of concern.

4.  Some parents wanted better communication with the tutor.

Other areas for improvement:

No recommendations

Vendor:  Youth Development, Inc. (YDI)

Site Visit Data Summary
	Instrument
	Positive
	Needs Improvement

	District Survey (2)
	· Very positive responses
· Very easy to work with
· Accurate records and good lesson plans 
· All procedures followed
· Every effort to provide services as quickly as possible
	· Recruitment policies

	Teacher Survey (15)
	· Reading and writing levels and fluency improved

· Improved math skills 

· Increased confidence, enthusiasm and work ethic
	· Neutral or in disagreement responses on survey

· Earlier start on tutoring

· More communication between teachers and tutors

	Tutor Survey (4)
	· Generally positive responses to survey statements
	· No training received from YDI

· Program should start earlier in the school year

	Student Focus Group (9)
	· Doing better in schoolwork, and tutoring is helping  

· Like tutoring because it’s fun, and get to play games

· Most would continue with tutoring
	

	Parent Focus Group (10)
	· Aligned with schoolwork

· Improvement seen in nearly all cases
	· Very mixed responses regarding parent participation and communication with tutors

· Would like more frequent tutoring, beginning earlier in the year

	Observation
	· Alignment with schoolwork

· Evidence of alignment with NM Standards and Benchmarks

· Time spent on task, session well-organized, tutor prepared

· Good student/tutor interaction

· Weekly progress reports and worksheets in folder
	· Little evidence of NRP best practices or math best practices 
· None of parent communication forms were completed



Student Progress 

Vendor pre- and post-assessment data was submitted and included in the analysis. Student data on all available variables were aggregated up to the vendor level in order to evaluate individual vendors.  The following table shows the number and percent of students who received SES services through this vendor and demonstrated progress on at least half of the available variables.  

	Student Progress
	Youth Development, Inc.
	Percent

	Missing Scores

No Progress

Progress
	74

178

415
	11% with no data

30% of students with data

70% of students with data

	Total
	667
	


SES Evaluation Rating

Youth Development, Inc. has satisfied major requirements; however, 10% of the students had no data.  This vendor satisfied the criteria for student progress, having 70% of participating students demonstrate some progress on over half of the available variables.

Final Rating: Satisfactory

Recommendations  

What was not in accordance with the vendor proposal:

1.  More collaboration is needed between the tutor and the classroom teacher.

2.  Parents wanted to see an earlier and quicker start for the tutoring sessions.

3.  There was inconsistent communication with parents.  Parents, who took the initiative to attend sessions or ask how their child was progressing, appeared to be the ones with information.  Others did not appear to have the information they were to receive. The vendor needs to ensure that all parents obtain information regarding their child’s progress at regular intervals.

4. There were indicators that the tutor : student ratio in the proposal was not consistently followed.

Other areas for improvement:

1.  Many parents commented that one day per week of tutoring was not enough.

2. The district and parents noted a conflict of interest as teachers working for YDI as tutors recommended tutoring with YDI.  The district has attempted to address this problem. The vendor should ensure that such inappropriate recruitment does not continue in the future.

3.  All tutors need to be trained in administering assessments and use/interpretation of the assessment results.  In addition, educational assistants acting as tutors need training in the NRP five areas of reading and in teaching key concepts in math.

Vendor:  Zuni Public Schools

Site Visit Data Summary
	Instrument
	Positive
	Needs Improvement

	District Survey (1)
	· Responses in agreement with survey statements

· SES agreement fulfilled 

· Good responsiveness of vendor 

· Satisfactory communication 

· Adequate service provided to students

· No parent complaints
	

	Teacher Survey (41)
	· Improvement evident for most students

· Worthwhile program
	· Broad array of responses, ranging from neutral to agree

· Better information to teachers requested

· Need for more parent involvement

· Many comments and suggestions offered

	Tutor Survey (2)
	· Generally positive responses to survey statements
	· Desire to use more computers and programs

	Student Focus Group
	N/A since parents did not give permission for participation

	Parent Focus Group
	N/A since no parent chose to participate

	Observation
	· Excellent tutors; engaged; assisted students in understanding words in context
· Focus of session aligned with schoolwork
· Best practices observed
	· No use of PLATO

· Implementation design and mode of instruction inconsistent with proposal


Student Progress 

No pre- and post-assessment data was submitted by the vendor. Student data on all available variables were aggregated up to the vendor level in order to evaluate individual vendors.  The following table shows the number and percent of students who received SES services through this vendor and demonstrated progress on at least half of the available variables.  

	Student Progress
	Zuni Public Schools
	Percent

	Missing Scores

No Progress

Progress
	0

60

119
	0% with no data

34% of students with data

66% of students with data

	Total
	179
	


SES Evaluation Rating

Zuni Public Schools will receive a warning for not submitting the vendor data requested.  Approximately two-thirds of the students participating in SES services through the Zuni Public School District demonstrated some progress.

Final Rating: Warning

    Recommendations 

What was not in accordance with the vendor proposal:

1. Information in the proposal on the tutor : student ratio was confusing.

2. The need for parent involvement arose over and over as a part of the program that was neglected.  The district-as-vendor should use the methods that proved successful in previous years and emphasize parent involvement.

3.  The use of the Zuni language to foster instruction was part of the proposal, but may not be actualized in the implementation of the project, according to tutor surveys and some teacher comments.  It should be determined when this would be appropriate and utilized as needed.

Other areas for improvement:

1. The difficulties experienced with student attendance were mentioned numerous times.  Effort should be made to improve attendance at SES sessions.  Certainly, involving parents both in understanding the program and in participating in the program design would assist in this area.

Recommendations

The recommendations offered here are presented in three groupings, as general recommendations, recommendations for districts, and recommendations for vendors.  They are designed to improve the overall efficiency and effectiveness of the program.  Many of these recommendations reflect “lessons learned” during the 2004-05 implementation of the program.

General Recommendations

1. Excel Template File and Assessment Data:  Continue use of the Excel template database for each district and vendor to complete.  This template should continue to be forwarded at the beginning of each school year so that districts and vendors know what data they need to collect during the coming year and can present the data to NMPED to assist with evaluation. In addition to identification information, vendors should provide pre- and post-test data on each student and districts should provide district assessment pre- and post-test data.  Each vendor should select one assessment to use for pre- and post-test data and criteria should be set to define adequate progress for tutoring in one academic year.  Similar criteria should be set for district assessments.

2. Vendor proposals:  Vendor proposals should be carefully reviewed to ensure that all implementation plans meet the requirements of NCLB and state regulations.  Conflicting information in the proposal should be clarified prior to approval of each proposal. All proposals should specify monitoring assessments, communication mechanisms with parents and teachers, and collaborative procedures with the district in which the vendor operates so that individual Student Improvement Plans will be established and followed.

3. Recruitment: Appropriate recruitment procedures (NMAC 6.19.6) now exist in regulation and should be followed by all vendors.

4. Data Collection: Make clear to districts that providing data to a contracted evaluator is not a violation of FERPA regulations.  All districts and vendors should meet deadlines for the submission of SES evaluation data so that reports can be completed in a timely manner.  The report deadline should be moved to August so that districts and vendors have vendor ratings prior to parent notification of vendor options for the year.  This will entail immediate access to NMSBA results released during the summer months.

5. Individual Improvement Plans:  Districts and vendors should work collaboratively to develop and implement a process for establishing a Student Improvement Plan for each student with input from parents. If parents are not available to provide initial input, then parents should approve the goals and benchmarks with timelines using a review procedure of the written Student Improvement Plan.  Parents should also be informed regarding pre-test or initial diagnostic assessment data. Student progress information, including initial assessment data, should be shared with the tutor, parent, and the child’s teacher to provide information on the child’s academic challenges.  This information should be considered when developing the Student Improvement Plan to contribute to the effective use of tutoring time.  

6. Parent Communication Requirements:  The NMPED should establish how often communication between the tutor and parents and also between the tutor and the child’s teacher should occur.  All communication dates should be recorded in the child’s file.  NMPED should also identify acceptable means of communication, i.e., written progress reports, phone calls, e-mails, face-to-face meetings. 

7. Transition: A mechanism for student transition is needed at the end of the tutoring sessions.  Information to assist with the transition out of tutoring should be shared with parents and the current teacher in the content area of focus.  The tutor should provide information on progress achieved, next steps for the student and academic aspects requiring continued assistance.  

8. Timelines for Teacher Communication: The NMPED should establish timeframes for communication between tutors and classroom teachers, such as once a month or once every two weeks.  Forms of acceptable communication (e.g., email, written reports, phone) should also be specified.

9. Coordination: There should be coordination between SES programs and other school tutoring programs in order to ensure academic support and progress for the student.

Recommendations for Districts

1. Drop-outs: Report the number of students dropping out of the SES program by vendor during school year.

2. Codes: When providing data, please explain the meaning of various codes.

3. Record Keeping:  Better record keeping is needed.  There were major discrepancies between the vendor and district lists of participating students.  Records providing notification dates were often not available.  Districts also need to track the time between requests for services and the start of services. Districts should keep accurate, up-to-date numbers on current participation in SES and School Choice and be prepared to forward these numbers each quarter. Invoices from vendors should be carefully reviewed and only students enrolled with the district for SES services should result in vendor compensation.

4. Student Improvement Plan: The district should ensure that there is a complete Student Improvement Plan for each participating SES student.

5. Teacher Training: Many teachers still do have any knowledge of SES services or know about participating students.  Districts need to inform teachers about the program and ensure that they know when one of their classroom students is participating.  Districts should work collaboratively with vendors to establish ways for tutors and teachers to communicate regarding student tutorial needs and challenges.

Recommendations for Vendors 

1. Tutor Training: Tutors need training.  The areas identified through the tutor surveys included: 

a. an understanding of the SES program, including the Student Improvement Plan requirement and how to maintain appropriate records related to the Student Improvement Plan,

b. communication requirements with parents and teachers,

c. use of assessments to guide instruction, and

d. strategies to work with culturally and linguistically diverse students.

Tutors did not understand the purpose and procedures required by NCLB under the Supplemental Educational Services program.  Tutors needed to know that communication with teachers and parents is required, that an individual Student Improvement Plan is needed, and that pre- and post tests, as well as monitoring assessment scores must be recorded in the student file.  Benchmarks with timelines are also necessary. Tutors also requested training in the interpretation of assessments and how to use the assessment information to guide instruction.  Tutors asked to be trained in what and how to communicate with parents and teachers and to be provided with guidelines that specify the frequency of such communication.  The final training area focused on the need to utilize appropriate strategies for working with culturally and linguistically diverse students and to enhance cultural understanding.  Many of the students being tutored needed instructional strategies that support learning by making language and concepts understandable for bilingual students.  Training in sheltered instruction might be appropriate for tutors.
2. Balance: There should be a balance between assistance with homework and skill development, so that alignment with school work is ensured, but there is also academic assistance with areas of deficiency.

3. Computer-Assisted Instruction: Incorporating the training of tutors, setting goals for individual students with benchmarks and timelines, as well as communicating with teachers and parents are not typically part of their programs.  The NMPED may want to establish guidelines specific to how computer companies work with districts and specify the minimum services required. In addition, many students participating in interactive software program appear to be unable to work independently on these programs.  An evaluation of the student’s ability to work independently, which may be a function of both the student’s previous experience with computers and the student’s independent reading level, should be made before the student is enrolled in a computer-assisted instruction program.

4. Communication: Regular communication to share student progress information should be conducted between the tutor and the parents, as well as with the child’s teacher.  Even communication between the vendor and its tutors can be improved.  Tutors need to know what avenues for communication are available to them, as well as how often communication needs to take place.  Tutors also need specific information on what to communicate to parents and teachers.

5. Record Keeping:  Better record keeping should be a priority in all aspects of service, including attendance and invoice information, lists of students receiving services, assessments, individual improvement plans, communication with parents and teachers, and documented training.  Much of this information was not available and participant lists between districts and vendors did not match at acceptable percentage levels.  Vendors should not serve any student that is not on the district list as approved for services and only when the vendor has notification of district approval for services should a vendor provide such services.

6. Parent Involvement:  Many parents want to support the tutoring and academic needs of their students.  Provide information and suggestions to parents that allow them to become active and knowledgeable partners in the tutoring process.  Parents attending tutoring sessions should not be given a magazine to read, but should be included in the tutoring session in ways that allow the parent to learn strategies so that they can work with their child to provide additional support and to continue support as the tutoring sessions come to an end. Parents should play a key role in the transition as students lose the additional support provided by tutoring.

Appendix A

Attached are the Introduction and Data Compilation sections for each vendor.  The introduction provides general information, including a summary of vendor commitments taken directly from the vendor proposal to NMPED.  This information reports what the vendor said would be done in their SES program.  The next section, Data Compilation, was drawn from the information obtained from the survey instruments and the focus group sessions conducted during the site evaluation visits for each vendor.  This portion addresses what services were actually delivered.
Vendor:  Academia.net

I.  Introduction
The following information was taken directly from the vendor proposal submitted to and approved by the PED in response to the Supplemental Educational Services RFP.  

Vendor Proposal Summary

Vendor Name:  Academia.net


	Name of Provider:
	Acadamia.net

	Contact Person:
	Joe Becker

	Mailing Address
	1511 Burns Ave.

St. Paul, MN 55106

	E-mail:
	j.becker@acadamia.net

	Contact Phone Number:
	1-866-320-4753 (toll free)/(651) 260-2368 (cell)

	District(s) Able to Serve:
	All school districts in New Mexico that have internet capabilities

	List Any Requirements that a District Must Meet to use you as a Vendor
	If child utilizes services at school site, then school should have current and available Internet services.

	Place of Service:
	Student’s Home (parent must be present), Student’s School, Community Center, Place of Worship

	Days of Operation:
	Monday - Sunday

	Provider Classification:


	Commercial/ private (for profit) educational services provider

	Cost per student:
	$50.00 per hour per student

	Grade Level(s) Served:
	K-12

	Subject(s):
	Reading, Math

	Teacher-Student Ratio:
	1:1  Individual Instruction

	Type of Instruction Available:


	Tutorial services are offered via online over the Internet.  Acadamia.net generally delivers services to students in their homes if parents have Internet services.  The only equipment needed is a computer to access the Internet.

	Special Populations:
	English Language Learner, Minority students

	Services Provided: 
	Sessions are scheduled by parents based on their flexibility.  Generally, they are taken once to twice a week for 1-2 hours each time.

	Pre and Post Tests Administered:
	We administer appropriate level assessments to each student in Math and Reading with ongoing post tests.

	Instructional Staff:
	13 Total Number of Instructional Staff

5 Total Number of Certified Instructional Staff

13 Total Number of Instructional Staff w/ two-year degree

7 Total Number of Instructional Staff w/ four-year degree 

3 Total Number of Instructional Staff w/ advanced degree

	Curriculum/ Program Description
	The curriculum is an individualized, interactive software program that allows children to work at their own pace.  It is based on direct and individualized instruction through an immediate and ongoing criterion referenced assessment program.   The initial assessment tests will pinpoint areas of weakness where we can then generate a customized curriculum for each child.  Our Learn-n-Earn program rewards the child as long as they are diligent and log-on for their sessions and homework.  We offer PlayStation 2 game systems, DVD players, MP3 players or Gift Certificates as incentives.   

	Bilingual education available:
	No mention 

	Research base:
	Company research on success; no research base mentioned

	Intended communication method with teacher and frequency: 
	Use teacher input or available test results; monthly information to school administrator via email, mail, or fax

	Intended communication method with parent and frequency:
	Report every two weeks by mail or email; on-line progress available through student account; contact available via internet

	Student/teacher ratio:
	1:1

	Intended method of alignment with child’s school work:
	Alignment with NM Standards; collaborate with each school district to ensure alignment with local instruction

	Tutor qualifications and training:
	Licensed teachers; background check; 4-year degree; annual review of performance; annual professional development; learn assessments and generating reports

	Intended best practices that will be applied:
	Self-paced


II. Data Compilation

The District Survey, Teacher Survey, and Tutor Survey were all completed using a scale of 1-5, with 1 representing strongly disagreeing with the survey statement and 5 representing strongly agreeing with the survey statement.

District Survey

None available 

Teacher Survey

Two teachers were surveyed.  Both strongly disagreed with all statements. Neither teacher reported student progress.

	Statement


	Average

	1.  I have assisted in establishing Student Improvement Plans for my students participating in the Supplemental Educational Services (SES) program (tutorial services).  The plans should include establishing achievement goals, assessment to monitor progress, and a timetable for improvement.
	1

	2. I know the instructional goals stated within the Student Improvement Plan for each of my SES students. 
	1

	3.  I have been provided with information on the initial diagnostic assessment results for each of my SES students.
	1

	4.  The provider has regularly given information to me regarding the progress that my SES students have made.
	1

	5.  The tutor providing services to my SES students has communicated with me at regular intervals.
	1

	6.  My input and suggestions regarding the tutorial instructional program best suited for each of my SES students appears to have been seriously considered by the tutor.
	1

	7.  I have seen improvement, as a result of tutoring, in homework completion and class participation of: 
	1

	8.  I have seen improvement, as a result of tutoring, in classroom behavior of:
	1

	9.  I have seen improvement, as a result of tutoring, in the academic skills and performance of:
	1

	10. The focus of work in the SES tutoring sessions has appeared to be aligned with and supportive of the classroom work of my SES students. 
	1

	11. I believe the SES program is worthwhile.     


	.50

	12. What suggestions do you have to improve the SES program? 



	13. What evidence of student progress is apparent as a result of SES tutoring?




Tutor Survey

A Tutor Survey could not be completed due to the nature of the program.  The student is tutored using software via Internet in the student’s home. There is no tutor, other than the software itself.

Student Focus Group

One student was interviewed.  She believes she does good work and that tutoring is helping.  She would like to move on to the next level, but the software will not respond and she has had to keep doing the same lessons over and over.  She would like to continue the tutoring with the next step of lessons, were she able to access them. 

Additional students were contacted, but none at the randomly selected district were still involved with the program.

Parent Focus Group

Two parents were interviewed, with resulting mixed ratings.  One found the services to be very helpful and delivered in a timely manner.  The other felt the wait for services to begin was too long and that the tutoring wasn’t challenging enough.  The second parent also indicated that since the services started so late, it was hard for her to tell how helpful the tutoring was at the time of the interview.

Observation of Tutorial Session

Initially, eight students signed up to participate in the Academia.net tutoring program in the randomly selected district.  When the evaluation process for this vendor began, there were only three students still participating.  One student and her mother were interviewed. They were willing to participate in an observation, but since the child was unable to move on to the next level and had already practiced the three levels that could be accessed several times, and both the evaluator and the parent agreed it would not be a quality observation.  At this point in time, the student was thoroughly familiar with all three levels and also expressed boredom with the familiar sections of the program.  Thus, an observation was not conducted. 

The parent of two other students was interviewed.  They had finished the program several weeks prior to the observation period, thus an observation with them was not possible.  Additional families did not respond to contact efforts.

Vendor:  Advantage Tutoring Services

I.  Introduction
The following information was taken directly from the vendor proposal submitted to and approved by the PED in response to the Supplemental Educational Services RFP.  

Vendor Proposal Summary

Vendor Name:  Advantage Tutoring Services

	Name of Provider
	Advantage Tutoring Services (ATS)

	Contact Person:
	Elizabeth Lawrence and David Bowman

	Mailing Address:
	6309 Abiquiu Pl.

Albuquerque, NM  87111

	E-mail:
	lizlaw@ethelbahlawrence.com
dbowman@ethelbahlawrence.com

	Contact Phone Number: 
	(505)231-3274, (505) 238-8537

	District(s) Able to Serve: 
	Able to serve all districts in New Mexico

	List Any Requirements that a District Must Meet to Use You as a Vendor
	None

	Place of Service
	Student’s School, Community Center, Place of Worship, Student’s after school care location 

	Days of Operation
	Monday – Saturday

	Provider Classification:
	Commercial/private (for profit) educational services provider

	Cost per Student:
	$55.00 per student per hour, which includes gross receipts tax cost

	Grade Level(s) Served:
	K-8

	Subject(s):
	Reading, Math

	Teacher-Student Ratio:
	1:1, 1:2 and 1:3 Individual Instruction



	Type of Instruction Available:
	Individual or small group (no larger than 3) tutoring by certified and trained teachers to enrich and remediate students in reading and math.

	Special Populations:
	English Language Learner, Special education

	Services Provided:
	Focus is placed on the 6 components of effective reading, as well as the NM Standards for Language Arts and Mathematics, to ensure that all students learn to read well and can succeed in all subjects.  Each student is provided approximately 20 hours of individual or small group instruction, 2-3 hours per week.

	Pre and Post Tests Administered:
	Brigance Comprehensive Inventory of Basic Skills as well as ATS assessments and rubrics designed to indicate student progress toward meeting the NM Content Standards.

	Instructional Staff
	Number of Certified Instructional Staff depends on student registration, so that a student to tutor ratio of 3:1 is not exceeded.

	Curriculum/Program Description
	Individualized instruction follows the National Reading Panel and National Council of Teachers of Mathematics guidance, is informed by results from the pre-test, and is guided by ongoing rubric assessments.  Teachers, serving as tutors, employ best practices to help students increase achievement as measured against NM Content Standards.

	Bilingual Education Available:
	Discusses stages of language development and comprehensible input; sheltered instruction for ESL students; assessment in Spanish and English     

	Research Base:
	National Reading Panel

	Intended communication method with teacher and frequency:
	Monthly contact; written report at end to share growth; initial discussion with teacher on goals; alignment with IEP; share monthly assessments results

	Intended communication method with parent and frequency:
	Written descriptive overview of services; monthly contact; written report at end; recommendations for further assistance providing information on other possible services

	Student/teacher ratio:
	3:1

	Intended method of alignment with child’s schoolwork:
	Pre-testing to target standards; know district curriculum

	Tutor qualifications and training:
	Retired teachers with masters degree; will receive training in special needs students, ESL/Bilingual, Put Reading First, and Brigance Assessment Kit.

	Intended best practices that will be applied:
	Sheltered instruction; writing process


II. Data Compilation

The District Survey, Teacher Survey, and Tutor Survey were all evaluated using a scale of 1-5, with 1 representing strongly disagreeing with the survey statement and 5 representing strongly agreeing with the survey statement.

District Survey

Two districts were surveyed. The average responses ranged from 3.5 – 4.5, indicating a general satisfaction rating in the above average range.  However some areas of improvement were noted. The direct quotes are listed below and categorized as indicated by area. Some specify needed changes in the program in general and some are specific to ATS.

Teacher Survey

Four teachers submitted surveys. Responses were in the average range, with the lowest ratings in providing information to the teachers on the Student Improvement Plan and communicating with the teachers.

	Statement


	Average

	1.  I have assisted in establishing Student Improvement Plans for my students participating in the Supplemental Educational Services (SES) program (tutorial services).  The plans should include establishing achievement goals, assessment to monitor progress, and a timetable for improvement.
	2.5

	2. I know the instructional goals stated within the Student Improvement Plan for each of my SES students. 
	2

	3.  I have been provided with information on the initial diagnostic assessment results for each of my SES students.
	1.75

	4.  The provider has regularly provided information to me regarding the progress that my SES students have made.
	2

	5.  The tutor providing services to my SES students has communicated with me at regular intervals.  
	2

	6.  My input and suggestions regarding the tutorial instructional program best suited for each of my SES students appears to have been seriously considered by the tutor.
	2.5

	7. I have seen improvement, as a result of tutoring, in homework completion and class participation of: 
	3.2

	8. I have seen improvement, as a result of tutoring, in classroom behavior of:
	3.4

	9.  I have seen improvement, as a result of tutoring, in the academic skills and performance of:
	3

	10. The focus of work in the SES tutoring sessions has appeared to be aligned with and supportive of the classroom work of my SES students. 
	3

	11. I believe the SES program is worthwhile.
	3.75

	12. What suggestions do you have to improve the SES program? 



	13. What evidence of student progress is apparent as a result of SES tutoring?




Tutor Survey

One tutor submitted the survey.  The qualifications of this tutor included a NM license, NM ESL Endorsement, NM Bilingual Endorsement in Spanish, and 17 years of tutoring/teaching experience.  The tutor was Hispanic with a BS degree in Elementary Education/Language Arts/Science. The ratings were in the above average range, with the exception of mechanisms to facilitate communication with the classroom teacher.
	Statement
	Average

	1.  I am knowledgeable about the purpose and structure of the Supplemental Education Services program and the requirements of this program as delineated in the No Child Left Behind Act. 
	5

	2.  I received guidance or training to enhance or ensure that I know how to apply my professional skills within the context of the Supplemental Educational Services program.
	4

	3.  I have reviewed the initial diagnostic assessment results for each of my assigned students.
	5

	4.  I know the instructional goals for each student with whom I work.
	5

	5.  I know how and when to monitor the progress of my assigned students.
	5

	6.  I know how to adjust the student’s instructional program based on the assessments results for monitoring student progress and regularly do so.
	5

	7.  I seriously consider input from parents regarding the tutorial work I conduct with students.   


	3

	8.  I know the timetable that was established for the progress of each student.
	5

	9.  Structures are in place to make it easy for me to communicate with the classroom teacher.
	2

	List the methods for and required frequency of communication with teachers.


	

	10.  Structures are in place to make it easy for me to communicate with parents.
	5

	List the methods for and required frequency of communication with parents.


	

	11. Regular evaluations by my supervisor help me improve the instructional program used in tutoring my assigned students.


	3

	12. I use ESL strategies to assist student learning.
	5

	13. I use students’ first language to assist in student learning.
	5

	14. I am knowledgeable about the cultural background of the student with whom I work.
	5

	15. I am informed about the academic background of the students with whom I work.  
	5

	16. I regularly connect the academic program to my students’ backgrounds.
	5

	17. There is a process in place to assist me in communicating with a parent who speaks a language other than English.  “I am unaware of one”
	3

	18. I am trained in explaining assessment results used in my instructional/tutoring program to parents.
	5

	19. What initial training did you receive?



	20. How could the program be improved?




The Interview Questions for SESE Student Focus Groups and Parent Focus Groups were assigned values from 1-3. One represents low involvement, satisfaction or quality of service as perceived by the students present, and three represents high involvement, satisfaction or quality of service as perceived by the students present.

Student Focus Group

5 students participated in Student Focus Groups. All of them responded they are doing better in their schoolwork, and tutoring is helping a lot.  They like reading, getting their homework done, and getting help with anything they are struggling with.  There is nothing they dislike.  Some would like to schedule tutoring on different days or times.  They like their tutor.

Parent Focus Group

Two parents were surveyed and they both expressed satisfaction with the program and student progress.

Observation of the Tutorial Session

This session was devoted to post–testing with the Brigance.  The child talked about his/her weekend.  The vendor did not provide material to display sheets for the students to read and for recording the results.  The tutor had to set this up herself.  The child was willing to try words that he was not familiar with.  He chose to read word sets silently and then pick the word that didn’t fit.  He read passages according to where he had scored on the pre-test.  He appeared fluent in reading he attempted.

The student-teacher interaction was very good.  The tutor took the necessary time to put the child at ease.  The result was a nice, relaxed atmosphere for testing.

Observation Form

	Question
	Yes
	No
	Partial

	Are the students served in the grade range specified?
	X

4th grade
	
	

	Is the student/teacher ratio at or less than the ration in the vendor proposal?
	X

1:1

Used to be 1:2, but one child completed all available sessions.
	
	

	Is the implementation design as stated in the vendor proposal?
	N/A
	
	

	Is the mode of instruction consistent with that in the proposal?
	N/A
	
	

	Does it reflect the quality indicated in the proposal?
	N/A
	
	

	Is the instructional program provided in specified home languages, if indicated in the vendor proposal?
	X

The tutor is a bilingual teacher.
	
	

	Is there evidence that the materials and instruction are aligned with NM Standards and Benchmarks?
	X

Brigance

Final session is post-test
	
	

	Is there evidence that the focus of the session is aligned with the students’ schoolwork?
	X

Struggle to find balance between helping child keep up with work at classroom and skill needs
	
	

	Is time spent on task?
	X
	
	

	Is the session well organized?
	X
	
	

	Is the tutor prepared for the session?
	X
	
	

	How many students are being served?
	1

	What supportive strategies, including ESL or bilingual strategies, are observed from the vendor proposal?
	Encouragement

	What content areas are covered in the tutorial session?
	Both

	Are they consistent with those in the proposal?
	N/A
	
	

	Is the Student Improvement Plan clearly specified in a written report?
	X
	
	

	Does the Student Improvement Plan include the required elements? 

a. statement of specific achievement goals for the students

b. description of how students’ progress will be measured

i. diagnostic assessment

ii. monitoring assessments

c. timetable for improving achievement and for Sp. Ed. Students, consistent with the students’ IEPs
	X

X


	X

No timeline

Tutor makes strategy decisions.  No specific goals

Tutor training needs to be more extensive.  Separate Brigance training from basics of program.  

Tutor was never told to keep folder on each child.  Tutor didn’t know the number of sessions available for tutoring.  

Tutor kept personal notes for her use with the students.
	.



	How do monitoring assessments impact the instructional program for student improvement?
	N/A

	Describe student-tutor interaction
	Very good -took time to put child at ease 

Nice relaxed atmosphere for testing

	Additional Comments
	


Vendor: Catapult Sylvan

I.  Introduction
The following information was taken directly from the vendor proposal submitted to and approved by the PED in response to the RFP.  

Vendor Proposal Summary

Vendor Name: Education Station, A Sylvan Partnership

	Name of Provider:
	Education Station, A Sylvan Partnership

	Contact Person:
	TJ Navarro

	Mailing Address
	1001 Fleet Street, 9th Floor

Baltimore, MD 21202

	E-mail:
	timothy.navarro@educate.com

	Contact Phone Number:
	410-843-8712 phone

	District(s) Able to Serve:
	APS and districts that can meet the hardware requirements

	List Any Requirements that a District Must Meet to Use You as a Vendor
	Please see attachment

	Place of Service:
	Student’s School, Community Center, Place of Worship, on-line

	Days of Operation:
	Monday - Sunday

	Provider Classification:
	Commercial/ private (for profit) educational services provider

	Cost per student:
	$950.00- $2,500.00 per student depending on district specific variables

The anticipated costs for services for the 2004-2005 school year will be based on preliminary Title I allocation information.  This amount may be adjusted up or down based on actual funding allocations.  Education Station will increase or decrease its program length to accommodate the funding variance but a minimum.

	Grade Level(s) Served:
	K - 12th

	Subject(s):
	Reading, Math

	Teacher-Student Ratio:
	1:1, 1:2  Individual Instruction



	Type of Instruction Available:


	For APS we will be able to provide small group direct instruction in math and reading.  Other districts will be able to use eSylvan (grades 3-12) for math and reading remediation and enrichment, provided that they can meet the hardware requirements.

	Special Populations:
	English Language Learner, Special education, Ethnic minority and migrant students

	Services Provided: 
	60-minute sessions, 2 sessions per week.  Session times are offered after school and on weekends.  Math or Reading.  Education Station’s eSylvan online tutoring program offers personalized attention from a certified teacher, and allow the student and teacher to speak to each other continuously using a hands-free headset, much like talking on the telephone.  The student and teacher also write questions and answers in a shared online classroom, displayed on both the student’s and teacher’s computer screens using a digital pencil and a digital tablet. Our program is designed for all children, even if they have never used a computer before.  

	Pre and Post Tests Administered:
	For eSylvan, at the onset of the program, a student is given an Online Skills Assessment that pinpoints exact skill gaps. eSylvan's assessment battery consists of online standardized assessments and eSylvan-developed diagnostic tools. While the standardized assessment (CAT) is presented in a multiple-choice format, eSylvan developed tests include a variety of test items. The items range from short and extended response to matching, oral response, and fill-in-the-blank. eSylvan utilizes the following assessments for its reading or math program: CAT/5, CAT/E, Lesson Assessments, and Periodic Mastery Assessments.  Upon completion of the program, student achievement gains are measured through a pretest/posttest evaluation model.

	Instructional Staff:
	TBD Total Number of Instructional Staff

TBD Total Number of Certified Instructional Staff

TBD Total Number of Instructional Staff w/ two-year degree

TBD Total Number of Instructional Staff w/ four-year degree 

TBD Total Number of Instructional Staff w/ advanced degree

Education Station currently employs over 3,000 certified teachers nationwide.  The exact amount for New Mexico will be determined upon student enrollment.

	Curriculum/ Program Description
	Education Station, a Sylvan partnership, is the country’s leading provider of high-quality educational services to schools, school districts, community organizations and families across the country. Our reading and math programs focus on the unique needs of each student and give your child the skills they need to perform better on their tests. Education Station’s instructional content and methods are aligned with state standards, as well as landmark educational research contained in The National Reading Panel. Our reading curriculum represents a balanced approach that includes the five essential elements of effective reading instruction: Phonemic Awareness, Phonics Instruction, Oral Language Development, Vocabulary Instruction and Comprehension. Furthermore, the Education Station math instructional content and methods include the six principles that are seen as high quality mathematics programs as defined by the National Council of Teachers of Mathematics. The eSylvan curriculum was modeled specifically after the curriculum used in the Sylvan Learning Centers for reading and mathematics remediation.

	Bilingual education available:
	Aligned with TESOL k-12 Standards; English only.    

	Research base:
	National Reading Panel – balanced approach in five essential reading elements; NCTM six principals for high quality math programs; mastery learning (Bloom)

	Intended communication method with teacher and frequency:
	Confer with district/school on learning objectives; share assessment information; verbal and written progress reports; weekly attendance reports

	Intended communication method with parent and frequency:
	Frequency and meaningful; written progress reports with concise and clear language; reference resources for parents; parent consent forms; translations to Spanish.

	Student/teacher ratio:
	1:10 small group

2:1 eSylvan

	Intended method of alignment with child’s school work:
	Through contact with teacher; connect to standards

	Tutor qualifications and training:
	Often district teachers; standardized process of assessing qualification; need B.A or BS; 7-14 hors of training on design, curriculum, methods, motivational techniques, how to administer assessment and analyze results, and conferencing with parents.  

	Intended best practices that will be applied:
	Connecting and integrating new learning to existing knowledge; expand background knowledge; student-centered environment, Immediate and appropriate feedback; ample guided practice; helping students articulate their thinking


II. Data Compilation

The District Survey, Teacher Survey, and Tutor Survey were all evaluated using a scale of 1-5, with 1 representing strongly disagreeing with the survey statement and 5 representing strongly agreeing with the survey statement.

District Survey

The school district disagreed with all survey statements and strongly disagreed that the provider had conducted satisfactory communication with the district.

Teacher Survey

Eight teacher surveys were completed at two sites. The teachers indicated that they were not contacted by the vendor and had not been provided with any reports or documentation.  Many teachers were not even aware that some of their enrollees were participating in tutoring or receiving services.  

	Statement


	Average

	1.  I have assisted in establishing Student Improvement Plans for my students participating in the Supplemental Educational Services (SES) program (tutorial services).  The plans should include establishing achievement goals, assessment to monitor progress, and a timetable for improvement.
	1.33

	2. I know the instructional goals stated within the Student Improvement Plan for each of my SES students. 
	1.33

	3.  I have been provided with information on the initial diagnostic assessment results for each of my SES students.
	1.33

	4.  The provider has regularly given information to me regarding the progress that my SES students have made.
	1.33

	5.  The tutor providing services to my SES students has communicated with me at regular intervals.
	1.33

	6.  My input and suggestions regarding the tutorial instructional program best suited for each of my SES students appears to have been seriously considered by the tutor.
	1.33

	7.  I have seen improvement, as a result of tutoring, in homework completion and class participation of: 
	1.33

	8.  I have seen improvement, as a result of tutoring, in classroom behavior of:
	1.33

	9.  I have seen improvement, as a result of tutoring, in the academic skills and performance of:
	1.33

	10. The focus of work in the SES tutoring sessions has appeared to be aligned with and supportive of the classroom work of my SES students. 
	1.33

	11. I believe the SES program is worthwhile.


	1.33

	12. What suggestions do you have to improve the SES program? 



	13. What evidence of student progress is apparent as a result of SES tutoring?




Tutor Survey

It is physically impossible to submit tutoring surveys to any of the Catapult tutors.  The tutors are located in various states, mostly in the Eastern US.  The tutor assigned to the district’s student signing-on for an on-line lesson usually differs with practically every one-hour lesson.  The student is provided with only the tutor’s last name.  If tutors are to be surveyed in the future, such action would need to be initiated through the offices of the vendor.  

The Interview Questions for SESE Student Focus Groups and Parent Focus Groups were assigned values from 1-3. One represents low involvement, satisfaction or quality of service as perceived by the students present, and three represents high involvement, satisfaction or quality of service as perceived by the students present.

Student Focus Group

All nine students reported that they are getting better at schoolwork, and tutoring is helping. They like getting tokens, which they can redeem for prizes like sound systems, working on the computer, and getting to keep the CPU once the program is over.  Students expressed appreciation for the time taken for tutors to discuss an activity once it was completed. They mostly dislike problems with technical difficulties. 

Students requested that once they achieved mastery at a given skill level they would like to advance to the next skill level.  Currently, the students continue activities at the same skill level. All would continue tutoring.

Parent Focus Group

All six parents would use this vendor again in the future. Some parents reported involvement in a Student Improvement Plan, while others reported none. Experiences with timely service were variable, with some families gaining access and receiving the CPU shortly after making the request, while others waited up to five months for services to begin. Some parents expressed concern that tutoring was not started until close to the end of the school year.  Parents also noted that scheduling time for the student, a parent, and the on-line tutor to connect was difficult.

Some parents indicated that they check student progress on-line, although several reported that they had hoped for regular progress reports. Student progress, as perceived by parents, was also variable.  Some parents reported no progress, while others saw improvement in grades and understanding, as well as the use of new strategies. Some even reported improved responsibility and more positive attitudes toward school on the part of students. Parents say there is little alignment with schoolwork.

Communication was an area of concern with most parents.  Other than parent initiated phone calls regarding technical problems, there appeared to be no contact with the provider. Most parents were not involved in the tutoring sessions themselves, although a few participated directly.  Parents did tend to monitor the sessions. 

Parents suggested the headphones and microphones should be available locally because they often don’t work and when this occurs, it is several days to a week before a replacement arrives. Sessions without a tutor or with hearing difficulties were also reported, as well as difficulties with slow modems, phone lines, and CPU problems. Some suggested that the tutor/vendor should e-mail parent reports to their regular e- mail address so they can access and read whenever they are on-line. Other difficulties concerned pretest equipment and color codes that were incorrectly entered on first setup. Other suggestions included starting at the beginning of the school year and scheduling sessions once per week since it was hard to get all sessions schedule; providing tutoring in both math and reading, rather than limiting access to one or the other; organizing a district Catapult Users-Parent/Student group that can meet periodically at school to discuss problems, compare and share reactions, as well as likes and dislikes; and connecting the tutoring more closely to class work so there is a direct impact on grades.

Parents liked having the tutoring at home and expressed satisfaction with program, but requested that the tutor didn’t work with more than one student at a time. Parents asked to have the E-machine with printer connectivity so they could print out reports to read in hardcopy and file for reference.  Parents thought the program was good despite the technical problems and that it had really helped.  

Observation of Tutorial Session

Four different students were observed in their homes working on mathematics remediation activities.  All were doing on-line lessons dealing with fractions.  The lessons were segmented with a combination of introduction sample and example problems.  Each student received a mouse, pen and pad to augment the conventional mouse and expedite problem processing.  The student’s written work appeared on the screen and each student showed how each answer was formulated.  The tutor could mark and correct the student’s work so both could view it.  The tutor could easily re-teach the concept or skill and provide additional similar problems for student practice.  Tutors also did examples of additional approaches to adding or subtracting fractions and reaching the lowest common denominator when finished. 

The procedure emulated a single teacher working with a small cooperative group on one concept in a classroom.  Each student has a worksheet and does the activities in one section at a time and then has the effort checked by the teacher. Students were actively involved in problem solving and individual progress and capability was addressed.

Two students were observed in their homes working on reading.  The focus of activities appeared to be for ‘early fluent’ to ‘fluent’ needs.  Each student had to apply word attack skills, automaticity, comprehension and grammar/text structure understanding. A short paragraph was read, questions about content and meaning answered, vocabulary defined, and words properly used.  Several exercises had to be done related to each paragraph.  The tutor checked the student’s responses and made comments as in the math sessions.

Observation Form

	Question
	Yes
	No
	Partial

	Are the students served in the grade range specified?
	
	X 

Per contract with district; grades are 3-12 only
	

	Is the student/teacher ratio at or less than the ration in the vendor proposal?
	
	
	X

Due to on-line nature of delivery, cannot verify number served

Based on the time lag between student’s advising of finish and the response from tutor (span of 15 seconds to 8 minutes), there are at least two students on-line with the tutor.  The tutors have told the students that they are working with others too.

	Is the implementation design as stated in the vendor proposal?
	
	
	X

Based on a comparison of the district contract to the vendor proposal, there are inconsistencies between services rendered and design stated.  

	Is the mode of instruction consistent with that in the proposal?
	
	
	X

 The proposal from Catapult to the district is reflected in the contract accepted by the district directly from Catapult for SY ’04-05.  

	Does it reflect the quality indicated in the proposal?
	
	
	X

	Is the instructional program provided in specified home languages, if indicated in the vendor proposal?
	X

All instruction in English Participants are mostly LEP Navajo students. There are no recognizable variations in observed program delivery. 
	
	

	Is there evidence that the materials and instruction are aligned with NM Standards and Benchmarks?
	
	
	X

This is generic national software reflecting Sylvan reading and math programs and has some areas in common with NM Standards and Benchmarks.

	Is there evidence that the focus of the session is aligned with the students’ schoolwork?
	
	
	X

This is generic national software reflecting Sylvan reading and math programs and may overlap with student schoolwork.

	Is time spent on task?
	
	
	X

Sessions frequently interrupted with CPU issues, lost phone connections, and technical problems 

	Is the session well organized?
	X

Sequential per software program as tutor follows programmed software with capacity to make comments and corrections
	
	

	Is the tutor prepared for the session?
	X 

On-screen actions of on-line tutors demonstrated knowledge and understanding of lesson and objectives.
	
	

	How many students are being served?
	Remote tutors serve two or more on-line students from different locations simultaneously.

	What supportive strategies, including ESL or bilingual strategies, are observed from the vendor proposal?
	Pre-testing to ascertain performance level and student needs

Re-teaching concepts where performance is weak

Provide alternative approaches to processing and problem solving

Fairly prompt oral and written responses and feedback to student performance

Student has opportunity to rectify errors correctly and show solution procedure using mouse, digital pad and pen

Initiate student activities at performance level indicated by per-test results

	What content areas are covered in the tutorial session?
	Each student who was observed and interviewed focused on one discipline.  Most were enrolled in math tutoring with a few working in reading.

	Are they consistent with those in the proposal?
	X
	
	

	Is the Student Improvement Plan clearly specified in a written report?
	
	X

None at schools, district office or in hands of parents interviewed

There was no documented contact from vendor to any teacher about student needs, improvement plan, or student progress.
	

	Does the Student Improvement Plan include the required elements? 

a. statement of specific achievement goals for the students

b. description of how students’ progress will be measured

1. diagnostic assessment

2. monitoring assessments

c. timetable for improving achievement and for Sp. Ed. Students, consistent with the students’ IEPs
	
	X

X

X

X

There is no communication between the vendor and the school for any student enrolled in the Catapult program. There are on-line comments from the tutor available for parents to read using a unique password to access the eSylvan website, but some parents were not aware of this and others did not know how to access this information.
	

	How do monitoring assessments impact the instructional program for student improvement?
	Pretest results are available to the tutor, but were not shared with school or teachers.



	Describe the student-tutor interaction
	Cordial; the student addressed the tutor as Mr. or Ms. “X” and the tutor called the student by his/her first name.  If the headsets were dysfunctional the tutor and student would use the “chat” process to communicate.  This slower approach was required in three of four observations because of poor audio exchange quality.  In two situations the student could not hear the tutor despite the tutor’s hearing the student.  In one situation the keyboard-chat procedure was the only way for the two parties to interact. In two situations, the parents had to use their cell phones to contact the vendor’s 800# in an attempt to rectify the communication difficulties.  One family did not have a cell phone so the chat option was the only choice.

	Additional Comments
	


Vendor:  Club Z

I.  Introduction
The following information was taken directly from the vendor proposal submitted to and approved by the PED in response to the RFP.  

Vendor Proposal Summary

Vendor Name:  Club Z

	Name of Provider:
	Club Z

	Contact Person:
	Lanny Tonning

	Mailing Address
	949 Montoya NW

Albuquerque, NM 87104

	E-mail:
	lt@flyrallye.com

	Contact Phone Number:
	(505) 842-1515

	District(s) Able to Serve:
	Statewide

	List Any Requirements that a District Must Meet to Use You as a Vendor
	We need the students' names, addresses, birthdays, the parents' contact information, the teachers' names and contact information, the grade, the subjects requiring tutoring and - if possible - the student's latest achievement level. 

We use local area teachers and any assistance we can get in contacting and recruiting them - we provide all communications materials - will make the process smoother and faster.

	Place of Service:
	Student’s Home (parent must be present), Student’s School, Community Center, Library

	Days of Operation:
	Monday - Sunday

	Provider Classification:
	Commercial/ private (for profit) educational services               provider 

	Cost per student:
	$50.00 per student per hour/$50 student registration fee

	Grade Level(s) Served:
	K-12

	Subject(s):
	Reading, Math 

	Teacher-Student Ratio:


	1:1 Individual Instruction



	Type of Instruction Available:


	One-on-one tutoring with students in their own home with parent present. Teaching keyed to student's learning style using district curriculum and appropriate remediation.

	Special Populations:
	English Language Learner, Special education, Ethnic minority students

	Services Provided: (Include length and duration of sessions)
	Individual instruction. Each session reviewed with parents. Session length appropriate to student's ability and parent's wishes. Session dates, times and locations are established in consultation with parents. Typical session length: 1, 1.5 and 2 hours. Typical frequency: 2 - 3 sessions weekly.

	Pre and Post Tests Administered:
	WRAT-3 Blue & Tan

	Instructional Staff:
	Varies by district/Varies by enrollment. Total Number of Instructional Staff

Varies by district/Varies by enrollment. Total Number of Certified Instructional Staff

Varies by district/Varies by enrollment. Total Number of Instructional Staff w/ two-year degree

Varies by district/Varies by enrollment.  Total Number of Instructional Staff w/ four-year degree 

Varies by district/Varies by enrollment.  Total Number of Instructional Staff w/ advanced degree

	Curriculum/ Program Description
	Highly interactive, personal instruction using the same tutor throughout the program to maximize the teacher/student relationship. Tutors use classroom curriculum with which the student is experiencing difficulty. For students below grade level, we use remedial approaches appropriate to the students' needs.  In all cases, session-by-session activity/progress reviews with parents are conducted and require parent signature. Teacher interaction is sought whenever available. Course summaries are provided. Individual session reports are available.

	Bilingual education available
	Spanish and English 

	Research base
	Tutoring helps.

	Intended communication method with teacher and frequency 
	Initial contact classroom teacher to discuss student need and gain insights.  

	Intended communication method with parent and frequency
	Hold discussion with parents at end of each in-home session on student progress.  Parents sign a weekly summary.  Parents are encouraged to observe sessions.  

	Student/teacher ratio
	1:1

	Intended method of alignment with child’s school work
	Aligned with NM Standards

	Tutor qualifications and training
	Degreed professionals or certified teachers. No training mentioned.

	Intended best practices that will be applied
	Direct instruction and metacognitive strategies for reading.


II. Data Compilation

The District Survey, Teacher Survey, and Tutor Survey were all evaluated using a scale of 1-5, with 1 representing strongly disagreeing with the survey statement and 5 representing strongly agreeing with the survey statement.

District Survey

Three district surveys were completed for Club Z.  Two of these strongly agreed with the statements, resulting in high ratings, while one was the opposite. 
Teacher Survey

Twelve teachers were surveyed.  Teachers tended to respond with below average ratings.  The major concerns seemed to revolve around the Student Improvement Plan and student progress. Teacher comments suggest that the low ratings are reflective of a lack of communication with the provider and little knowledge of student involvement in SES tutoring.

	Statement


	Average

	1.  I have assisted in establishing Student Improvement Plans for my students participating in the Supplemental Educational Services (SES) program (tutorial services).  The plans should include establishing achievement goals, assessment to monitor progress, and a timetable for improvement.
	2.0

	2. I know the instructional goals stated within the Student Improvement Plan for each of my SES students. 
	1.92

	3.  I have been provided with information on the initial diagnostic assessment results for each of my SES students.
	1.83

	4.  The provider has regularly given information to me regarding the progress that my SES students have made.
	1.75

	5.  The tutor providing services to my SES students has communicated with me at regular intervals.
	1.75

	6.  My input and suggestions regarding the tutorial instructional program best suited for each of my SES students appears to have been seriously considered by the tutor.
	1.83

	7.  I have seen improvement, as a result of tutoring, in homework completion and class participation of: 
	2.37

	8.  I have seen improvement, as a result of tutoring, in classroom behavior of:
	2.0

	9.  I have seen improvement, as a result of tutoring, in the academic skills and performance of:
	2.04

	10. The focus of work in the SES tutoring sessions has appeared to be aligned with and supportive of the classroom work of my SES students. 
	2.27

	11. I believe the SES program is worthwhile.
	2.63

	12. What suggestions do you have to improve the SES program? 



	13. What evidence of student progress is apparent as a result of SES tutoring?




Tutor Survey

Nine tutors were surveyed. Six of the nine are NM licensed teachers, while two or the nine have NM ESL Endorsement.  One has a N. Bilingual Endorsement in Spanish.  The range of years of tutoring/teaching experience is 1 to 30 years per tutor.  The ethnicity breakdown is 6 Hispanic, 1 Native American, and 2 Anglos.  Tutors have degrees in the following content areas: 1 in Math, 1 in Architecture, 6 in Elementary Education and 1 does not have a degree. Tutors were knowledgeable about the program and valued parent input.  Some had not reviewed the initial diagnostic assessment. Many had not received training beyond how to complete Club Z forms.

	Statement
	Average

	1.  I am knowledgeable about the purpose and structure of the Supplemental Education Services program and the requirements of this program as delineated in the No Child Left Behind Act. 
	4.75

	2.  I received guidance or training to enhance or ensure that I know how to apply my professional skills within the context of the Supplemental Educational Services program.
	3

	3.  I have reviewed the initial diagnostic assessment results for each of my assigned students.
	3

	4.  I know the instructional goals for each student with whom I work.
	4.77

	5.  I know how and when to monitor the progress of my assigned students.
	4.8

	6.  I know how to adjust the student’s instructional program based on the assessments results for monitoring student progress and regularly do so.
	4.77

	7.  I seriously consider input from parents regarding the tutorial work I conduct with students.
	5.0

	8.  I know the timetable that was established for the progress of each student.
	4.75

	9.  Structures are in place to make it easy for me to communicate with the classroom teacher.
	3.33

	List the methods for and required frequency of communication with teachers.


	

	10. Structures are in place to make it easy for me to communicate with parents.
	5.0

	List the methods for and required frequency of communication with parents.


	

	11. Regular evaluations by my supervisor help me improve the instructional program used in tutoring my assigned students.
	3.5

	12. I use ESL strategies to assist student learning.
	4.66

	13. I use students’ first language to assist in student learning.
	4.33

	14. I am knowledgeable about the cultural background of the student with whom I work.
	4.66

	15. I am informed about the academic background of the students with whom I work.
	4.11

	16. I regularly connect the academic program to my students’ backgrounds.
	4.12

	17. There is a process in place to assist me in communicating with a parent who speaks a language other than English.
	3.09

	18. I am trained in explaining assessment results used in my instructional/tutoring program to parents.
	4.66

	19. What initial training did you receive?



	20. How could the program be improved?





The Interview Questions for SESE Student Focus Groups and Parent Focus Groups were assigned values from 1-3. One represents low involvement, satisfaction or quality of service as perceived by the students present, and three represents high involvement, satisfaction or quality of service as perceived by the students present.

Student Focus Group

Two focus groups were held.  The first had 11 students in attendance and 10 participated in the second group. All students unanimously stated that schoolwork is getting better and tutoring is helping.  Most students said they enjoyed the learning process and getting extra help with their work, as well as learning new skills and new ways of problem solving. All but one student wanted to continue tutoring.
Parent Focus Group

All eight parents participating in the Parent Focus Group described their involvement in the Student Improvement Plan as adequate.  They were disappointed in the timing of the services.  They found the long wait between requesting and receiving services unacceptable.  Additionally, they found the frequency of communication between themselves and the tutoring provider adequate.  The parents reported high satisfaction when asked about opportunities for meaningful involvement and quality of service.  All parents reported that students were getting better grades and had stronger math or reading skills. When asked if tutoring is aligned with child’s schoolwork, most parents either did not know or did not see any alignment.  All would request services from this provider in the future.

Observation of the Tutorial Session

These observations covered one on one tutorial sessions where the same tutor serves the same student for the duration of time specified with district. District 1 allocated 27 hours and District 2 designated 21 hours.

Observation Form

	Question
	Yes
	No
	Partial

	Are the students served in the grade range specified?
	X

Students being served at all grade levels in proposal
	
	

	Is the student/teacher ratio at or less than the ration in the vendor proposal?
	X

All sessions one-on-one for at least one hour
	
	

	Is the implementation design as stated in the vendor proposal?


	
	
	X

Communication with teachers exists mostly when the tutor was also a teacher at the school, but seemed to be limited or non-existent for tutors who were not from the site.  Two exceptions were the tutors who attended parent-teacher conferences.

The correlation between tutoring and schoolwork varied from tutor to tutor.  Some tutors make more of an effort to tie activities to homework/classroom activities than others.  Most tie tutoring to weaknesses identified by WRAT test results.

Aside from furnishing the WRAT diagnostic for pre and post testing, Club Z has no direct involvement with tutors regarding instructional materials, procedures, or special SIP needs.

	Is the mode of instruction consistent with that in the proposal?
	
	
	X

Some tutors use professional experience and expertise to discern ideal learning circumstances for each student.  All remediation activities result from initiative by individual tutors. Club Z rarely provides any supplies or activities.   Tutors determine remediation based on pretest results.

	Does it reflect the quality indicated in the proposal?
	
	
	X

	Is the instructional program provided in specified home languages, if indicated in the vendor proposal?
	
	
	X

In most instances tutorial services are delivered in English.  ELL techniques are applied by more experienced tutors.

There was no written information available at either site relative to modified delivery for Sp. Ed. student designees.

	Is there evidence that the materials and instruction are aligned with NM Standards and Benchmarks?
	
	
	X

There are skills being re-taught against the NM Standards, although they may be from grade levels other than student’s enrolled level. 

	Is there evidence that the focus of the session is aligned with the students’ schoolwork?
	
	
	X

There is inconsistency here, as some tutors brought their own select lessons and activities to each session and seldom tied their instruction to what the student was doing in class.  Other tutors queried the student and spent time assisting with homework in addition to remedial activities.

	Is time spent on task?
	X

Many tutors used stimulus/reward approaches with a game or CPU time as the consequence of focused effort for ¾ of the session.
	
	

	Is the session well organized?


	X

All tutors observed came prepared with activities and a reinforcement goal for the session.  Most tutors expected the observation, although it had been planned as unannounced.  
	
	

	Is the tutor prepared for the session?

 
	X

The tutors came to sessions observed with worksheets and activities for the students.

Preparation is the responsibility of each tutor and activities don’t seem to be monitored by Club Z except for session summary sheets.
	
	

	How many students are being served?
	17 from School 2 

13 from School 1

All sessions observed were “one-on-one”.

	What supportive strategies, including ESL or bilingual strategies, are observed from the vendor proposal?
	Spanish speaking tutors were used at both sites for households with LEP students and parent(s). Strategies used were inquiry method, specific word instruction, read aloud/partner reading, multiple process demonstration, positive expectations, prolonged engagement, relating lesson to prior knowledge and real-life experiences of the student with alternative procedures for problem solving.  

	What content areas are covered in the tutorial session?
	Math: 

Geometric terms and identification

Line segments

Fractions-common denominators, improper, math manipulation

Remembering/using multiplication/division tables

Reading:

Families of sounds

Word pronunciations

Vocabulary

Comprehension

Writing reports-book reports

	Are they consistent with those in the proposal?
	X
	
	

	Is the Student Improvement Plan clearly specified in a written report?
	
	
	X

One school used a form; one did not.

	Does the Student Improvement Plan include the required elements? 

a. statement of specific achievement goals for the students

b. description of how students’ progress will be measured

1.diagnostic assessment

2.monitoring assessments

c. timetable for improving achievement and for Sp. Ed. Students, consistent with the students’ IEPs
	X School 1

X WRAT  

X School 1 


	X  School 2

X both

X School 2
	District 1 forms available at district office; not accessed at school site

Target was set for gain to be made for District 1 (Most specify a ten percent gain); none available at District 2.

WRAT pre and post test furnished by Club Z and administered by tutors at both schools.  It is the tutor’s responsibility to monitor student progress.

There are no specific timelines for mastery. Start and end dates are provided. No Sp. Ed. files were available for review at either site. School 1 participant files were at district office. 

	How do monitoring assessments impact the instructional program for student improvement?
	Only to the extent the tutor is capable of interpreting the results and selecting activities and lesson plans appropriate to remediate each student’s specific areas of need and weakness 

Summary of results is not provided or discussed with student’s classroom teacher(s) at either site unless the teacher is also the tutor as with one situation.

	Describe the student-teacher interaction
	

	Additional Comments
	Suggestions from district staff:  Student Progress reports by session, documentation of services rendered per session, parent signature on time sheet and documentation with multiple copy form.  One copy to remain with parent, one copy to be taken by student to school to discuss and share with teacher of tutored student, one copy to site or district coordinator for verification and payment validation.  

Require that each tutor meet with classroom teacher and student prior the initiation of services, with WRAT results regarding student deemed necessary for tutoring focus.  Coordinate tutoring services with student needs, classroom concept/content delivery and CAT weakness areas and homework.

Vendor proposal statement “keying teaching to student’s learning style using district curriculum” is not evident.  There were no notations of individual student’s learning style.     


Vendor: Community Academic Initiative Resources Center

I.  Introduction
The following information was taken directly from the vendor proposal submitted to and approved by the PED in response to the Supplemental Educational Services RFP.  

Vendor Proposal Summary

Vendor Name: African American Cultural Association – Community Academic Initiative Resources Center (CAIR)

	Name of Provider:
	African American Cultural Association- Community Academic Initiative Resources Center 

(C.A.I.R.)

	Contact Person:
	Lovie McGee

	Mailing Address
	724 Omaha NE

Albuquerque, NM 87123

	E-mail:
	LoveJJL@aol.com

	Contact Phone Number:
	 (505) 256-8306 or 299-7910

	District(s) Able to Serve:
	APS

	List Any Requirements that a District Must Meet to Use You as a Vendor
	None

	Place of Service:


	Student’s School, Albuquerque Public Schools

Montgomery Complex

	Days of Operation:
	Monday - Saturday

	Provider Classification:
	Not for Profit 

	Cost per student:
	$347.60 per student for a 7-week session or $9.93 per student per hour.

	Grade Level(s) Served:
	4-9

	Subject(s):
	Reading, Math

	Teacher-Student Ratio:


	1:1, 1:2  Individual Instruction

1:3, 1:5, 1:7, 1:9 or more Small Group Instruction 

	Type of Instruction Available:


	Small group instruction of no more than a student-teacher ratio of 15:1.  Students receive remediation and enrichment in reading and math.

	Special Populations:


	Special education, Ethnic minority and migrant students.  Special Ed  - ABC levels

	Services Provided:
	Twice weekly 2 1/2 hours per week for 7 weeks.

	Pre and Post Tests Administered:
	Woodcock Reading Mastery, ARI, Assess 2 Learn, Gates – MacGinitie, Botel

	Instructional Staff:
	2 Total Number of Instructional Staff

2 Total Number of Certified Instructional Staff

0 Total Number of Instructional Staff w/ two-year degree

2 Total Number of Instructional Staff w/ four-year degree 

2 Total Number of Instructional Staff w/ advanced degree

	Curriculum/ Program Description:
	The C.A.I.R. Center uses a balanced literacy model for reading addressing phonemic awareness, vocabulary development, reading fluency and comprehension. Leveled text including African American Literature matched to the Student's reading level will be used along with an array of strategies to improve student performance.  

The Math curriculum uses methods of discussion and exploration of Math Concepts modeled after the TERC investigations model.

	Bilingual education available:
	No services for ELL students.  

	Research base:
	Based on brief interventions and Ernie Chavez Reading for All Students.  

	Intended communication method with teacher and frequency:
	Initial parent, teacher, and tutor meeting to designate targeted standards.  Goal of one grade level improvement.  Student results reported to teacher after 4th and 7th week of intervention.  Reports reference Standard number.  

	Intended communication method with parent and frequency:
	Parent must sign release of records so that APS assessment records can be released.  Written copy of Assess2Learn results.  Student portfolios presented to parent at end of services, along with progress report.  Behavior or attendance problems will prompt contact with parents.

	Student/teacher ratio:
	15:1

	Intended method of alignment with child’s school work:
	Tied to NM Standards. Share facilities with APS staff and can discuss connections.  

	Tutor qualifications and training:
	Training in assessment administration and techniques associated with five reading components, effective strategies for low-income students.  Weekly teacher meetings.

	Intended best practices that will be applied:
	Diagnostic assessment with use of literature, research, writing and performance.  Applied instruction and African American literature. Use of 44 hand signs for association between letter and sounds.  Leveled book room.  


II. Data Compilation

The District Survey, Teacher Survey, and Tutor Survey were all evaluated using a scale of 1-5, with 1 representing strongly disagreeing with the survey statement and 5 representing strongly agreeing with the survey statement.

District Survey

The District Survey presented all responses as average (3 on a scale of 1-5).  Some aspects of agreement had not been fulfilled.  They are presented by category. 

Teacher Survey

Three teachers returned surveys.  Most responses showed average ratings.  The lowest rating suggested a lack of updates on student progress. Satisfaction with student progress varied.

	Statement


	Average

	1.  I have assisted in establishing Student Improvement Plans for my students participating in the Supplemental Educational Services (SES) program (tutorial services).  The plans should include establishing achievement goals, assessment to monitor progress, and a timetable for improvement.
	3

	2. I know the instructional goals stated within the Student Improvement Plan for each of my SES students. 
	2.7

	3.  I have been provided with information on the initial diagnostic assessment results for each of my SES students.
	3.0

	4.  The provider has regularly given information to me regarding the progress that my SES students have made.
	2.3

	5.  The tutor providing services to my SES students has communicated with me at regular intervals.
	3

	6.  My input and suggestions regarding the tutorial instructional program best suited for each of my SES students appears to have been seriously considered by the tutor.
	3

	7.  I have seen improvement, as a result of tutoring, in homework completion and class participation of: 
	     3.33

	8.  I have seen improvement, as a result of tutoring, in classroom behavior of:
	3.16

	9.  I have seen improvement, as a result of tutoring, in the academic skills and performance of:
	3.5

	10. The focus of work in the SES tutoring sessions has appeared to be aligned with and supportive of the classroom work of my SES students. 
	4

	11. I believe the SES program is worthwhile.
	4

	12. What suggestions do you have to improve the SES program? 



	13. What evidence of student progress is apparent as a result of SES tutoring?




Tutor Survey

One tutor completed the survey.  This tutor’s qualifications included a NM license with 36 years of tutoring/teaching experience.  The tutor’s ethnicity was African American and the tutor held a BA in Elementary Education and a MA in Early Childhood.  The tutor agreed or strongly agreed with all statements.  The lowest ratings were given in reference to having reviewed the initial diagnostic assessment results for the assigned students.

	Statement
	Average

	1.  I am knowledgeable about the purpose and structure of the Supplemental Education Services program and the requirements of this program as delineated in the No Child Left Behind Act. 
	4

	2.  I received guidance or training to enhance or ensure that I know how to apply my professional skills within the context of the Supplemental Educational Services program.
	4

	3.  I have reviewed the initial diagnostic assessment results for each of my assigned students.
	3

	4.  I know the instructional goals for each student with whom I work.
	5

	5.  I know how and when to monitor the progress of my assigned students.
	5

	6.  I know how to adjust the student’s instructional program based on the assessments results for monitoring student progress and regularly do so.
	4

	7.  I seriously consider input from parents regarding the tutorial work I conduct with students.
	5

	8.  I know the timetable that was established for the progress of each student.
	5

	9.  Structures are in place to make it easy for me to communicate with the classroom teacher.
	5

	List the methods for and required frequency of communication with teachers.


	

	10. Structures are in place to make it easy for me to communicate with parents.
	5

	List the methods for and required frequency of communication with parents.


	

	11. Regular evaluations by my supervisor help me improve the instructional program used in tutoring my assigned students.
	4

	12. I use ESL strategies to assist student learning.
	

	13. I use students’ first language to assist in student learning.
	5

	14. I am knowledgeable about the cultural background of the student with whom I work.
	5

	15. I am informed about the academic background of the students with whom I work.
	5

	16. I regularly connect the academic program to my students’ backgrounds.
	5

	17. There is a process in place to assist me in communicating with a parent who speaks a language other than English.
	

	18. I am trained in explaining assessment results used in my instructional/tutoring program to parents.
	4

	19. What initial training did you receive?



	20. How could the program be improved?




The Interview Questions for SESE Student Focus Groups and Parent Focus Groups were assigned values from 1-3. One represents low involvement, satisfaction or quality of service as perceived by the students present, and three represents high involvement, satisfaction or quality of service as perceived by the students present.

Student Focus Group

Three students were interviewed.  They felt that their schoolwork was improving, that the tutoring was helping a lot, and that schoolwork was getting easier.  They said they enjoy reading and getting work done. They could not think of anything they disliked; however, they would like to play more games and do art.  Two would like to continue tutoring, while one has had enough.

Parent Focus Group

The parent had a written evaluation from each of her children’s teachers before discussing tutoring with CAIR.  These were very specific.  The parent also talked with each teacher.  This information was shared with CAIR and the parent also added some ideas of her own to set the goals for the children.  Thus, this parent was very proactive and responsible for much of the goal setting.  The parent is very happy with the tutor and expressed that the wait of 1 ½ months for tutoring to begin was worth it.  The parent feels informed.  There is a folder with a list of skills and competencies.  The tutor works and shows progress against these.  Students are handing in their homework as part of the session is set aside to do homework. The sessions are structured so that half the time is spent on homework and half on skill development.

The parent and tutor talk at the end of most tutoring sessions. They talk at least once a week, if not more frequently. The students are doing better on their homework.  Grades are improving.  The children seem less stressed and more organized.  They are using new techniques and are more positive.  One has been referred for gifted.  

The search for a facility, since CAIR doesn’t use the school, took time and was somewhat frustrating, but worked out well in the end.  It took a lot of planning at the beginning.  The parent suggested that there needs to be a standard way to do testing to identify the target needs. This parent was concerned that more parents didn’t really understand what was happening with this program.  Many parents didn’t take advantage of this opportunity.  Each program needs to come to the school and parents need to be clear about how this could help their children.

Observation of the Tutorial Session

Background: Students meet with the tutor for 2 ½ hours.  The tutor had just had a birthday, so the children brought presents that appeared to be from them – a nice note to the tutor, art work completed by the children and a cookie cutter.  The children arrived at 2:35 and the tutor at 2:40.  There are other adults at the community center working with students, so supervision is always available. The tutor explained that an observation was expected that day, when the visit was intended to be unannounced.  

While the children ate their snack, the tutor read them a story (Hansel and Gretel).  They were asked to make predictions during the reading, but two of the children had read the book previously.  Children were also asked about vocabulary words and their meaning.  Other comprehension questions were used.  The children were also asked to compare this story with the previous story, which was about a kitten.  Neither story was culturally relevant, which was to be an important issue with CAIR.  Nothing is the lesson was culturally significant or relevant.  Children finished their snacks about half way through the story and the rest of the story was saved for the next session.

Then the tutor moved into individual student work.  The other two students were asked to complete their homework during this time.  One student worked from a book on “guide words.”  It basically was alphabetizing paper-and-pencil work. The tutor also helped the children with homework.  She did spelling work with one of the children.  She worked on “b” and “d” by saying a word beginning with one of these letters and then the child wrote the letter in lower case.  The child then thought up a word beginning with various letters of the alphabet.  Most of the rest of the work was homework or worksheet type work. 

Observation Form

	Question
	Yes
	No
	Partial

	Are the students served in the grade range specified?
	
	X

Two of the 3 children were in grades lower than those stated in the proposal.
	

	Is the student/teacher ratio at or less than the ration in the vendor proposal?
	X

1:3 ratio
	
	

	Is the implementation design as stated in the vendor proposal?
	
	
	X

No evidence of African American literature was observed or noted in discussions of previous work with students.

No math discussion or exploration of math concepts were observed.  

One child did a math worksheet on measurement as class homework.  

	Is the mode of instruction consistent with that in the proposal?
	
	
	X

	Does it reflect the quality indicated in the proposal?
	
	
	See above

	Is the instructional program provided in specified home languages, if indicated in the vendor proposal?
	
	N/A
	

	Is there evidence that the materials and instruction are aligned with NM Standards and Benchmarks?
	
	
	X

Work was a mix of basic skills and mostly work from the classroom.

	Is there evidence that the focus of the session is aligned with the students’ schoolwork?
	X

Helped with homework.


	
	

	Is time spent on task?
	X

When working with an individual student, the student was on task; however, the other students were not engaged.
	
	

	Is the session well organized?
	X
	
	

	Is the tutor prepared for the session?
	X

The tutor has materials with her and seemed to decide what to do based on the last session and students’ current assignments.
	
	

	How many students are being served?
	3

	What supportive strategies, including ESL or bilingual strategies, are observed from the vendor proposal?
	Initial word sounds

Asked comprehension questions

Asked some questions requiring full sentence responses



	What content areas are covered in the tutorial session?
	Mostly reading work

One child was doing a math worksheet from class.  This child did not ask for help, but the tutor did look at his work.

	Are they consistent with those in the proposal?
	X
	
	

	Is the Student Improvement Plan clearly specified in a written report?
	
	Files were not available.
	

	Does the Student Improvement Plan include the required elements? 

a. statement of specific achievement goals for the students

b.  description of how students’ progress will be measured

1. diagnostic assessment

2. monitoring assessments

c.  timetable for improving achievement and for Sp. Ed. Students, consistent with the students’ IEPs
	
	The parent took the initiative in setting goals.

The tutor noted that initial assessment information had not been reviewed.
	

	How do monitoring assessments impact the instructional program for student improvement?
	No information available

	Describe student-teacher interaction
	Good rapport existed with students and the tutor showed interest in the students and their lives.

	Additional Comments
	Concern about the lack of African American relevance and the long period of time for tutoring

Children were engaged part of the time, but more activities needed that were not just paper and pencil.


Vendor:  Compass Learning

I.  Introduction
The following information was taken directly from the vendor proposal submitted to and approved by the PED in response to the RFP.  

Vendor Proposal Summary 

Vendor Name:  Compass Learning

	Name of Provider:
	Compass Learning

	Contact Person:
	Trent Keime

	Mailing Address
	7878 North 16th Street

Suite 100

Phoenix, AZ 86020

	E-mail:
	tkeime@compasslearning.com

	Contact Phone Number:
	1 (800) 221-7927 x 2126

1-480-221-8750 (mobile)

	District(s) Able to Serve:
	All New Mexico districts

	List Any Requirements that a District Must Meet to Use You as a Vendor
	 A district will need to have at least 40 students enrolled in our program (per state contract).  However, exceptions can be made on a case by case basis if both parties come to an agreement.

There are some hardware and bandwidth requirements, we will work with the district's technical department to determine what, if any hardware would need to be purchased. Hardware can now be purchased through the SES agreement with Compass Learning.

There are some other requirements (per state contract).  Please call Trent for more info.

	Place of Service:
	Student’s Home (parent must be present), Student’s School, Community Center, anywhere internet is available

	Days of Operation:
	Monday - Sunday

	Provider Classification:
	Commercial/ private (for profit) educational services provider

	Cost per student:
	$945.00 per student PreK-3rd and $1,022.00 per student at 4th -8th.

	Grade Level(s) Served:
	K-10th

	Subject(s):
	Reading, Math, We can provide instruction in Science and Social Studies.

	Teacher-Student Ratio:
	 

	Type of Instruction Available:


	Compass Learning Odyssey will diagnose student mastery of national and New Mexico reading and math objectives.  Students can work with the program anywhere an Internet connection is available.  The district can choose to provide the program at school or to have students access the program from home or public library.

	Special Populations:
	English Language Learner, Special education, Ethnic minority and migrant students.

	Services Provided: 
	There are NO restrictions imposed by Compass Learning in regards to length or duration of sessions.

	Pre and Post Tests Administered:
	Compass Learning Explorer simulates the NM CRTs and can be used if school and parents wish.

	Instructional Staff:
	

	Curriculum/ Program Description:
	Proven, researched, and easy to use technology based program(s)

	Bilingual education available:
	Does not have separate or modified instruction for LEP students 

	Research base:
	Aligned with national professional organizations; balanced approach to literacy against five elements

	Intended communication method with teacher and frequency:
	Computer reports as often as required by district

	Intended communication method with parent and frequency:
	Computer reports as often as required by district

	Student/teacher ratio:
	Not given in proposal.

	Intended method of alignment with child’s school work:
	Mastery of targeted NM Standards and NAEP objectives

	Tutor qualifications and training:
	Train school personnel in software, changing student curriculum and assessment assignments, monitoring student progress and use of offline resources.

	Intended best practices that will be applied:
	Variety of strategies; demonstrations of strategy and skills; building a knowledge base; students set own pace


II. Data Compilation

The District Survey, Teacher Survey, and Tutor Survey were all evaluated using a scale of 1-5, with 1 representing strongly disagreeing with the survey statement and 5 representing strongly agreeing with the survey statement.

District Survey

One district completed the survey. The district indicated that the provider has conducted satisfactory communication with them and has demonstrated responsiveness in technical assistance. The district survey results strongly disagreed that Compass Learning has complied with the SES district contract or that it has provided adequate service to students. 

Teacher Survey

Eight teachers completed surveys.  Most responses were in the middle range, with the lowest ratings on improvement of student behavior, knowledge of the Student Improvement Plan, and provider communication with the child’s teacher.

	Statement


	Average

	1.  I have assisted in establishing Student Improvement Plans for my students participating in the Supplemental Educational Services (SES) program (tutorial services).  The plans should include establishing achievement goals, assessment to monitor progress, and a timetable for improvement.
	2.75

	2. I know the instructional goals stated within the Student Improvement Plan for each of my SES students. 
	2.88

	3.  I have been provided with information on the initial diagnostic assessment results for each of my SES students.
	3.25

	4.  The provider has regularly given information to me regarding the progress that my SES students have made.
	2.88

	5.  The tutor providing services to my SES students has communicated with me at regular intervals.
	2.75

	6.  My input and suggestions regarding the tutorial instructional program best suited for each of my SES students appears to have been seriously considered by the tutor.
	3.25

	7.  I have seen improvement, as a result of tutoring, in homework completion and class participation of: 
	3.62

	8.  I have seen improvement, as a result of tutoring, in classroom behavior of:
	2.67

	9.  I have seen improvement, as a result of tutoring, in the academic skills and performance of:
	3.28

	10. The focus of work in the SES tutoring sessions has appeared to be aligned with and supportive of the classroom work of my SES students. 
	3.88

	11. I believe the SES program is worthwhile.
	3.75

	12. What suggestions do you have to improve the SES program? 



	13. What evidence of student progress is apparent as a result of SES tutoring?




Tutor Survey

Two tutors completed surveys.  One was a NM licensed teachers and had a NM Bilingual Endorsement, although the language was not indicated. The tutors had between 3 and 8 years each of tutoring/teaching experience.  One was white and one was Native American. One served as an Educational Assistant in Special Education (care provider for Special Education students) and the other had a BS in Elementary Education. Both gave high ratings on the tutor survey. There were some cultural concerns expressed about aspects of the software in a Native American community.  One tutor reported that there are usually about 15 participating student. One tutor was a teacher and also had a strong computer background.  She was able to provide 1:1 academic tutoring when children did not progress to the next level.  So when students got wrong answers over and over, she was able to provide help. This was an ideal situation, but not the case at all sites.
	Statement
	Average

	1.  I am knowledgeable about the purpose and structure of the Supplemental Education Services program and the requirements of this program as delineated in the No Child Left Behind Act. 
	4

	2.  I received guidance or training to enhance or ensure that I know how to apply my professional skills within the context of the Supplemental Educational Services program.
	4.5

	3.  I have reviewed the initial diagnostic assessment results for each of my assigned students.
	4.5

	4.  I know the instructional goals for each student with whom I work.
	4.5

	5.  I know how and when to monitor the progress of my assigned students.
	5

	6.  I know how to adjust the student’s instructional program based on the assessments results for monitoring student progress and regularly do so.
	5

	7.  I seriously consider input from parents regarding the tutorial work I conduct with students.
	4.5

	8.  I know the timetable that was established for the progress of each student.
	4.5

	9.  Structures are in place to make it easy for me to communicate with the classroom teacher.
	5

	List the methods for and required frequency of communication with teachers.


	

	10. Structures are in place to make it easy for me to communicate with parents.
	4

	List the methods for and required frequency of communication with parents.


	

	11. Regular evaluations by my supervisor help me improve the instructional program used in tutoring my assigned students.
	4

	12. I use ESL strategies to assist student learning.
	4

	13. I use students’ first language to assist in student learning.
	4

	14. I am knowledgeable about the cultural background of the student with whom I work.
	4.5

	15. I am informed about the academic background of the students with whom I work.
	4.5

	16. I regularly connect the academic program to my students’ backgrounds.
	4

	17. There is a process in place to assist me in communicating with a parent who speaks a language other than English.
	3.5

	18. I am trained in explaining assessment results used in my instructional/tutoring program to parents.
	4

	19. What initial training did you receive?



	20. How could the program be improved?




The Interview Questions for SESE Student Focus Groups and Parent Focus Groups were assigned values from 1-3. One represents low involvement, satisfaction or quality of service as perceived by the students present, and three represents high involvement, satisfaction or quality of service as perceived by the students present.

Student Focus Group

One Focus Group had 9 participating students and the other had 12. When asked if students were getting better in their schoolwork, the majority of responses were positive.  Some students weren’t sure how to answer. Several thought the math was hard. All Navajo children involved, reported that they found the math to be very hard. When asked how much tutoring was helping, students gave varied responses: a little to a lot to not at all.  They liked the games and the internet, as well as the program keeping track of where they are working.  

Note:  The Native American children were very quiet throughout one of the focus groups. The other group was entirely Native American children and these students did express their ideas.

Parent Focus Group  

Six parents were interviewed, providing a variety of mixed responses.  Parents were interested in more information about the program and in more follow up.

Observation of the Tutorial Session

Three sessions observed at two different schools.  At one site the groups had from 6 to 15 students present at one time. Children worked independently on the interactive computer program.  Observations consisted of watching a child as he or she responded to the program.  There were lots of interruptions.  The tutor had to get each child started (logged on, etc.), as children did not seem to be able to do this themselves.  Many children seemed confused about what they were doing.  For example, in observing a child doing a 4th grade diagnostic test, the child went through each item and answered, missing almost every item.  This may have been a pretest for a new section, but when an inquiry was made, the child did not know if this was the beginning or the final test for a section.  The tutor said this was a post-test. Also, a child was doing a section called “What’s in the Sky?”  The child did not understand what to click on and was trying everything. She ended up passing over pages that were to be completed.  Then the program just started her over and she did the same thing.  Another child was counting toothpicks pictured sticking into the top of a sandwich instead of estimating the length of the sandwich using a toothpick as a measurement tool.  There was also a general concern that children were selecting what content area they wanted to work on, rather than what they needed to work on according to their goals.  Five of the nine children were working on math when the principal stated that the math scores were exceptionally high while the children needed lots of help in reading.  Some kids were playing the games and then trying to skip over the graphing questions that followed. More supervision and assistance was definitely needed, as the tutor was busy the entire time assisting with getting students logged on and problems with headphones or other similar technical problems.  The tutor did not assist with content learning.

At a second site, the tutor was a teacher and explained that goals were set by each student’s teacher using state standards. Students started with this focus.  Pre-test results determined the starting level.  The tutor worked in the computer lab with one group of 9 students (normally 16 students) and second group of 9, five of whom were new students in sessions that last 35 minutes each. Students work independently, many with headphones to listen to readings, vocabulary, or instructions.  Material and questions seemed focused on factual information – low level thinking skills. In Language Arts, there were lots of graphics on screen with pop-ups to connect graphics to vocabulary.  Students with reasonable reading skills seem to progress well.  Some students appeared to answer at random and be guessing.  This may indicate difficulties with language and reading ability.  

In math students only enter an answer, not how they arrive at answer.  They don’t even enter an equation or number sentence.  Many students appeared hesitant in selecting an answer.  One student was working on “prime factorization” and appeared completely lost.  The vocabulary in the questions was very sophisticated and some students appeared to be guessing.

Observation Form

	Question
	Yes
	No
	Partial

	Are the students served in the grade range specified?
	X


	
	

	Is the student/teacher ratio at or less than the ration in the vendor proposal?
	None given in proposal
	
	

	Is the implementation design as stated in the vendor proposal?
	
	
	X
Although the proposal indicated students would work independently, the software was not easy for every student, even though they were assigned to an initial level of instruction according to the pretest. 

	Is the mode of instruction consistent with that in the proposal?
	X
	
	X

Students do take the diagnostic assessments in Odyssey, but they may not be working on the needed skills.

	Does it reflect the quality indicated in the proposal?
	
	X

Too many students were lost and struggling.  Too many were doing the same portion over and over unsuccessfully.  Students needed more supervision and tutors that could help with conceptual difficulties.
	X

Technology is not consistently operational and interferes with a consistent delivery.



	Is the instructional program provided in specified home languages, if indicated in the vendor proposal?


	N/A
	
	The proposal indicates that this program is appropriate for ELLs, but observations of second language learners using the software indicated that they have difficulties.  More interaction orally with concepts is needed to acquire independent skills needed to use the software.  

	Is there evidence that the materials and instruction are aligned with NM Standards and Benchmarks?


	X

Students were expected to focus on specific standards identified as weak area by the student’s teacher.
	
	

	Is there evidence that the focus of the session is aligned with the students’ schoolwork?
	
	
	X
Many children seemed to work in areas that were not those of identified need.

Unable to tell if aligned with schoolwork

Kids seemed to try to skip parts that were too hard.

	Is time spent on task?
	X

All children were trying and working as best they could.  

Too many interruptions. Many children are coming and going.
	
	

	Is the session well organized?
	X

The interactive activities were organized and sequential, but not always clear to students.
	
	

	Is the tutor prepared for the session?
	N/A
	
	

	How many students are being served?
	6 to 16 at various times

Because the district has purchased a license for each participating child, the children are not limited in the number of hours they can use the software.

	What supportive strategies, including ESL or bilingual strategies, are observed from the vendor proposal?
	Students work at their own pace and start where they are expected to do independently work.



	What content areas are covered in the tutorial session?
	Both reading and math were covered, but many children were working on science and social studies when these were not identified goal areas.

	Are they consistent with those in the proposal?
	X
	
	

	Is the Student Improvement Plan clearly specified in a written report?
	X
The district completed goals.

Students were tested using program software, but goals were specified by state standard on a district form on the basis of teacher recommendation.

It was difficult to tell if both teacher recommendation and initial testing results were taken into consideration.  
	
	

	Does the Student Improvement Plan include the required elements? 

a.  statement of specific achievement goals for the students

b. description of how students’ progress will be measured

1. diagnostic assessment

2. monitoring assessments

c. timetable for improving achievement and for Sp. Ed. Students, consistent with the students’ IEPs
	X
Many goals were the same for all children and do not reflect individual needs.

X
X

This is not built into the program, but was developed by the tutor, who is a teacher employed by the district, based on district requirements.  

Reports are computer printouts.  The report software offers flexibility in design and set up, so the tutor adapted this to district specifications.  These are available for each child.
	X
	

	How do monitoring assessments impact the instructional program for student improvement?
	They appear to impact the level at which the student works. If students do not make progress, they repeat the same section of the software.  If they still do not make progress, then the tutor has to provide 1:1 traditional instruction if possible.

	Describe the student-teacher interaction
	This was good in all cases, but the tutor’s skills varied from being limited to starting the program and logging students in to providing academic support.  In some cases, no instructional help was given when students were repeating sections and didn’t understand concepts.  More tutors are needed to sit with children and make sure they understand what to do and then to provide individual instruction on the concepts covered when students are not successful time after time working independently. Sometimes the computer problems required all of the tutor’s attention, leaving no time to assist students having trouble with concepts and skills.

	Additional Comments
	There is a need for tutors to be trained in reading and math so that they can help students with conceptual understanding when students cannot get it from doing the program.  There needs to be a backup, so that when students do not progress with the software program, other options are available.  This combination of assistance is essential. Some tutors had adapted the operational procedures, in light of district requirements, student needs, and input from the principal and some teachers at the school. 

In a review of student and group printouts, it appeared that many students had pre-test scores in several different areas with no completion (post-test scores) in many of them.  From observations, it appeared that some students would switch to different topics areas when the material was hard for them.  The group printout covered a group of 42 students. 28 were given pretests in both math and language arts, (some doing more than one pretest) while the others were pre-tested in just one area, giving a total of 77 pretests.  Of these there were no post-tests on 59 of these.  Some of these may have been students who dropped the program.   Eight children had more that one pretest in a content area; 6 of these without finishing the post-test connected with the first pretest. Of the 18 students with a post-test to match a pre-test, 9 had positive gains (included a 1% gain or larger), 2 remained the same, and 7 had negative results (included a -1% or larger). Some students appeared not to understand basic instructions related to T/F activities.

Thus, this program seems to be great for some students, while others cannot function or relate to the software.  It may be too impersonally or their reading levels may not be appropriate.  Many of the Navajo students appeared to have difficulty with independent work on the computer.


Vendor:  InSight Educational Services

I.  Introduction
The following information was taken directly from the vendor proposal submitted to and approved by the PED in response to the RFP.  

Vendor Proposal Summary

Vendor Name:  InSight Educational Services

	Name of Provider:
	InSight Educational Services 

	Contact Person:
	Alexandra Kolkmeyer

	Mailing Address
	551 W. Cordova Road #228

Santa Fe, NM 87505

	E-mail:
	drkay@earthlink.net

	Contact Phone Number:
	(505) 471-7511

	District(s) Able to Serve:
	Santa Fe

	List Any Requirements that a District Must Meet to Use You as a Vendor
	Students enter at the following school quarter if roster is full.

	Place of Service:
	Student’s School,

Saturday by Appointment at Office Location

InSight Educational Services

551 W. Cordova Road #228

Santa Fe, New Mexico 87505  

	Days of Operation:
	Monday, Wednesday, Thursday, Saturday

	Provider Classification:
	Not for Profit 

	Cost per student:
	$1,010.00 per student for entire year

	Grade Level(s) Served:
	K-12th

	Subject(s):
	Reading, Math, Social Studies, Science, etc.

	Teacher-Student Ratio:


	1:5 Small Group Instruction 

	Type of Instruction Available:
	Small group instruction is used for students to receive tutoring, remediation and enrichment in reading and math.

	Special Populations:
	English Language Learner, Special education, ethnic minority, migrant and generally at-risk students

	Services Provided: 
	40 hours of service; individualized instruction, materials check out, teacher-parent-school partnerships.

	Pre and Post Tests Administered:
	PIAT-R (Peabody Individual Achievement Test-Revised)

	Instructional Staff:
	3 Total Number of Instructional Staff

1 Total Number of Certified Instructional Staff

1 Total Number of Instructional Staff w/ two-year degree

2 Total Number of Instructional Staff w/ four-year degree 

1 Total Number of Instructional Staff w/ advanced degree

2 Total Number of Bilingual Staff

	Curriculum/ Program Description
	InSight uses the Sequoia School curriculum, which has been administered to over 1,500 New Mexico K-12 students; it is hands-on, research-based and individualized. The average grade level increase is one year for every 40 hours of instruction. This curriculum was designed for students with learning disabilities or special needs and is also high interest to help students that are not motivated or have had poor educational experiences. It uses a variety of innovative materials to help students move quickly through skill mastery. An enrichment component for students that are gifted is also available. The curriculum complements the public schools' content standards.

	Bilingual education available:
	ESL approach

	Research base:
	Current with LindaMood Bell, 4-blocks; Cell/Xcell; Marie Carbo; National Coalition for Literacy Initiatives; Orton-Gillingham; University of Kansas Reading and Writing Strategies; National Reading Panel; Model shows students with learning problems need minimum of 40 hours to advance; assessment and screening, building visual and auditory memory, holistic instruction in math and reading based on modality strength

	Intended communication method with teacher and frequency:
	Work with teachers and principals; participation in parent-teacher conferences

	Intended communication method with parent and frequency:
	Family conferences; parent partnerships are integral part of InSight approach; home visits; goal setting, telephone conference; email

	Student/teacher ratio:
	6:1 maximum

	Intended method of alignment with child’s school work:
	Reference to standards and benchmarks

	Tutor qualifications and training:
	Ed.D., Ed.Ad/MA Curriculum and Instruction 

	Intended best practices that will be applied:
	Stimulating phonemic awareness, conducting word analysis, developing word recognition; phonics; oral and silent reading; comprehension skills using student-oriented articles, spelling activities; vocabulary activities; 5 big ideas of reading


II. Data Compilation

The District Survey, Teacher Survey, and Tutor Survey were all evaluated using a scale of 1-5, with 1 representing strongly disagreeing with the survey statement and 5 representing strongly agreeing with the survey statement.

District Survey

None Available 

Teacher Survey

One teacher was surveyed, reflecting extremely high ratings of agreement and improvement in behavior and academic skills.

	Statement


	Average

	1.  I have assisted in establishing Student Improvement Plans for my students participating in the Supplemental Educational Services (SES) program (tutorial services).  The plans should include establishing achievement goals, assessment to monitor progress, and a timetable for improvement.
	5

	2. I know the instructional goals stated within the Student Improvement Plan for each of my SES students. 
	5

	3.  I have been provided with information on the initial diagnostic assessment results for each of my SES students.
	5

	4.  The provider has regularly given information to me regarding the progress that my SES students have made.
	5

	5.  The tutor providing services to my SES students has communicated with me at regular intervals.
	5

	6.  My input and suggestions regarding the tutorial instructional program best suited for each of my SES students appears to have been seriously considered by the tutor.
	5

	7.  I have seen improvement, as a result of tutoring, in homework completion and class participation of: 
	4

	8. I have seen improvement, as a result of tutoring, in classroom behavior of:
	4

	9.  I have seen improvement, as a result of tutoring, in the academic skills and performance of:
	5

	10. The focus of work in the SES tutoring sessions has appeared to be aligned with and supportive of the classroom work of my SES students. 
	5

	11. I believe the SES program is worthwhile.
	5

	12. What suggestions do you have to improve the SES program? 



	13. What evidence of student progress is apparent as a result of SES tutoring?




Tutor Survey

One tutor was surveyed.  This tutor is a NM licensed teacher with 25 years of teaching experience as an administrator and teacher K-12.  The tutor holds a Tier 3 license at both K-8 and 9-12. The tutor is also the owner of the InSight Company and holds a Ph.D. in Educational Administration and a M.A. in Curriculum.  The tutor’s ethnicity is Anglo. The one area marked as needing improvement was in having structures in place to communicate with the classroom teacher.

	Statement
	Average

	1.  I am knowledgeable about the purpose and structure of the Supplemental Education Services program and the requirements of this program as delineated in the No Child Left Behind Act. 
	5

	2.  I received guidance or training to enhance or ensure that I know how to apply my professional skills within the context of the Supplemental Educational Services program.
	4

	3.  I have reviewed the initial diagnostic assessment results for each of my assigned students.
	5

	4.  I know the instructional goals for each student with whom I work.
	5

	5.  I know how and when to monitor the progress of my assigned students.
	5

	6.  I know how to adjust the student’s instructional program based on the assessments results for monitoring student progress and regularly do so.
	5

	7.  I seriously consider input from parents regarding the tutorial work I conduct with students.
	5

	8.  I know the timetable that was established for the progress of each student.
	5

	9.  Structures are in place to make it easy for me to communicate with the classroom teacher.
	1

	List the methods for and required frequency of communication with teachers.


	

	10. Structures are in place to make it easy for me to communicate with parents.
	4

	List the methods for and required frequency of communication with parents.


	

	11. Regular evaluations by my supervisor help me improve the instructional program used in tutoring my assigned students.
	5

	12. I use ESL strategies to assist student learning.
	5

	13. I use students’ first language to assist in student learning.
	3

	14. I am knowledgeable about the cultural background of the student with whom I work.
	5

	15. I am informed about the academic background of the students with whom I work.
	5

	16. I regularly connect the academic program to my students’ backgrounds.
	5

	17. There is a process in place to assist me in communicating with a parent who speaks a language other than English.  


	4

	18. I am trained in explaining assessment results used in my instructional/tutoring program to parents.
	5

	19. What initial training did you receive?



	20. How could the program be improved?




The Interview Questions for SESE Student Focus Groups and Parent Focus Groups were assigned values from 1-3. One represents low involvement, satisfaction or quality of service as perceived by the students present, and three represents high involvement, satisfaction or quality of service as perceived by the students present.

Student Focus Group

Three students were interviewed.  All expressed a high level of involvement and satisfaction with their tutoring experience.  They described the program as having excellent quality of service in response to all questions.  All students reported doing better at schoolwork and agreed that tutoring is helpful.  They liked their tutor, who they described as someone who “makes learning fun”.  None of the students could think of anything they disliked about tutoring and all of them said they would like to continue tutoring.

Parent Focus Group

Two parents were interviewed.  They expressed varying degrees of satisfaction and involvement.  Both suggested the program should start earlier in the school year.

Parent participation: One parent was not actively involved in establishing the achievement goals.   The parent was informed and comfortable with what the tutor was planning for the student. The student describes the tutoring session to her.  The student has only attended three times due to Saturday schedule conflicts and spring break. The second parent had some involvement and held discussions with the tutor on a regular basis.  At the beginning they spoke about the student’s needs and then usually talked weekly.  The program was going well and the parent was very satisfied.  The parent described the communication as good and reported that she knew what progress daughter is making.

Parent information:  Parents received a letter from the school about the tutoring and then a phone call when it was time to start.  The time period was acceptable to both parents, although for one parent it took a month after requesting services to get started.  One parent expressed her desire that the tutoring could have been going on throughout the school year.  

Communication:  In one case the student reported to the parent about the tutoring and the parent reviewed the work that the student brought home. The tutor did not speak the language of the parent (Spanish).  With the English speaking parent there was communication on a weekly basis. The tutor shared how the student was progressing and what she was working on.  Work was done in both language arts and mathematics.

Involvement and Support:  The student has reported to the parent that he thinks it can be helpful and he likes going to tutoring.  Both parents are very happy with the program.  Parents and students felt that the program was beneficial and that the tutor was providing quality instruction.

Evidence of Academic Progress:  There was no real evidence for the student who has only attended three times.  However, the parent felt the student was doing well in school.  The other student had demonstrated improved grades and was performing better in school.  The parent felt that the program had improved opportunities at school for her daughter.  

Alignment with schoolwork:  One parent expressed that tutoring will help her child with school work, especially in mathematics.  The other parent reported that the tutor provided a lot of individual attention and that this was so beneficial for the student.   

Observation of the Tutorial Session


All three students attended the one session concurrently, so there is one observation form.  The tutoring sessions operated from 9:00 AM until noon on a Saturday morning.  Both reading and mathematics activities were covered.  During the first two hours of the observation, the focus was in math, with reading integrated in the Everyday Math activities. The session was well organized.  The tutor used a very “multi-task” approach in operating one session with three students at various grade levels, conducting joint and individual, 1 on 1 activities with them.  A good deal of effort was devoted to delivering instruction that was in alignment with the NM Standards/Benchmarks and staying in touch with the teachers about student progress in her tutoring.  Some “place-based learning” was observed and the session utilized hands-on activities.  The tutor uses real world activities to discuss “everyday” uses of math, such as fractions and proportions. In summary, all three children were really enthused about tutoring.  One student especially was literally ecstatic about raising his low math performance (14% to the present 60%), all of which he attributed to the tutoring. 

The purpose varied for each of the three students.  For example, a Step Program in math was used for one student (fractions - 6th grader), while another student did calendar math and worked on telling time. Another student worked on carrying/borrowing. Math work was integrated with reading (based on baseline Peabody testing).  The tutors asked students questions and required student to generate responses integrated with a tutor explanation.  The tutor also met with students as a group when it was relevant to do so.  The 6th and 7th grade students discussed whole numbers/fractions.  Each student had math and reading notebooks.  

Observation Form

	Question
	Yes
	No
	Partial

	Are the students served in the grade range specified?
	X

1 student in grade 6; 1 student in grade 7; 1 student in grade 2
	
	

	Is the student/teacher ratio at or less than the ration in the vendor proposal?
	1:3  All in one setting, but working independently; tutor works 1:1 with each depending on what the focus is.
	
	

	Is the implementation design as stated in the vendor proposal?
	X

Gets students engaged and generating responses; for example, described a problem with student showing how to “do” the problem; other students describe peer’s product on the board (how to read a large whole number) 

Students alternate with their roles.  Another example: While 6th/7th graders work independently on textbook problems, second grader did hands-on activity and calendar math.  
	
	

	Is the mode of instruction consistent with that in the proposal?
	X

Works closely with students 1:1 and 1:2 as when appropriate for each child.  

In either case, tutor uses “constructivist” approach.  She does provide answers, but tries to get students involved and responding.  Checks student work immediately for feedback to them.  
	
	

	Does it reflect the quality indicated in the proposal?
	
	
	

	Is the instructional program provided in specified home languages, if indicated in the vendor proposal?
	All English, as indicated in the proposal.


	
	

	Is there evidence that the materials and instruction are aligned with NM Standards and Benchmarks?
	Reporting template – records the NM Standard/Benchmark of focus for the given student.
	
	

	Is there evidence that the focus of the session is aligned with the students’ schoolwork?
	X

Tutor is in communication with each teacher about student progress and what needs to be covered (verbally described by tutor). 

Tutor also asks students if their work during the tutoring session is in alignment with what they are doing at school.
	
	

	Is time spent on task?
	X

All three students are actively involved either 1:1 or together.  

On task at all times 

Tutor switches among the students.
	
	

	Is the session well organized?
	X

Very well organized as evidenced by students seeming awareness of focus tasks for the session. 

Records also reflect strong organization related to needs of students.  Prior to student arrival, tutor had materials organized on work table, number chart on board.  Students started on task immediately upon arrival.
	
	

	Is the tutor prepared for the session?
	X

Knows next steps and needs of students

This is a well-implemented program with tutor attention to meeting the vender proposal adapted to student needs, in working with the teacher of each student.  
	
	

	How many students are being served?
	3

	What supportive strategies, including ESL or bilingual strategies, are observed from the vendor proposal?
	None observed, but spoke with tutor about this  

Example:  When reading Old Yeller, tutor gave one student the movie for language support. 

Did observe skills in fraction/decimals; applied math used here in addition, with coaching, map reading 

Students do guided reading and small group reading.  Proposal largely stressed reading skills, although tutor indicated work in both reading and math.

	What content areas are covered in the tutorial session?
	In student interviews, children talked about the reading they do. For example, the 2nd grade student was not reading prior to tutoring and now has advanced 1.5 grade levels.  Tutor said she uses paired reading approaches.  She checks out book for student and parent.  This has been very effective and students are reading lots of books.

	Are they consistent with those in the proposal?
	X
	
	

	Is the Student Improvement Plan clearly specified in a written report?
	X

Well developed

Very detailed

Developed a Progress Report on Standards and Benchmarks in alignment with proposal specifications
	
	

	Does the Student Improvement Plan include the required elements? 

a. statement of specific achievement goals for the students

b. description of how students’ progress will be measured

1. diagnostic assessment

2. monitoring assessments

c. timetable for improving achievement and for Sp. Ed. Students, consistent with the students’ IEPs
	X

Goals set with parents in conjunction with pretest scores

Baseline is Peabody.

Monitoring through student progress reports  

X
	
	

	How do monitoring assessments impact the instructional program for student improvement?
	Consistently recorded and evaluated in terms of student progress

Largely the tutor used and keep updated student progress report in designing “next” activities/tasks for each student.



	Describe the student-teacher interaction
	Very good; 1:1 adapted specifically to the progress level/needs of the individual student

Very in tune with backgrounds of each child and integrates that information in her instructional delivery. Tutor implements instruction with outstanding degree of motivation and confidence building.

	Additional Comments
	Parent involvement is significant according to the tutor.  

Tutor practices are implemented with evidence of knowledge of strategies for fostering active learning and involvement; classroom management techniques are used to ensure each student stays on task while working 1:1 with other students.  Tutor is consistently “in tune” with the students needs relative to the recorded progress report tutor maintains, which is in alignment with NM Standards and each student’s teacher input.


Vendor:  Lindamood-Bell Learning Processes

I. Introduction
The following information was taken directly from the vendor proposal submitted to and approved by the PED in response to the RFP.  

Vendor Proposal Summary

Vendor Name:  Lindamood-Bell Learning Processes

	Name of Provider:
	Lindamood-Bell Learning Processes (LMB)

	Contact Person:
	Tom Mendoza and Christy Arnette

	Mailing Address
	416 Higuera Street

San Luis Obispo, CA 93401

	E-mail:
	tmendoza@lblp.com and carnette@lblp.com

	Contact Phone Number:
	1 (800) 233-1819

	District(s) Able to Serve:
	All New Mexico districts in need of SES

	List Any Requirements that a District Must Meet to Use You as a Vendor
	Lindamood-Bell is able to bring SES directly to schools and districts throughout the state, with a minimum of 30 students.  Districts can implement a systemic Lindamood-Bell® SES program by entering into a contractual agreement for a Center in a School™ program and by providing instructional space for the intervention.

	Place of Service:
	Student’s School

	Days of Operation:
	Monday – Friday

	Provider Classification:
	Commercial/ private (for profit) educational services provider

	Cost per student:
	$499.50 per student per week or $49.95 per student per hour

	Grade Level(s) Served:
	K – 12th


	Subject(s):
	Reading, Math

	Teacher-Student Ratio:
	1:1, 1:2  Individual Instruction

1:3, 1:5  small group instruction

	Type of Instruction Available:


	Students with similar needs are placed in small groups (up to five students per instructor) to receive instruction in reading, comprehension, and math skills.  Highly qualified Lindamood-Bell® clinicians provide small group instruction.  Instruction is customized and intensive to significantly change student achievement.

	Special Populations:
	English Language Learner, Special education, Native American populations and juvenile delinquents.

	Services Provided: 
	Students work in program(s) for two to three hours a day (based on need), five days a week, for a minimum of 80 to 120 total hours of instruction.  Instruction is customized and intensive to significantly change student achievement.  Lindamood-Bell offers free parent overviews and practicums where parents can learn reinforcement strategies to use at home.  Lindamood-Bell also offers written progress reports and pre- and post-test reports are submitted to parents and the school.  Additionally, parents and teachers can schedule personal consultations with Lindamood-Bell® staff to discuss a student’s learning needs and progress.

	Pre and Post Tests Administered:
	Lindamood-Bell® staff administer an extensive battery of nationally normed assessments before and after intervention.

	Instructional Staff:
	Number of staff varies based on the number of students receiving instruction, the instructional needs of the students, and the number and location of the schools.  Lindamood-Bell employs a variety of qualified instructors, including credentialed teachers and individuals with master’s and bachelor’s degrees in various fields.  All Lindamood-Bell® instructors have received specialized training in our unique programs and are skilled in interacting with and motivating children.

	Curriculum/ Program Description
	Lindamood-Bell uses four programs to stimulate and develop the brain functions necessary for literacy development: The Lindamood Phoneme Sequencing® (LiPS®) program and the Seeing Stars® (SI™) program to develop phonemic awareness, reading, fluency, and spelling, the Visualizing and Verbalizing® (V/V®) program to develop comprehension and critical thinking skills, and the On Cloud Nine® (OCN™) program to develop mathematical computation and reasoning.

	Bilingual education available:
	Address ELL progress, but no bilingual services are provided.

	Research base:
	Reading comprehension research for sensory-cognitive approaches for comparator function.  

	Intended communication method with teacher and frequency:
	Method:  Includes school throughout process.  Inform school of student progress and test results.  Teachers encouraged to ask questions, may schedule an observation time with their students and are invited to overview workshop on sensory-cognitive programs.

Frequency:  Not specified

	Intended communication method with parent and frequency:
	Parents provided with information and may visit with a consultant to discuss learning difficulties.  Learning Potential Evaluation is scheduled for child.  Oral language processing is assessment and academic skills measured.  Meeting with parents to discuss results.  Progress updates to parents.  Parents invited to visit session and may be asked to do activities at home.  Parent attends re-test meeting and receives exit packet with specific recommendations for practice.  

	Student/teacher ratio:
	5:1

	Intended method of alignment with child’s school work:
	Aligned with NM Standards.

	Tutor qualifications and training:
	Tutors trained in specific approach.

	Intended best practices that will be applied:
	Sequencing program for phonemic awareness and phonics development with elements of linguistics and speech pathology.  Uses five elements of reading and diagnostic assessment.


II. Data Compilation

The District Survey, Teacher Survey, and Tutor Survey were all evaluated using a scale of 1-5, with 1 representing strongly disagreeing with the survey statement and 5 representing strongly agreeing with the survey statement.

District Survey
The district reported that Lindamood-Bell has complied with the district contract and provided timely service. The district responded that it is satisfied with vendor responsiveness and communication. The district disagreed that the vendor has provided adequate service to students, due to the number of students in each group increasing to nine, rather than the maximum of five, which was stated in the proposal.

On January 17th LMB was assigned 22 new students, as another vendor decided not to provide services in the district.  LMB starting tutoring nine of these students in one session at the end of January.  This tutoring setting continued until March 24.  Tutoring with this large group was stopped due to behavior problems. Tutoring started up again on April 4 with the one student who didn’t have behavior problems.  The large group of nine was not a very effective tutoring situation, and the students did not benefit from the instruction. The smaller groups of five or less would be more effective.

Teacher Survey

Four teachers submitted completed surveys. They appeared to have little knowledge of the program. Teacher satisfaction with student progress was varied.

	Statement


	Average

	1.  I have assisted in establishing Student Improvement Plans for my students participating in the Supplemental Educational Services (SES) program (tutorial services).  The plans should include establishing achievement goals, assessment to monitor progress, and a timetable for improvement.
	1.86

	2. I know the instructional goals stated within the Student Improvement Plan for each of my SES students. 
	1.57

	3.  I have been provided with information on the initial diagnostic assessment results for each of my SES students.
	1.57

	4.  The provider has regularly given information to me regarding the progress that my SES students have made.
	1.86

	5.  The tutor providing services to my SES students has communicated with me at regular intervals.
	1.43

	6.  My input and suggestions regarding the tutorial instructional program best suited for each of my SES students appears to have been seriously considered by the tutor.
	1.57

	7.  I have seen improvement, as a result of tutoring, in homework completion and class participation of: 
	2.0

	8. I have seen improvement, as a result of tutoring, in classroom behavior of:
	2.86

	9.  I have seen improvement, as a result of tutoring, in the academic skills and performance of:
	2.14

	10. The focus of work in the SES tutoring sessions has appeared to be aligned with and supportive of the classroom work of my SES students. 
	2.71

	11. I believe the SES program is worthwhile.


	3.33



	12. What suggestions do you have to improve the SES program? 



	13. What evidence of student progress is apparent as a result of SES tutoring?



Tutor Survey

One tutor was surveyed.  This tutor had four years experience as a Lindamood-Bell Consultant.  The tutor’s ethnicity was reported as white.  The tutor reported agreement with the survey statements.  The lowest areas of response were related to the need for structures to be in place to promote communication with teachers and with parents who do not speak English, as well as the need to know ESL strategies.

	Statement
	Average

	1.  I am knowledgeable about the purpose and structure of the Supplemental Education Services program and the requirements of this program as delineated in the No Child Left Behind Act. 
	4

	2.  I received guidance or training to enhance or ensure that I know how to apply my professional skills within the context of the Supplemental Educational Services program.
	4

	3.  I have reviewed the initial diagnostic assessment results for each of my assigned students.
	5

	4.  I know the instructional goals for each student with whom I work.
	5

	5.  I know how and when to monitor the progress of my assigned students.
	5

	6.  I know how to adjust the student’s instructional program based on the assessments results for monitoring student progress and regularly do so.
	5

	7.  I seriously consider input from parents regarding the tutorial work I conduct with students.
	5

	8.  I know the timetable that was established for the progress of each student.
	5

	9.  Structures are in place to make it easy for me to communicate with the classroom teacher.
	3

	List the methods for and required frequency of communication with teachers.


	

	10. Structures are in place to make it easy for me to communicate with parents.
	4

	List the methods for and required frequency of communication with parents.


	

	11. Regular evaluations by my supervisor help me improve the instructional program used in tutoring my assigned students.
	4

	12. I use ESL strategies to assist student learning.
	3

	13. I use students’ first language to assist in student learning.
	3

	14. I am knowledgeable about the cultural background of the student with whom I work.
	4

	15. I am informed about the academic background of the students with whom I work.
	3

	16. I regularly connect the academic program to my students’ backgrounds.
	4

	17. There is a process in place to assist me in communicating with a parent who speaks a language other than English.
	2

	18. I am trained in explaining assessment results used in my instructional/tutoring program to parents.
	5

	19. What initial training did you receive?



	20. How could the program be improved?




The Interview Questions for SESE Student Focus Groups and Parent Focus Groups were assigned values from 1-3. One represents low involvement, satisfaction or quality of service as perceived by the students present, and three represents high involvement, satisfaction or quality of service as perceived by the students present.

Student Focus Group

Three students participated in the focus group.  All of them reported that schoolwork was getting better and tutoring was helping.  They liked reading and playing games.  One child expressed concern that the sessions were too long.  All students said they would like to continue tutoring.

Parent Focus Group

Three parents were interviewed.  They felt that their participation and involvement was adequate.  One thought the tutoring services were delivered in a timely manner, while two did not.  Two reported that they were not informed enough about their child’s progress or saw no progress. One parent has seen academic progress.  One parent had received frequent and regular communication from the tutor, while the others had not.  One parent reported having opportunities for meaningful involvement, while the others said they had not.  In the opinion of their parents, one child showed no improvement, one improved in reading, and one showed improvement in both social studies and math.  Two parents said that the reading work appeared to be aligned with schoolwork.  The other parent was not sure about this.

Observation of the Tutorial Session

The student did not come to the session as scheduled.  Therefore, an interview was conducted with the tutor and the observation team reviewed the tutor’s lesson plans, as well as the student’s assessment and progress records. Most of the tutoring had been completed in March, although one student continued with the tutor. Her first 1:1 session was held the week before the on-site visit.  The student did not show up for the session on the day of the scheduled on-site observation.

Observation Form

	Question
	Yes
	No
	Partial

	Are the students served in the grade range specified?
	X
	
	

	Is the student/teacher ratio at or less than the ration in the vendor proposal?
	X

At the time of the on-site visit, the ratio was 1:1.  A new format is being developed to accommodate the new students whose parents had selected the other vendor.  As a result there will be 12 students receiving services in two 45-minute sessions.    She plans to begin with a whole group approach using symbol imagery and then the students will break into small groups for application.  


	X

Approximately 10 new students received services in a whole classroom approach. Nine students at School 1 and 1 student at School 2.  At School 1 the ratio was 1:9.  This ratio made it difficult to implement the Lindamood Bell model as 1:5 is the maximum recommended by the vendor.  This created discipline problems and made it difficult to implement the program with fidelity.  
	

	Is the implementation design as stated in the vendor proposal?
	X

The tutor is using the most appropriate part of the curriculum based on the needs of the students.  She checks progress and adjusts accordingly.  In many ways it is almost an individualized approach.  After completing the session in March, the tutor felt that one of the students would benefit from continuing a one on one tutoring.
	
	

	Is the mode of instruction consistent with that in the proposal?
	
	
	X

Math instruction is not included, as they have not tested students for math.

	Does it reflect the quality indicated in the proposal?
	X
	
	

	Is the instructional program provided in specified home languages, if indicated in the vendor proposal?
	
	
	Not specified in the proposal

	Is there evidence that the materials and instruction are aligned with NM Standards and Benchmarks?
	
	
	X

Not formally aligned, but the verbalizing/visualizing would probably align with comprehension, oral language and vocabulary development standards. 

The Seeing Stars and Lips components would address the alphabetic principle, spelling and orthography.

	Is there evidence that the focus of the session is aligned with the students’ schoolwork?
	
	X

This is a remediation program to fill the gaps in reading instruction that the child has not mastered with the idea of building these to grade level expectations.  The tutor is also developing higher order thinking skills and engaging the student in conversations.  
	

	Is time spent on task?
	X

As per interview and records of student work reviewed
	
	

	Is the session well organized?
	X
	
	

	Is the tutor prepared for the session?
	X

Student has attended since Dec. and tutor has the lesson plans and work completed by the student.
	
	

	How many students are being served?
	One, as discussed above, but 12 will be added. At the April observation nine students were tutored, totaling 10 in the Lindamood-Bell SES tutoring program.

	What supportive strategies, including ESL or bilingual strategies, are observed from the vendor proposal?
	Not included in the proposal, but needed

The Visualizing and Verbalizing aspect of Lindamood-Bell is appropriate for oral language and vocabulary development for ELL’s. Seeing Stars:  phonemic awareness and phonics, th/sh/ch articulation exercise.  Focus is more on decoding now based on the needs.  Comprehension and vocabulary development are interspersed as needed.  

	What content areas are covered in the tutorial session?
	Reading

	Are they consistent with those in the proposal?
	X
	
	

	Is the Student Improvement Plan clearly specified in a written report?
	X
	
	

	Does the Student Improvement Plan include the required elements? 

a. statement of specific achievement goals for the students

b. description of how students’ progress will be measured

1. diagnostic assessment

2. monitoring assessments

c. timetable for improving achievement and for Sp. Ed. Students, consistent with the students’ IEPs
	X

X

X
	X

Student is not a Special Education Student
	

	How do monitoring assessments impact the instructional program for student improvement?
	Program being implemented is based in assessed needs  



	Describe the student-teacher interaction
	

	Additional Comments
	


Vendor:  One Room School House

I. Introduction
The following information was taken directly from the vendor proposal submitted to and approved by the PED in response to the RFP.  

Vendor Proposal Summary

Vendor Name:  One Room School House

	Name of Provider:
	The One Room School House

	Contact Person:
	Alice R Chavez

	E-mail:
	Schoolhouse62@hotmail.com

	Contact Phone Number:
	(505) 640-5389 1-866-212-2696

	District(s) Able to Serve:
	All New Mexico’s Schools

	List Any Requirements that a District Must Meet to Use You as a Vendor
	Space for on school site tutoring.

Tutoring is based on availability of teacher’s subcontracted within the district.

	Place of Service:

(Check all that apply)
	Student’s School, Community Center,

Place of Worship,

The One Room School House

734 N. Mesquite 

Las Cruces, NM 88001 

	Days of Operation:
	Monday – Saturday

	Provider Classification:


	Community based organization

Commercial/ private (for profit) educational services provider 

	Cost per student:
	$50.00 Assessment Fee 

$50.00 per hour per student

	Grade Level(s) Served:
	K- 8th

	Subject(s):
	Reading, Math

	Teacher-Student Ratio:
	1:1 Individual Instruction

1:5 Small Group Instruction 

	Type of Instruction Available:


	Two types of instruction available. The first is a computer based tutoring program that provides individual tutoring through researched based software, computers and instructor guidance. The second is small group instruction and is delivered only by certified licensed teachers.  Performance objectives are provided for a guideline and frame.  Lessons are developed to meet the goals and objectives for each student. Our learning environment is self-paced and reinforced with positive strategies. Delivery of either method will enable student mastery in reading and math concepts. Bilingual curriculum is based on availability of bilingual sub-contracted teachers. Progress reports are given once a month to parents/guardians. Informative letters are given to the child’s classroom teacher at the beginning of services.  

	Special Populations:
	English Language Learner, Special education

	Pre and Post Tests Administered:
	Computer based pre & post assessments and various written assessments administered at the beginning and end of services.  They are as follows: ALS ASSESS, BOOKENDS, SLOSSON, CLASSROOM READING INVENTORY, STAR, SAXON, WRAT3 MATH, WRAT3 READING, SAN DIEGO QUICK, THE ONE ROOM SCHOOL HOUSE KINDER-ASSESS. (Note: other assessments may be added throughout the year to meet student needs)

	Instructional Staff:
	15 Total Number of Instructional Staff

13 Total Number of Certified Instructional Staff

2 Total Number of Instructional Staff w/ two-year degree

11 Total Number of Instructional Staff w/ four-year degree 

2 Total Number of Instructional Staff w/ advanced degree

	Curriculum/ Program Description
	The core of our program uses high quality research based curriculum developed by certified teachers.  Lessons are aligned with New Mexico’s standards and benchmarks to help achieve maximum student success. Our program targets the five mandatory components of a successful reader.  They are: phonemic awareness, vocabulary development, phonics, reading fluency, and reading comprehension strategies.

	Bilingual education available:
	English and Spanish 

	Research base:
	National Reading Panel

	Intended communication method with teacher and frequency: 
	Weekly progress report; final progress report; formal meeting with teacher after initial assessment to identify learning deficiencies; contact every two weeks by phone, email, or letter; meeting at end of 4 weeks

	Intended communication method with parent and frequency:
	Oral and written communication; daily discussion of progress; weekly progress reports; initial introduction to program; meet with parents after initial assessment to set goals and timetable; parents encouraged to attend sessions; newsletter provided; free training to parents to work with children at home

	Student/teacher ratio:
	4:1

	Intended method of alignment with child’s school work:
	A+dvanced Learning System Software curriculum is correlated to NM Standards; student brings homework 

	Tutor qualifications and training:
	Professional development for staff to work effectively with parents; experienced tutors; 30-hour training in program; background checks

	Intended best practices that will be applied:
	Letter-sound program; study, practice, test, essay four-step approach; immediate feedback; comprehension monitoring; cooperative learn; graphic organizers; semantic organizers; question/answer; and summarization


II. Data Compilation

The District Survey, Teacher Survey, and Tutor Survey were all evaluated using a scale of 1-5, with 1 representing strongly disagreeing with the survey statement and 5 representing strongly agreeing with the survey statement.

District Survey

In general, the district was satisfied with the vendor’s performance. However, recruitment issues were of concern.  The communication was positive and the district reported that teachers and tutors are happy with the program.  There appeared to be difficulties with serving all the students for whom requests were submitted.  Priority will be given to students most in need in the future.

Teacher Survey

Five teachers completed surveys.  Most agreed or strongly agreed with all statements and made positive comments, including evidence of student progress.

	Statement


	Average

	1.  I have assisted in establishing Student Improvement Plans for my students participating in the Supplemental Educational Services (SES) program (tutorial services).  The plans should include establishing achievement goals, assessment to monitor progress, and a timetable for improvement.
	4.0

	2. I know the instructional goals stated within the Student Improvement Plan for each of my SES students. 
	4.2

	3.  I have been provided with information on the initial diagnostic assessment results for each of my SES students.
	4.2

	4.  The provider has regularly given information to me regarding the progress that my SES students have made.
	4.0

	5.  The tutor providing services to my SES students has communicated with me at regular intervals.
	3.9

	6.  My input and suggestions regarding the tutorial instructional program best suited for each of my SES students appears to have been seriously considered by the tutor.
	4.4

	7.  I have seen improvement, as a result of tutoring, in homework completion and class participation of: 
	4.39

	8.  I have seen improvement, as a result of tutoring, in classroom behavior of:
	4.48

	9.  I have seen improvement, as a result of tutoring, in the academic skills and performance of:
	4.32

	10. The focus of work in the SES tutoring sessions has appeared to be aligned with and supportive of the classroom work of my SES students. 
	4.6

	11. I believe the SES program is worthwhile.
	4.6

	12. What suggestions do you have to improve the SES program? 



	13. What evidence of student progress is apparent as a result of SES tutoring?




Tutor Survey

Four tutors were surveyed, all of whom were NM licensed teachers.  Three of the four also have a NM Bilingual Endorsement in Spanish. The years of tutoring/teaching experience ranged from 2 to 33 years.  All four of the tutors reported an ethnicity of Hispanic.  One held a degree in Elementary Education at K-8, one had a Special Education degree for K-12, and one held a MA+.  Only two of the four tutors provided this information.  In general, tutors provided positive responses to the survey statements. One area of concern seemed to be the need for mechanisms to communicate with the child’s parents.

	Statement
	Average

	1.  I am knowledgeable about the purpose and structure of the Supplemental Education Services program and the requirements of this program as delineated in the No Child Left Behind Act. 
	3.75

	2.  I received guidance or training to enhance or ensure that I know how to apply my professional skills within the context of the Supplemental Educational Services program.
	4

	3.  I have reviewed the initial diagnostic assessment results for each of my assigned students.
	5

	4.  I know the instructional goals for each student with whom I work.
	5

	5.  I know how and when to monitor the progress of my assigned students.
	4.75

	6.  I know how to adjust the student’s instructional program based on the assessments results for monitoring student progress and regularly do so.
	4.75

	7.  I seriously consider input from parents regarding the tutorial work I conduct with students.
	4.75

	8.  I know the timetable that was established for the progress of each student.
	4

	9.  Structures are in place to make it easy for me to communicate with the classroom teacher.
	3.75

	List the methods for and required frequency of communication with teachers.


	

	10. Structures are in place to make it easy for me to communicate with parents.
	3.33

	List the methods for and required frequency of communication with parents.


	

	11. Regular evaluations by my supervisor help me improve the instructional program used in tutoring my assigned students.
	4

	12. I use ESL strategies to assist student learning.
	3.75

	13. I use students’ first language to assist in student learning.
	5

	14. I am knowledgeable about the cultural background of the student with whom I work.
	5

	15. I am informed about the academic background of the students with whom I work.
	4.75

	16. I regularly connect the academic program to my students’ backgrounds.
	4.5

	17. There is a process in place to assist me in communicating with a parent who speaks a language other than English.
	4

	18. I am trained in explaining assessment results used in my instructional/tutoring program to parents.
	4.75

	19. What initial training did you receive?



	20. How could the program be improved?




The Interview Questions for SESE Student Focus Groups and Parent Focus Groups were assigned values from 1-3. One represents low involvement, satisfaction or quality of service as perceived by the students present, and three represents high involvement, satisfaction or quality of service as perceived by the students present.

Student Focus Group

 No student focus group was conducted.  Parents of all three students returned permission forms indicating their desire that students not participate.  These applied to all the students participating in SES services at the site on the scheduled day. 

Parent Focus Group

Information was obtained from five parents.   Three parents provided information teacher survey forms.  Since the questions were different than those for parents, only two were included in results. Parents were not involved in setting student goals and requested additional communication. 

Observation of the Tutorial Session

The session covered improper fractions, mixed number fractions, multiplication, division of fractions, and equivalent fractions. The students reflected on why they might need to know this.  The students practiced improper fractions using division and the tutor gave individual feedback.  Positive feedback was combined with high expectations.  The group also practiced multiplication.  Academic language was use throughout, as well as mathematical terms like “mixed number” and “convert to”. The tutor provided a lesson to get kids to be able to do the work on their own.  A comprehension handout was also given to the kids. The tutor asked students to explain “numerator” and “denominator”, as well as the associated reasoning. Quick reviews were held throughout the session.

Observation Form

	Question
	Yes
	No
	Partial

	Are the students served in the grade range specified?
	X

5th grade
	
	

	Is the student/teacher ratio at or less than the ration in the vendor proposal?
	X

5:1
	
	

	Is the implementation design as stated in the vendor proposal?
	X

Yes, small group

Work with the lessons outlined

A comprehension worksheet

Tutor is giving positive feedback and checking for understanding:  “Why did you do that?” and “Explain to me.”

There was no bilingual instruction, but kids seemed English dominant.
	X

There was no evidence of progress reports or

letters to teachers.


	

	Is the mode of instruction consistent with that in the proposal?
	X
	
	

	Does it reflect the quality indicated in the proposal?
	X
	
	

	Is the instructional program provided in specified home languages, if indicated in the vendor proposal?
	
	X

This session was English only.
	

	Is there evidence that the materials and instruction are aligned with NM Standards and Benchmarks?
	X

The lesson shows standard and benchmark. There was no homework, but the work appeared to be aligned.
	
	

	Is there evidence that the focus of the session is aligned with the students’ schoolwork?
	X
	
	

	Is time spent on task?
	X
	
	

	Is the session well organized?
	X
	
	

	Is the tutor prepared for the session?
	X
	
	

	How many students are being served?
	5

	What supportive strategies, including ESL or bilingual strategies, are observed from the vendor proposal?
	

	What content areas are covered in the tutorial session?
	Math

	Are they consistent with those in the proposal?
	X
	
	

	Is the Student Improvement Plan clearly specified in a written report?
	
	
	X

But it is not complete.

	Does the Student Improvement Plan include the required elements? 

a. statement of specific achievement goals for the students

b. description of how students’ progress will be measured

i. diagnostic assessment

ii. monitoring assessments

c. timetable for improving achievement and for Sp. Ed. Students, consistent with the students’ IEPs
	X

There are goals, but in math - Where did they come from?

Folder includes reading inventory.

Doesn’t say if student met the goals or why services were provided 

X

Monitoring assessment available in math and reading
	X

No diagnostic assessment in math – but there is in reading
X

No timetable in any folders


	

	How do monitoring assessments impact the instructional program for student improvement?


	Reading  

Emerging literacy survey pre-assessment

Graded word lists/word recognition

No post assessments

Math 

Worksheets

No pre-assessment

Multiplication drills

There are worksheets that are graded & book chapter assessments but none listed here.

“Actual assessment lesson – math masters” “timed math drills – multiplication”

Folders unorganized

Parent/Teacher Conference: only a couple show they did this

It is hard to tell if it impacts what the tutor does at all.  Some folders had “basic reading inventory performance Booklet” -1 “Jerry Johns” test

	Describe the student-teacher interaction
	Tutor in front – explaining on board – getting feedback from kids.

Positive interactions.

Individual attention; asking them questions – the kids are responding.

All kids are captivated and participating, having kids explain orally. Kids are getting it, getting the answers and process, and using academic language to explain it.

	Additional Comments
	In math, there are no pre-assessment, but there is a monitoring assessment.

In reading, there are assessments (pre) and monitoring.

There are goals, but no timelines.

In math there are lesson plans.  There are no individualized plans.

They are not tutoring to kid’s specific needs. The plans show they have difference needs and goals, yet the lesson plan is standard for all students.


Vendor:  PLATO Learning, Inc.

I. Introduction
The following information was taken directly from the vendor proposal submitted to and approved by the PED in response to the RFP.  

Vendor Proposal Summary

Vendor Name: PLATO Learning, Inc.

	Name of Provider:
	PLATO Learning, Inc. (formerly Lightspan) 

	Contact Person:
	Bernice Stafford

	Mailing Address
	10140 Campus Point Drive

San Diego, CA 92121

	E-mail:
	bstafford@plato.com

	Contact Phone Number:
	888-425-5543, x 8309

	District(s) Able to Serve:
	Statewide

	List Any Requirements that a District Must Meet to Use You as a Vendor
	Must be able to meet pricing requirements

	Place of Service:
	Student’s School



	Days of Operation:
	Monday – Saturday



	Provider Classification:


	Commercial/ private (for profit) educational services provider

	Cost per student:
	Option 1:  2 hours, 1 day a week program 48-71 students = $1,065.00 per student; 72-95 students= $845.00 per student; 96-119 students = $735.00

Option 2:  2 hours, 2 days per week program 48-71 students = $1,460.00 per student; 72-95 students = $1,430.00; 96-119 students = $1,340.00

Option 3:  1 hour, 4 days a week program 48-119 students = $1,700.00

	Grade Level(s) Served:
	K-8th

	Subject(s):
	Reading, Math

	Teacher-Student Ratio:
	1:1 Individual Instruction

1:3 Small Group Instruction 

	Type of Instruction Available:
	PLATO Learning provides tutorial services delivered in small groups of one tutor to 3 to 4 students, with a single tutor having responsibility for no more than 10 students per setting.  Regardless of group size, for each individual student, a unique Student Tutorial Plan is developed, and this becomes the blueprint for service delivery.

	Special Populations:
	English Language Learner, Special education, Ethnic minority and migrant students 

	Services Provided:
	The options are 2 hours, 1 day a week; 2 hours, 2 days a week; or 1 hour, 4 days a week for either an 8-week or 16-week period.

	Pre and Post Tests Administered:
	In addition to state test data, criterion-referenced PLATO Learning Achieve Now pre-and post-tests and Progress Checks will be used to measure student progress. SES program staff will review with students their responses to test results as curriculum placement decisions are being made.  The test-retest-review process will continue through the end of the SES contract period.  Program staff will enter students test results in the Data Collection Template for automatic scoring and email the template to the PLATO Lead SES Education Consultant for review within two days of administration.  At regular intervals, the PLATO Consultant will conduct on-site reviews specifically to monitor student progress. During the last week of the program tutors will administer the post-test.

	Instructional Staff:
	270 Total Number of Instructional Staff

270 Total Number of Certified Instructional Staff

120 Total Number of Certified Tutor Managers

150 Total Number of Certified Contracted Tutors

270 Total Number of Instructional Staff w/ two-year degree

270 Total Number of Instructional Staff w/ four-year degree 

270 Total Number of Instructional Staff w/ advanced degree

	Curriculum/ Program Description
	PLATO Learning provides face-to-face tutorial services to designated students in small group settings using the standards-based reading, language arts, and mathematics CD-ROM PLATO Learning Achieve Now® curriculum as augmentation.  The blueprint for the design of these tutoring services is the individual Student Tutorial Plan, which will facilitate two to four hours of direct services for two per week in an after-school setting.

	Bilingual education available:
	Lightspan Achieve Now program in English, but used with ESL students 

	Research base:
	Consistent with current research on reading components

	Intended communication method with teacher and frequency:
	School will provide directions on instructional program; Meeting with appropriate school staff to check plan against school program; written progress report every 2-4 weeks

	Intended communication method with parent and frequency:
	Initial meeting to establish services and Student Tutorial Plan; written progress report every 2-4 weeks; final progress meeting

	Student/teacher ratio:
	24:1

	Intended method of alignment with child’s school work:
	Correlates with NM Standards; Student Tutorial Plan is consistent with instructional program of school and class

	Tutor qualifications and training:
	Professional development, including modeling, coaching, and mentoring; many tutors trained in special education; train tutors to build a Student Tutorial Plan based on analysis of current testing data and matching to CD curriculum

	Intended best practices that will be applied:
	Problem solving in math; communicate thinking; hands-on and integrated activities


II. Data Compilation

The District Survey, Teacher Survey, and Tutor Survey were all evaluated using a scale of 1-5, with 1 representing strongly disagreeing with the survey statement and 5 representing strongly agreeing with the survey statement.

District Survey

Two districts returned completed surveys.  In generally, the responses disagreed or were neutral about most statements on survey. 

     Aspects of agreement not fulfilled by vendor:  


The districts were dissatisfied with the reporting of absences and invoices.  They could not be sure whether students were dropped after five absences.  The districts also expressed concern regarding the setting of goals for each student, as parents and teachers hadn’t seen goals or Student Improvement Plans. Concern was expressed that the turn around for getting additional equipment and licenses was too long.  Districts also commented that communication is difficult.  In addition, no one has seen progress reports.

Teacher Survey

Fourteen teachers returned surveys. Most responses fell in the neutral or above range. Teachers made positive comments about student progress, but expressed the need for better communication between the tutors and both teachers and parents.  They also noted concern about some student attendance rates.

	Statement


	Average

	1.  I have assisted in establishing Student Improvement Plans for my students participating in the Supplemental Educational Services (SES) program (tutorial services).  The plans should include establishing achievement goals, assessment to monitor progress, and a timetable for improvement.
	3.43

	2. I know the instructional goals stated within the Student Improvement Plan for each of my SES students. 
	3.79

	3.  I have been provided with information on the initial diagnostic assessment results for each of my SES students.
	4.07

	4.  The provider has regularly given information to me regarding the progress that my SES students have made.
	3.5

	5.  The tutor providing services to my SES students has communicated with me at regular intervals.
	3.89

	6.  My input and suggestions regarding the tutorial instructional program best suited for each of my SES students appears to have been seriously considered by the tutor.
	3.71

	7.  I have seen improvement, as a result of tutoring, in homework completion and class participation of: 
	3.91

	8. I have seen improvement, as a result of tutoring, in classroom behavior of:
	4.41

	9.  I have seen improvement, as a result of tutoring, in the academic skills and performance of:
	4.1

	10. The focus of work in the SES tutoring sessions has appeared to be aligned with and supportive of the classroom work of my SES students. 
	4.0

	11. I believe the SES program is worthwhile.
	4.42

	12. What suggestions do you have to improve the SES program? 



	13. What evidence of student progress is apparent as a result of SES tutoring?




Tutor Survey

Two tutors were surveyed, both of whom were NM licensed teachers with 4 to 5 years of tutoring/teaching experience. Both were Hispanic and one was qualified in Special Education. They generally agreed with most of the statements on the survey. The lowest responses were in regard to knowledge of the SES program, how to interpret test results, and the need for structures to make it easy to communicate with parents. 

	Statement
	Average

	1.  I am knowledgeable about the purpose and structure of the Supplemental Education Services program and the requirements of this program as delineated in the No Child Left Behind Act. 
	4.5

	2.  I received guidance or training to enhance or ensure that I know how to apply my professional skills within the context of the Supplemental Educational Services program.
	3

	3.  I have reviewed the initial diagnostic assessment results for each of my assigned students.
	4

	4.  I know the instructional goals for each student with whom I work.
	4

	5.  I know how and when to monitor the progress of my assigned students.
	3.5

	6.  I know how to adjust the student’s instructional program based on the assessments results for monitoring student progress and regularly do so.
	4.5

	7.  I seriously consider input from parents regarding the tutorial work I conduct with students.
	3.5

	8.  I know the timetable that was established for the progress of each student.
	3.5

	9.  Structures are in place to make it easy for me to communicate with the classroom teacher.
	4

	List the methods for and required frequency of communication with teachers.


	

	10. Structures are in place to make it easy for me to communicate with parents.
	3

	List the methods for and required frequency of communication with parents.
	

	11. Regular evaluations by my supervisor help me improve the instructional program used in tutoring my assigned students.
	5

	12. I use ESL strategies to assist student learning.
	4

	13. I use students’ first language to assist in student learning.
	4

	14. I am knowledgeable about the cultural background of the student with whom I work.
	4

	15. I am informed about the academic background of the students with whom I work.
	3.5

	16. I regularly connect the academic program to my students’ backgrounds.
	4

	17. There is a process in place to assist me in communicating with a parent who speaks a language other than English.
	3.5

	18. I am trained in explaining assessment results used in my instructional/tutoring program to parents.
	3

	19. What initial training did you receive?



	20. How could the program be improved?




The Interview Questions for SESE Student Focus Groups and Parent Focus Groups were assigned values from 1-3. One represents low involvement, satisfaction or quality of service as perceived by the students present, and three represents high involvement, satisfaction or quality of service as perceived by the students present.

Student Focus Group

None were available because non-participation slips were received on every student participating in tutoring on the observation day.

Parent Focus Group

None Available

Observation of SESE Tutorial Session

No tutoring sessions were conducted during the time frame of the on-site observations. These sessions ended after 15 weeks although files were reviewed.

Observation Form

	Question
	Yes
	No
	Partial

	Are the students served in the grade range specified?
	
	
	

	Is the student/teacher ratio at or less than the ration in the vendor proposal?
	
	
	

	Is the implementation design as stated in the vendor proposal?
	
	
	

	Is the mode of instruction consistent with that in the proposal?
	
	
	

	Does it reflect the quality indicated in the proposal?
	
	
	

	Is the instructional program provided in specified home languages, if indicated in the vendor proposal?
	
	
	

	Is there evidence that the materials and instruction are aligned with NM Standards and Benchmarks?
	X
	
	

	Is there evidence that the focus of the session is aligned with the students’ schoolwork?
	
	
	

	Is time spent on task?
	
	
	

	Is the session well organized?
	
	
	

	Is the tutor prepared for the session?
	
	
	

	How many students are being served?
	

	What supportive strategies, including ESL or bilingual strategies, are observed from the vendor proposal?
	

	What content areas are covered in the tutorial session?
	Used progress sheets from the books – gave mini lessons on what the whole group needed  

Gave games

Used overall assessment sheets to give mini-lessons

	Are they consistent with those in the proposal?
	
	
	

	Is the Student Improvement Plan clearly specified in a written report?
	
	
	X

No dates on file

Some files don’t have SIP at all.

	Does the Student Improvement Plan include the required elements? 

a. statement of specific achievement goals for the students

b. description of how students’ progress will be measured

i. diagnostic assessment

ii. monitoring assessments

c. timetable for improving achievement and for Sp. Ed. Students, consistent with the students’ IEPs
	X

Although there are program assessments identified


	X

Only original PLATO assessment on standards

X

No timetable

Only standards assessed at 50% were worked on. 

Progress assessments from books were present
	

	How do monitoring assessments impact the instructional program for student improvement?
	No information on this

There are no dates in file.

Only 1 progress report on 2/24/05 was sent out and recorded in the files.  There are no SIPs.  A tutor explained that they just look at the overall scores and focus on the needs of the group by providing mini-lessons to the whole group.  Some folders have several reports to parents on progress.

	Describe the student-teacher interaction
	

	Additional Comments
	There is an original assessment, but no information on how it impacts the actual tutoring sessions.  

Only some progress reports in folders.  

Tutor program coordinator says they are going to send a final progress report out.   


Vendor:  Princeton Review

I. Introduction
The following information was taken directly from the vendor proposal submitted to and approved by the PED in response to the RFP.  

Vendor Proposal Summary

Vendor Name:  Princeton Review

	Name of Provider:
	Princeton Review

	Contact Person:
	Nancy Hunt

	Mailing Address
	165 Raintree Drive

Encinitas, CA 92024

	E-mail:
	nancyh@review.com

	Contact Phone Number:
	1-800-738-4392 x 1285

	District(s) Able to Serve:
	Districts in New Mexico that can accommodate the minimum number of students (determined based on specific school location).

	List Any Requirements that a District Must Meet to Use You as a Vendor
	Student recruitment greater than or equal to two classes within a given school building.

	Place of Service:
	Student’s School, Community Center, Place of Worship

	Days of Operation:
	Monday – Saturday

	Provider Classification:


	Commercial/ private (for profit) educational services provider 

	Cost per student:
	$32.00 per hour per student

	Grade Level(s) Served:


	3rd  - 12th 



	Subject(s):
	Reading, Math

	Teacher-Student Ratio:
	1:9 or more Small Group Instruction 

	Type of Instruction Available:


	Princeton Review works in small groups where teachers will be able to give students individual attention.  Materials cover core math and English and language arts standards.

	Special Populations:
	Low Income and ethnic minority students

	Services Provided: 
	The Princeton Review may provide up to 40 hours of instruction.  Each session is typically one to two hours in length.  

Course specifics are determined based on the individual district needs.  Scheduling and session duration will be established in such a way as to compliment and work in conjunction with existing district schedules and programs.

	Pre and Post Tests Administered:
	The Princeton Review provides an internally generated pre and post test that is aligned to state standards and benchmarks student improvement within the course of instruction.

	Instructional Staff:
	The Princeton Review will provide staff specific information upon the recruitment of students within a given district.  

	Curriculum/ Program Description
	The Princeton Review SES program is a skill remediation course that is aligned to New Mexico state standards.  

	Bilingual education available
	No service to LEP students

	Research base
	Lev Vygotsky and Howard Gardner

	Intended communication method with teacher and frequency 
	Progress and benchmark reports and sent to teachers; provide school with information to be active participants

	Intended communication method with parent and frequency
	Progress and benchmark reports sent to parents; provide parents with information to be active participants

	Student/teacher ratio
	15:1

	Intended method of alignment with child’s school work
	Mapping of content to NM Standards; internal review of content and items used in tutoring

	Tutor qualifications and training
	Training through instruction lectures and live practice teaching sessions; 4-5 hours in overview of NCLB and SES, course materials and specific lessons, technology associated with program, successful ways to work with students and make work engaging, and assessments; continuous evaluation by local offices; evaluation by students, peers and supervisors

	Intended best practices that will be applied
	Instruction at Zone of Proximal Development; scaffolding; cooperative learning; reflection; activities with singing or movement; iterative process


II. Data Compilation

The District Survey, Teacher Survey, and Tutor Survey were all evaluated using a scale of 1-5, with 1 representing strongly disagreeing with the survey statement and 5 representing strongly agreeing with the survey statement.

District Survey

None available

Teacher Survey

Five teachers completed surveys. Three strongly disagreed with all survey statements, one disagreeing with all statements.  One strongly agreed with all statements.  The lowest agreement score was in reference to improvement in student classroom behavior.  Teachers asked for more communication and wanted involvement in setting student needs.  Several noted student progress.

	Statement


	Average

	1.  I have assisted in establishing Student Improvement Plans for my students participating in the Supplemental Educational Services (SES) program (tutorial services).  The plans should include establishing achievement goals, assessment to monitor progress, and a timetable for improvement.
	2

	2. I know the instructional goals stated within the Student Improvement Plan for each of my SES students. 
	2

	3.  I have been provided with information on the initial diagnostic assessment results for each of my SES students.
	2

	4.  The provider has regularly given information to me regarding the progress that my SES students have made.
	2

	5.  The tutor providing services to my SES students has communicated with me at regular intervals.
	2

	6.  My input and suggestions regarding the tutorial instructional program best suited for each of my SES students appears to have been seriously considered by the tutor.
	2.2

	7.  I have seen improvement, as a result of tutoring, in homework completion and class participation of: 
	2.78

	8. I have seen improvement, as a result of tutoring, in classroom behavior of:
	1.67

	9.  I have seen improvement, as a result of tutoring, in the academic skills and performance of:
	3.33

	10. The focus of work in the SES tutoring sessions has appeared to be aligned with and supportive of the classroom work of my SES students. 
	2.93



	11. I believe the SES program is worthwhile.
	3.5

	12. What suggestions do you have to improve the SES program? 



	13. What evidence of student progress is apparent as a result of SES tutoring?




Tutor Survey

Three tutors were surveyed.  All are NM licensed teachers, and one has a NM Bilingual Endorsement in Navajo language.  The tutors have between 9 and 26 years of tutoring/teaching experience.  One tutor is Caucasian, one is Navajo, and one did not response to this category. One tutor is endorsed Special Education with a Masters in Language Arts, one has a B.A. + 45, and one did not provide this information.

All tutors agreed or strongly agreed to most of the statements on the survey.  One disagreed that structures were in place to make it easy to communicate with parents and was neutral about helpful evaluations by his/her supervisor.  One strongly disagreed about helpful evaluations by his/her supervisor.  The lowest agreement average score was in the area of supervision that helped improve tutor effectiveness.
	Statement
	Average

	1.  I am knowledgeable about the purpose and structure of the Supplemental Education Services program and the requirements of this program as delineated in the No Child Left Behind Act. 
	4.67

	2.  I received guidance or training to enhance or ensure that I know how to apply my professional skills within the context of the Supplemental Educational Services program.
	4.67

	3.  I have reviewed the initial diagnostic assessment results for each of my assigned students.
	4.67

	4.  I know the instructional goals for each student with whom I work.
	4.67

	5.  I know how and when to monitor the progress of my assigned students.
	4.67

	6.  I know how to adjust the student’s instructional program based on the assessments results for monitoring student progress and regularly do so.
	4.67

	7.  I seriously consider input from parents regarding the tutorial work I conduct with students.
	4.67

	8.  I know the timetable that was established for the progress of each student.
	4.67

	9.  Structures are in place to make it easy for me to communicate with the classroom teacher.
	4.67

	List the methods for and required frequency of communication with teachers.


	

	10. Structures are in place to make it easy for me to communicate with parents.
	4.0

	List the methods for and required frequency of communication with parents.


	

	11. Regular evaluations by my supervisor help me improve the instructional program used in tutoring my assigned students.
	3.0

	12. I use ESL strategies to assist student learning.
	4.67

	13. I use students’ first language to assist in student learning.
	4.67

	14. I am knowledgeable about the cultural background of the student with whom I work.
	4.67

	15. I am informed about the academic background of the students with whom I work.
	4.67

	16. I regularly connect the academic program to my students’ backgrounds.
	4.67

	17. There is a process in place to assist me in communicating with a parent who speaks a language other than English.
	4.67

	18. I am trained in explaining assessment results used in my instructional/tutoring program to parents.
	4.67

	19. What initial training did you receive?



	20. How could the program be improved?




The Interview Questions for SESE Student Focus Groups and Parent Focus Groups were assigned values from 1-3. One represents low involvement, satisfaction or quality of service as perceived by the students present, and three represents high involvement, satisfaction or quality of service as perceived by the students present.

Student Focus Group

Nine 3rd grade students and seven 4th, 5th, and 6th grade students from one school were interviewed.  Five 3rd grade students from another school were also interviewed.  All reported that they were doing much better in their schoolwork and that tutoring was very helpful.  They enjoyed getting homework done, math work, and their reading time. Several expressed that learning was fun.  The majority of students would like to continue tutoring.

Parent Focus Group

One parent was interviewed.  This parent stated that the child had improved and that tutoring was helpful.  The parent would like the child to continue tutoring.

Observation of the Tutorial Session

An observation was not possible, as all services had been completed at the time of the on-site visits.

Vendor: Rio Grande Educational Collaborative
I. Introduction
The following information was taken directly from the vendor proposal submitted to and approved by the PED in response to the RFP.  

Vendor Proposal Summary

Vendor Name:  Rio Grande Educational Collaborative

	Name of Provider:
	Rio Grande Educational Collaborative 

	Contact Person:
	Mike Silva and Linda Jackson

	Mailing Address
	PO Box 12994

Albuquerque, NM 87195

	E-mail:
	msilva@rgec.org and ljackson@rgec.org

	Contact Phone Number:
	(505) 873-6035

	District(s) Able to Serve:
	APS, Belen, Bernalillo, Los Lunas and Rio Rancho

	List Any Requirements that a District Must Meet to Use You as a Vendor
	

	Place of Service:
	Student’s School, Community Center, On-line

	Days of Operation:
	Monday – Saturday

	Provider Classification:
	Not for Profit 

	Cost per student:
	Homework Club = $25.00 per hour 

Summer Transition Program =  $25.00 per hour

	Grade Level(s) Served:
	K – 9th

	Subject(s):
	Reading, Math, Science, Social Studies, Writing, Language Arts, ELL

	Teacher-Student Ratio:
	1:3, 1:5, 1:7, 1:9 or more Small Group Instruction 

	Type of Instruction Available:


	Homework Club combines homework help with tutoring in all subjects.  Certified teachers and qualified assistants work with students in small groups to improve grades and study habits and increase self confidence.

Summer Transition Program provides educational opportunities to students who have been identified as at-risk of academic failure in the coming school year.  The program provides enrichment and reinforcement in core subjects, skills development in communication, study habits, goal setting and life skills.

	Special Populations:
	English Language Learner, Special education, Migrant, ethnic minority, homeless, at risk students and monolingual Spanish students

	Services Provided:
	Homework assistance, tutoring in core subjects.  Sessions are Monday through Friday before and after school and may include Saturday’s, one to two hours per session. Summer Transition program runs for 4-weeks Monday through Thursday, 3.5 hours per AM and PM sessions.

	Pre and Post Tests Administered:
	Diagnostic:  

•
Running Records Assessment pre-post test for instructional level

•
APS District’s Academic Improvement Plans for base-line interventions

Assessment:  

•
APS District’s Alternative Assessment; Assess2Learn, to demonstrate growth

•
Running Records Assessment pre-post test analysis

•
Anecdotal records kept by service provider

•
Student’s classroom grades

	Instructional Staff:
	TBD – Total Number of Instructional Staff

TBD – Total Number of Certified Instructional Staff

TBD – Total Number of Instructional Staff w/ two-year degree

TBD – Total Number of Instructional Staff w/ four-year degree 

TBD – Total Number of Instructional Staff w/ advanced degree

The quantity of instructional staff is determined by the student enrollment and student need.  RGEC has access to a broad number of licensed, certified staff.

	Curriculum/ Program Description
	All programs are aligned with Balanced Literacy Model; speaking, listening, presenting, writing, reading and viewing.  These components drive instruction for all academic disciplines within the child’s regular school day

 After school teachers and tutors utilize the math model in use in the regular classroom

Reading:  

•   Provide small group reading instruction daily in addition to what may be provided as part of the regular day

•   Provide student with appropriate-level reading materials to be taken home

•   Provide modified class work and homework at the student’s instructional level in reading

•   Provide one-to-one teacher-student instruction in the reading process during class time

•   Provide instruction in comprehension strategies in addition to what may be provided as part of regular day

•   Provide homework strategies in reading fluency, comprehension, phonics for the student

•   Use specific strategies or programs for improving student reading comprehension, e.g., talking to the text, Strategies for Success, etc.

Math:

•   Provide small group math instruction daily in addition to what may be provided as part of the regular day

•   Use, and provide for student use, manipulatives during math instruction

•   Provide modified class work and homework at the student’s instructional level in math

•   Read story problems aloud

•   Provide one-to-one teacher-student instruction in math during class time

•   Provide homework strategies in math for each student

•   Provide modified class work and homework at the student’s instructional level

	Bilingual education available:
	Spanish and English instruction provided in materials and all communication.

	Research base:
	Aligned with Balanced Literacy model. 

	Intended communication method with teacher and frequency:
	Work with school staff on Student Goal Statement Plan.  Progress reports provided to school after Running Record post-test.  Should be regular input from teacher.

	Intended communication method with parent and frequency:
	Parents will attend orientation meeting. After goal statements are formed, followed by monthly progress report to provide progress, attendance, and behavior.  Results of post-test will be reviewed with parents to assist in future intervention plans.  Parent training on ways to help student at home offered.  Weekly telephone calls to parents.  When students are absent, phone call is made to parents.

	Student/teacher ratio:
	1:5 or less

	Intended method of alignment with child’s school work:
	Use district intervention plan to identify student skill gaps.  Input from teachers.  Use of Running Record.  Homework assistance.

	Tutor qualifications and training:
	Staff training will include alternative assessment Running Record training, curriculum development training, classroom management training, differentiated instruction training, and continuous improvement training.

	Intended best practices that will be applied:
	Direct teaching, discovery, facilitating, tutoring and peer-based instruction.  


II. Data Compilation

The District Survey, Teacher Survey, and Tutor Survey were all evaluated using a scale of 1-5, with 1 representing strongly disagreeing with the survey statement and 5 representing strongly agreeing with the survey statement.

District Survey

The district reported that the provider had not complied with the district contract or with NCLB requirements. The district said repeated requests for information were not fulfilled, and therefore disagreed that the vendor’s responsiveness was satisfactory. The district disagreed that the provider had conducted satisfactory communication, and that adequate service have been provided to the students.  
Teacher Survey

Twelve teachers from two different schools returned completed surveys. Teachers noted the need for improved communication with the vendor. Teachers reported that some students had made progress, although not in all cases.

	Statement


	Average

	1.  I have assisted in establishing Student Improvement Plans for my students participating in the Supplemental Educational Services (SES) program (tutorial services).  The plans should include establishing achievement goals, assessment to monitor progress, and a timetable for improvement.
	3.6

	2. I know the instructional goals stated within the Student Improvement Plan for each of my SES students. 
	3.54

	3.  I have been provided with information on the initial diagnostic assessment results for each of my SES students.
	3.6

	4.  The provider has regularly given information to me regarding the progress that my SES students have made.
	3.2

	5.  The tutor providing services to my SES students has communicated with me at regular intervals.
	3.74

	6.  My input and suggestions regarding the tutorial instructional program best suited for each of my SES students appears to have been seriously considered by the tutor.
	3.67

	7.  I have seen improvement, as a result of tutoring, in homework completion and class participation of: 
	3.88

	8.  I have seen improvement, as a result of tutoring, in classroom behavior of:
	3.68

	9.  I have seen improvement, as a result of tutoring, in the academic skills and performance of:
	3.88

	10. The focus of work in the SES tutoring sessions has appeared to be aligned with and supportive of the classroom work of my SES students. 
	4.3

	11. I believe the SES program is worthwhile.
	4.54

	12. What suggestions do you have to improve the SES program? 



	13. What evidence of student progress is apparent as a result of SES tutoring?




Tutor Survey

Two tutors were surveyed. Both were NM licensed teachers with ESL Endorsements and MS in Bilingual Endorsements in Spanish.  Their years of tutoring/teaching experience ranged from 1 to 2 years. Both were Hispanic, one with a BS degree in Elementary Education and one with a BS in Special Education.  The tutors generally had positive responses to the survey statements. There was a need to provide better structures to make communication with parents easier.
	Statement
	Average

	1.  I am knowledgeable about the purpose and structure of the Supplemental Education Services program and the requirements of this program as delineated in the No Child Left Behind Act. 
	3.5

	2.  I received guidance or training to enhance or ensure that I know how to apply my professional skills within the context of the Supplemental Educational Services program.
	3.5

	3.  I have reviewed the initial diagnostic assessment results for each of my assigned students.
	4

	4.  I know the instructional goals for each student with whom I work.
	4.5

	5.  I know how and when to monitor the progress of my assigned students.
	4

	6.  I know how to adjust the student’s instructional program based on the assessments results for monitoring student progress and regularly do so.
	4

	7.  I seriously consider input from parents regarding the tutorial work I conduct with students.
	4.5

	8.  I know the timetable that was established for the progress of each student.
	3.5

	9.  Structures are in place to make it easy for me to communicate with the classroom teacher.
	3

	List the methods for and required frequency of communication with teachers.


	

	10. Structures are in place to make it easy for me to communicate with parents.
	4.5

	List the methods for and required frequency of communication with parents.


	

	11. Regular evaluations by my supervisor help me improve the instructional program used in tutoring my assigned students.
	4

	12. I use ESL strategies to assist student learning.
	5

	13. I use students’ first language to assist in student learning.
	5

	14. I am knowledgeable about the cultural background of the student with whom I work.
	5

	15. I am informed about the academic background of the students with whom I work.
	4.5

	16. I regularly connect the academic program to my students’ backgrounds.
	5

	17. There is a process in place to assist me in communicating with a parent who speaks a language other than English.
	5

	18. I am trained in explaining assessment results used in my instructional/tutoring program to parents.
	4

	19. What initial training did you receive?



	20. How could the program be improved?




The Interview Questions for SESE Student Focus Groups and Parent Focus Groups were assigned values from 1-3. One represents low involvement, satisfaction or quality of service as perceived by the students present, and three represents high involvement, satisfaction or quality of service as perceived by the students present.

Student Focus Group

Nine students participated in the Student Focus Groups. Students explained that they are getting homework done, reading better, spelling better, and doing math better in classroom.  They perceived the tutoring as helpful.  They like reading and getting homework done.  They were not able to identify anything that they disliked.  All stated that they would continue with tutoring given the opportunity to do so.

Parent Focus Group

Parents from two schools were interviewed. All parents suggested that the program be implemented earlier in the school year. Parents were not actively involved in planning the tutoring program for their child.  The tutor planned what the students would work on and talked with the parents when they picked up the students at the end of the tutoring session. Parents started that they usually talk with the tutor when picking up children.  The students were getting homework done and practicing skills.  One parent felt that the time is not well spent and that the tutor should spend more time on reading. Other parents stated that students were doing well because they were getting their homework done and doing acceptable work in school. 

All parents received a letter from the school about the program and then about 3-4 weeks later the program started. The services started in October at one school and in March at another school.  The principal at one school was active in getting information out to families and then getting vendors and students started.
Some parents reported that the service was satisfactory, while others described the service is unsatisfactory.  One parent stated that she felt that the tutor should spend more time on task and on reading. Another stated that the tutor should spend more time on task and on reading. Alignment with schoolwork appeared to be satisfactory.
Parents were somewhat involved. The sessions at one school only started about four weeks ago and most of the students had attended for three weeks. Parents talked with the tutor occasionally when picking up students.  The tutor explained that they would be working on homework assignments, mathematics, and reading, and parents agreed that this is what students needed help with. The students worked on homework and the tutors were from the school so it is aligned with classroom work.

Observation of the Tutorial Session

Two observations were conducted. One session involved the tutor reviewing homework with students and then allowing time to work on the homework individually.  The tutor assisted individual students.  In the other session the tutor completed a running record assessment with one student and worked one on one with individual children on reading at each student’s level.  Two students were present and two were absent.

Observation Form

	Question
	Yes
	No
	Partial

	Are the students served in the grade range specified?
	X

Grades 1 to 3
	
	

	Is the student/teacher ratio at or less than the ration in the vendor proposal?
	X
4:1 and 5:1
	
	

	Is the implementation design as stated in the vendor proposal?
	
	
	X

At one session tutor provided 1:1 reading with students using leveled books appropriate for students. One student tested using a running record.  Student read passage and tutor asked comprehension questions. The other student completed a math worksheet as this student’s reading level was pre-primer (running record not appropriate).  

In the other session students worked on homework since focus group and survey took up some instructional time. 

Tutor explained that they often read leveled books and focus on reading strategies, writing, comprehension, and mathematics skills.

Classroom environ- ment reflected implementation design.

	Is the mode of instruction consistent with that in the proposal?
	X  In one session
	
	X  In other session

	Does it reflect the quality indicated in the proposal?
	X  In one session
	X  In other session
	

	Is the instructional program provided in specified home languages, if indicated in the vendor proposal?
	X
English & Spanish

English & Spanish
	
	

	Is there evidence that the materials and instruction are aligned with NM Standards and Benchmarks?
	
	
	X

Leveled reading materials, appropriate environment and phonemic awareness activities

	Is there evidence that the focus of the session is aligned with the students’ schoolwork?
	X

Reading and math
	
	

	Is time spent on task?
	X

Students seemed distracted (possibly due to visitor)
	
	

	Is the session well organized?
	X
	
	

	Is the tutor prepared for the session?
	X
	
	

	How many students are being served?
	2 were present during observation; 4 students were absent in one session; 5 students in other session.

	What supportive strategies, including ESL or bilingual strategies, are observed from the vendor proposal?
	Tutor provided instruction and reading materials in English and Spanish.  Students were bilingual.



	What content areas are covered in the tutorial session?
	Reading and math

	Are they consistent with those in the proposal?
	X
	
	

	Is the Student Improvement Plan clearly specified in a written report?
	X In one session

No files were available or maintained at other site. Tutor thinks that RGEC maintains files.
	
	

	Does the Student Improvement Plan include the required elements? 

a. statement of specific achievement goals for the students

b. description of how students’ progress will be measured

i. diagnostic assessment

ii. monitoring assessments

c. timetable for improving achievement and for Sp. Ed. Students, consistent with the students’ IEPs
	X

X

Tutor explained that he is familiar with student strengths and needs because of being a teacher at the school and having access to student classroom assessments, etc.
	
	

	How do monitoring assessments impact the instructional program for student improvement?
	Tutor is a teacher at the school and the teacher of one of the students present.  He is familiar with strengths and needs of students.  He administered running record with one student for documentation in student file and for planning purposes.  

Sessions have been going on for only one month.

	Describe the student-teacher interaction
	At one session tutor worked one on one with the students completing the running record assessment and reading with students and asking comprehension questions.  While one student was with the tutor, the other student was silently reading leveled books in English and Spanish.

Other session had 5 students with one tutor. Tutor helped individual students with assignments while students worked at tables.  Tutor is special education teacher at the school and tutoring takes place in his classroom.  Classroom environment was comfortable, organized and age appropriate.

	Additional Comments
	


Vendor:  Santa Fe Public Schools – After School Program
I. Introduction
The following information was taken directly from the vendor proposal submitted to and approved by the PED in response to the RFP.  

Vendor Proposal Summary

Vendor Name:  Santa Fe Public Schools

	Name of Provider:
	Santa Fe Public Schools-After School Program

	Contact Person:
	Anita Ellis

	Mailing Address
	1300 Camino Sierra Vista

Santa Fe, NM 87505

	E-mail:
	aellis@mail.sfps.k12.nm.us

	Contact Phone Number:
	(505) 467-2643

	District(s) Able to Serve:
	Santa Fe

	List Any Requirements that a District Must Meet to Use You as a Vendor
	

	Place of Service:
	Student’s School

	Days of Operation:
	Monday – Saturday

	Provider Classification:
	School District

 

	Cost per student:
	1:1= $35.00 per hour per student

Small group= $25.00 per hour per student

	Grade Level(s) Served:
	K-8th

	Subject(s):
	Reading, Math

	Teacher-Student Ratio:
	1:1 Individual Instruction

1:9 or more Small Group Instruction 

	Type of Instruction Available:
	Using the Achieve Now computer program, SFPS After School Program will identify and improve upon deficiencies in math and reading.

	Special Populations:


	English Language Learner, Special education, Migrant, ethnic minority and handicapped students

	Services Provided: 
	

	Pre and Post Tests Administered:
	

	Instructional Staff:
	

	Curriculum/ Program Description
	

	Bilingual education available:
	 No mention 

	Research base:
	Based on impact of tutoring

	Intended communication method with teacher and frequency:
	Collaborate of individualized program for student; use student portfolio to apprise teacher of student progress; ask to participate in parent/teacher conferences; share information at staff meetings

	Intended communication method with parent and frequency:
	Monthly and informal meetings, as well as phone calls; parents participate in setting goals and timelines; parent nights; letters home; student portfolio for parent review; bilingual staff to work with parents

	Student/teacher ratio:
	10:1 elementary

15:1 secondary

	Intended method of alignment with child’s school work:
	Correlates to state standards

	Tutor qualifications and training:
	Degreed individuals; trained in working with diverse student populations, including ELLs, and special needs students, along with Lightspan Achieve Now.

	Intended best practices that will be applied:
	Academic activities with social aspect; hands-on materials; problem solving; individually paced


II. Data Compilation

The District Survey, Teacher Survey, and Tutor Survey were all evaluated using a scale of 1-5, with 1 representing strongly disagreeing with the survey statement and 5 representing strongly agreeing with the survey statement.

District Survey

None available

Teacher Survey

Four teachers were surveyed.  Most disagreed or disagreed strongly with the survey statements.  Most teachers seem not to have had any knowledge of the tutoring program, including the individual Student Improvement Plans and diagnostic/pre-assessments.

	Statement


	Average

	1.  I have assisted in establishing Student Improvement Plans for my students participating in the Supplemental Educational Services (SES) program (tutorial services).  The plans should include establishing achievement goals, assessment to monitor progress, and a timetable for improvement.
	1.75

	2. I know the instructional goals stated within the Student Improvement Plan for each of my SES students. 
	1.5

	3.  I have been provided with information on the initial diagnostic assessment results for each of my SES students.
	1.5

	4.  The provider has regularly given information to me regarding the progress that my SES students have made.
	1.5

	5.  The tutor providing services to my SES students has communicated with me at regular intervals.
	1.75

	6.  My input and suggestions regarding the tutorial instructional program best suited for each of my SES students appears to have been seriously considered by the tutor.
	2.0

	7.  I have seen improvement, as a result of tutoring, in homework completion and class participation of: 
	1.88

	8.  I have seen improvement, as a result of tutoring, in classroom behavior of:
	1.63

	9.  I have seen improvement, as a result of tutoring, in the academic skills and performance of:
	1.75

	10. The focus of work in the SES tutoring sessions has appeared to be aligned with and supportive of the classroom work of my SES students. 
	2.5

	11. I believe the SES program is worthwhile.
	2.67

	12. What suggestions do you have to improve the SES program? 



	13. What evidence of student progress is apparent as a result of SES tutoring?




Tutor Survey 

One tutor completed a survey.  This tutor was a NM licensed assistant Level 2 with an AA degree and 8 years of tutoring/teaching experience with Santa Fe Public Schools.  The tutor’s current position is that of a Special Education Assistant.  The tutor’s ethnicity was reported as Hispanic. The tutor mostly agreed with the survey statements, but did indicate that structures were not in place to make communication with the classroom teacher easy and that the tutor did not have information on the student’s academic background.

	Statement
	Average

	1.  I am knowledgeable about the purpose and structure of the Supplemental Education Services program and the requirements of this program as delineated in the No Child Left Behind Act. 
	3

	2.  I received guidance or training to enhance or ensure that I know how to apply my professional skills within the context of the Supplemental Educational Services program.
	4

	3.  I have reviewed the initial diagnostic assessment results for each of my assigned students.
	5

	4.  I know the instructional goals for each student with whom I work.
	5

	5.  I know how and when to monitor the progress of my assigned students.
	4

	6.  I know how to adjust the student’s instructional program based on the assessments results for monitoring student progress and regularly do so.
	4

	7.  I seriously consider input from parents regarding the tutorial work I conduct with students.
	4

	8.  I know the timetable that was established for the progress of each student.
	3

	9.  Structures are in place to make it easy for me to communicate with the classroom teacher.
	2

	List the methods for and required frequency of communication with teachers.


	

	10. Structures are in place to make it easy for me to communicate with parents.
	5

	List the methods for and required frequency of communication with parents.


	

	11. Regular evaluations by my supervisor help me improve the instructional program used in tutoring my assigned students.
	N/A

	12. I use ESL strategies to assist student learning.
	3

	13. I use students’ first language to assist in student learning.
	4

	14. I am knowledgeable about the cultural background of the student with whom I work.
	4

	15. I am informed about the academic background of the students with whom I work.
	2

	16. I regularly connect the academic program to my students’ backgrounds.
	3

	17. There is a process in place to assist me in communicating with a parent who speaks a language other than English.
	4

	18. I am trained in explaining assessment results used in my instructional/tutoring program to parents.
	4

	19. What initial training did you receive?     N/A

	20. How could the program be improved?




The Interview Questions for SESE Student Focus Groups and Parent Focus Groups were assigned values from 1-3. One represents low involvement, satisfaction or quality of service as perceived by the students present, and three represents high involvement, satisfaction or quality of service as perceived by the students present.

Student Focus Group

One student interviewed. The student reported that grades were improving.  The student likes the Play Station, not having to write, and the questions about articles read. No dislikes were mentioned. The student did not respond to three of the questions. 

Parent Focus Group

None available

Observation of the Tutorial Session

The observation viewed the sixth grade Language Arts/Reading program. The computer program was similar to a video game.  A second scheduled observation was not conducted because the students were not longer participating in the program.

Observation Form

	Question
	Yes
	No
	Partial

	Are the students served in the grade range specified?
	X

6th Grade
	
	

	Is the student/teacher ratio at or less than the ration in the vendor proposal?
	X
	
	

	Is the implementation design as stated in the vendor proposal?
	
	
	

	Is the mode of instruction consistent with that in the proposal?
	
	
	X

Computer program similar to video game

	Does it reflect the quality indicated in the proposal?
	
	
	

	Is the instructional program provided in specified home languages, if indicated in the vendor proposal?
	
	X

English only
	

	Is there evidence that the materials and instruction are aligned with NM Standards and Benchmarks?
	
	X
	

	Is there evidence that the focus of the session is aligned with the students’ schoolwork?
	
	
	X

Information not available

	Is time spent on task?
	X
	
	

	Is the session well organized?
	
	
	N/A.  Session is organized around computer.

	Is the tutor prepared for the session?
	X
	
	

	How many students are being served?
	1

	What supportive strategies, including ESL or bilingual strategies, are observed from the vendor proposal?
	None

	What content areas are covered in the tutorial session?
	Reading

	Are they consistent with those in the proposal?
	X
	
	

	Is the Student Improvement Plan clearly specified in a written report?
	
	X

None available
	

	Does the Student Improvement Plan include the required elements? 

a. statement of specific achievement goals for the students

b. description of how students’ progress will be measured

i. diagnostic assessment

ii. monitoring assessments

c. timetable for improving achievement and for Sp. Ed. Students, consistent with the students’ IEPs
	
	X

Not available/no student file

X

X

X
	

	How do monitoring assessments impact the instructional program for student improvement?
	N/A

	Describe the student-teacher interaction
	There was very little.  The student asked questions related to the operation of the program.

	Additional Comments
	Student has very little interaction with tutor except to ask questions about computer program.


Vendor:  TESCO

I. Introduction
The following information was taken directly from the vendor proposal submitted to and approved by the PED in response to the RFP.  

Vendor Proposal Summary

Vendor Name:  TESCO

	Name of Provider:
	TESCO

	Contact Person:
	Lorna Samraj

	Mailing Address
	1555 Mont Vista

Suite 105

Las Cruces, NM 88001

	E-mail:
	todaystutor@yahoo.com

	Contact Phone Number:
	(505) 247-9111

	District(s) Able to Serve:
	APS, Belen, Gadsden, Los Lunas, Las Cruces, Hatch, Alamogordo

	List Any Requirements that a District Must Meet to Use You as a Vendor
	Coordinate orientation meeting with parents of eligible students.

	Place of Service:
	Student’s Home (parent must be present), Student’s School,

Library or local business



	Days of Operation:
	Monday – Saturday

	Provider Classification:
	Commercial/ private (for profit) educational services provider 

	Cost per student:
	One-on-One= $25.00 per student per hour

Cluster = $12.00 per student per hour (District should be clearly made aware that this option requires a minimum of 3 students per session for this rate.

	Grade Level(s) Served:
	6th – 8th

	Subject(s):
	Reading – Math

	Teacher-Student Ratio:
	1:1, 1:3

	Type of Instruction Available:


	Provides one-on-one or cluster tutoring to remediate and enrich students in math and reading. Clusters involve 3 students. Parents and students must agree prior to enrollment to attend three sessions per week for the full tutoring term.

	Special Populations:
	English Language Learner, Special education, ethnic minority groups

	Services Provided:
	Remedial English and math, test preparation, enrichment of student skill set. Fifty-minute instruction per tutoring session. Three sessions per week. Tutoring term is 10 to 20 weeks long as determined by funding available per student.

	Pre and Post Tests Administered:
	Pre test to determine competency level, mid term re-test, and final end term test.

	Instructional Staff:
	15 Total Number of Instructional Staff

15 Total Number of Certified Instructional Staff

25% Total Number of Instructional Staff w/ two-year degree

75% Total Number of Instructional Staff w/ four-year degree 

12 Total Number of Instructional Staff w/ advanced degree

All supervisory staff have advanced degrees.

	Curriculum/ Program Description:
	Customized curriculum designed to achieve approved parent-student achievement objectives.

	Bilingual education available:
	Incorporate cultural and situational preferences and develop personal relationships 

	Research base:
	Four effective practices of AmeriCorp; Time on Task model

	Intended communication method with teacher and frequency: 
	Meeting with teacher; interaction via email; periodic potluck dinners with tutors, students, and families 

	Intended communication method with parent and frequency:
	Orientation session; review weekly web-based reports 

	Student/teacher ratio:
	1:1 individual

3:1 small group

	Intended method of alignment with child’s school work:
	No information provided other than initial meeting with child’s teacher

	Tutor qualifications and training:
	Training in TESCO tutoring and coaching strategies and communication strategies; video recording of training and simulation of tutorial exchanges; discussions of tutoring sessions; regular evaluation; non-teachers are hired as tutors

	Intended best practices that will be applied:
	Supports approaches different from classroom 


II. Data Compilation

The District Survey, Teacher Survey, and Tutor Survey were all evaluated using a scale of 1-5, with 1 representing strongly disagreeing with the survey statement and 5 representing strongly agreeing with the survey statement.

District Survey

The district was neutral as to whether TESCO had complied with the SES district contract. The provider maintains almost weekly contact with the district.

Teacher Survey

Eleven teachers from two schools returned surveys. Teachers tended to disagree with the survey statements.  There appeared to be a lack of communication with teachers and concern was expressed about alignment to class work.  Responses regarding student progress were varied.

	Statement


	Average

	1.  I have assisted in establishing Student Improvement Plans for my students participating in the Supplemental Educational Services (SES) program (tutorial services).  The plans should include establishing achievement goals, assessment to monitor progress, and a timetable for improvement.
	2.37

	2. I know the instructional goals stated within the Student Improvement Plan for each of my SES students. 
	2.50

	3.  I have been provided with information on the initial diagnostic assessment results for each of my SES students.
	2.50

	4.  The provider has regularly given information to me regarding the progress that my SES students have made.
	1.90

	5.  The tutor providing services to my SES students has communicated with me at regular intervals.
	1.75

	6.  My input and suggestions regarding the tutorial instructional program best suited for each of my SES students appears to have been seriously considered by the tutor.
	1.80

	7.  I have seen improvement, as a result of tutoring, in homework completion and class participation of: 
	2.90

	8.  I have seen improvement, as a result of tutoring, in classroom behavior of:
	2.56

	9.  I have seen improvement, as a result of tutoring, in the academic skills and performance of:
	2.89

	10. The focus of work in the SES tutoring sessions has appeared to be aligned with and supportive of the classroom work of my SES students. 
	2.0

	11. I believe the SES program is worthwhile.
	2.23

	12. What suggestions do you have to improve the SES program? 



	13. What evidence of student progress is apparent as a result of SES tutoring?




Tutor Survey

Three tutors were surveyed.  Their years of tutoring/teaching experience ranged from 1 to 12.  Ethnicity was reported as one Asian and two Hispanic.  Only one tutor responded in the degree category, with a BA and a MA in English. The tutors strongly agreed with the survey statements.

	Statement
	Average

	1.  I am knowledgeable about the purpose and structure of the Supplemental Education Services program and the requirements of this program as delineated in the No Child Left Behind Act. 
	4.67

	2.  I received guidance or training to enhance or ensure that I know how to apply my professional skills within the context of the Supplemental Educational Services program.
	4.67

	3.  I have reviewed the initial diagnostic assessment results for each of my assigned students.
	4.67

	4.  I know the instructional goals for each student with whom I work.
	4.33

	5.  I know how and when to monitor the progress of my assigned students.
	4.67

	6.  I know how to adjust the student’s instructional program based on the assessments results for monitoring student progress and regularly do so.
	4.67

	7.  I seriously consider input from parents regarding the tutorial work I conduct with students.
	5.0

	8.  I know the timetable that was established for the progress of each student.
	3.33

	9.  Structures are in place to make it easy for me to communicate with the classroom teacher.
	4.0

	List the methods for and required frequency of communication with teachers.


	

	10. Structures are in place to make it easy for me to communicate with parents.
	4.66

	List the methods for and required frequency of communication with parents.


	

	11. Regular evaluations by my supervisor help me improve the instructional program used in tutoring my assigned students.
	5.0

	12. I use ESL strategies to assist student learning.
	4.33

	13. I use students’ first language to assist in student learning.
	5.0

	14. I am knowledgeable about the cultural background of the student with whom I work.
	4.67

	15. I am informed about the academic background of the students with whom I work.
	4.33

	16. I regularly connect the academic program to my students’ backgrounds.
	4.67

	17. There is a process in place to assist me in communicating with a parent who speaks a language other than English.
	5.0

	18. I am trained in explaining assessment results used in my instructional/tutoring program to parents.
	4.67

	19. What initial training did you receive?



	20. How could the program be improved?




The Interview Questions for SESE Student Focus Groups and Parent Focus Groups were assigned values from 1-3. One represents low involvement, satisfaction or quality of service as perceived by the students present, and three represents high involvement, satisfaction or quality of service as perceived by the students present.

Student Focus Group

All students interviewed felt they are doing better in schoolwork, and tutoring is helpful.  All would like to continue tutoring.  They liked snacks, reading, math, getting homework done, writing help, and playing games.  They commented that the tutors were nice. 

Parent Focus Group

Three parents were interviewed. According to all parents, services were delivered in a timely manner. All parents had opportunities for meaningful involvement and home support.

When asked about evidence of academic progress, parents stated that grades and confidence have improved. Parent suggestions for improving the program included better communication from the tutor. All would request services from this provider in the future.

Observation of the Tutorial Session

Observations examined three students with three tutors.  They all were working in Spanish on Language Arts.  Tutors expertise was obvious, as well as the attempt to make this a learning experience different from that which students get during the regular school day. Observers noted excellent supervision of tutors.

Observation Form

	Question
	Yes
	No
	Partial

	Are the students served in the grade range specified?
	X
	
	

	Is the student/teacher ratio at or less than the ration in the vendor proposal?
	X

1:1 and 3:1
	
	

	Is the implementation design as stated in the vendor proposal?
	X

Uses Parent Meeting as a guide for instruction
	
	

	Is the mode of instruction consistent with that in the proposal?
	X


	
	

	Does it reflect the quality indicated in the proposal?
	X
	
	

	Is the instructional program provided in specified home languages, if indicated in the vendor proposal?
	X

All of the students represented linguistically and culturally diverse populations; two students were in special education.
	
	

	Is there evidence that the materials and instruction are aligned with NM Standards and Benchmarks?
	X

Tutors use NM Standards as tool to check student progress.
	
	

	Is there evidence that the focus of the session is aligned with the students’ schoolwork?
	
	X

Not aligned with school except on 1-1 work when tutors help with homework (if parents request this)

TESCO wants to make this experience a very positive learning experience different from the regular school day.
	

	Is time spent on task?
	X
	
	

	Is the session well organized?
	X

Very much. 
	
	

	Is the tutor prepared for the session?
	X


	
	

	How many students are being served?
	7 – 5 students were absent.

	What supportive strategies, including ESL or bilingual strategies, are observed from the vendor proposal?
	Very positive; best practices were noted.  The environment is positive and the facilities are excellent.

	What content areas are covered in the tutorial session?
	Reading and language arts were observed.



	Are they consistent with those in the proposal?
	X
	
	

	Is the Student Improvement Plan clearly specified in a written report?
	X
	
	

	Does the Student Improvement Plan include the required elements? 

a. statement of specific achievement goals for the students

b. description of how students’ progress will be measured

i. diagnostic assessment

ii. monitoring assessments

c. timetable for improving achievement and for Sp. Ed. Students, consistent with the students’ IEPs
	X

Describes current focus and the goals and objectives


	X
	

	How do monitoring assessments impact the instructional program for student improvement?
	Informal meetings are ongoing between director and tutors to stay on top of student achievement.



	Describe the student-teacher interaction
	Good eye contact and good exchange of questions and answers.  Rapport is positive.

	Additional Comments
	


Vendor:  Youth Development, Inc.

I. Introduction
The following information was taken directly from the vendor proposal submitted to and approved by the PED in response to the RFP.  

Vendor Proposal Summary

Vendor Name:  Youth Development, Inc. 

	Name of Provider:
	Youth Development, Inc. (YDI)

	Contact Person:
	Analee Maestas, Peggy Candelaria and Mariana Silva

	Mailing Address
	515 1st Street 

Albuquerque, NM 87102

	E-mail:
	amaetas@aol.com and pcandelaria@ydinm.org and masilva@ydinm.org

	Contact Phone Number:
	(505) 242-7306

	District(s) Able to Serve:
	All New Mexico School Districts

	List Any Requirements that a District Must Meet to Use You as a Vendor
	The availability of local tutors to hire for employment.

	Place of Service:
	Student’s School, Community Center, Library, Broadway Cultural Center, and On-line

	Days of Operation:
	Monday – Saturday

	Provider Classification:
	Not for Profit 

	Cost per student:
	$55.00 per hour per student

	Grade Level(s) Served:
	K- 12th

	Subject(s):
	Reading, Math, Writing

	Teacher-Student Ratio:


	1:1, 1:2  Individual Instruction

1:3  Small Group Instruction 

	Type of Instruction Available:


	YDI will deliver supplemental educational services in individual tutoring session and/ or small groups not to exceed 3 students. The Kaplan K-12 Learning Computer Based Program is also offered through YDI (where available).

	Special Populations:
	English Language Learner, Special education

	Services Provided:
	The program is designed to provide research-based reading, writing and math tutoring. Tutoring will be based upon individual assessment and will incorporate on-going communication with the student’s parents and teacher. Sessions will be 1-2 hours and will be for approximately 20 hours (depending on district allocation).

	Pre and Post Tests Administered:
	YDI will use site-based assessments if available: STAR, KDPR, Johns, SRI, ARI, Woodcock Johnson, DIBELS, San Diego Quick, Reading Inventory, if not the tutors will administer the Brigance Diagnostic Assessment.

	Instructional Staff:
	89 Total Number of Instructional Staff

51 Total Number of Certified Instructional Staff

3 Total Number of Instructional Staff w/ two-year degree

13 Total Number of Instructional Staff w/ four-year degree 

22 Total Number of Instructional Staff w/ advanced degree

	Curriculum/ Program Description
	Instructional delivery is based upon the National Reading Panel’s Report of identified Best Practices in Phonemic Awareness, Phonics & Word Study, Fluency, and Comprehension and Vocabulary.  Oral Language Development and literacy are the focal points of individualized instruction.  Proven best practices in mathematics are also implemented. 

	Bilingual education available:
	Use students’ home language to scaffold concepts and skills, as well as transfer those in English.       

	Research base:
	Reading research base – National Reading Panel.  

	Intended communication method with teacher and frequency:
	Tutors will communicate with student’s teachers on weekly basis.  After pre-test will discuss plan with teacher and parents.  Progress shared after each formal assessment with Brigance.  Final progress results shared with parents and teacher.

	Intended communication method with parent and frequency:
	Review initial assessment information and parents help set goals.  Written weekly progress report.  At end of services, final progress report.

	Student/teacher ratio:
	1:1 individual

3:1 group

	Intended method of alignment with child’s school work:
	Meeting with school staff to explain plan and connections with delivery.  Aligned to targeted standards based on pre-assessment.

	Tutor qualifications and training:
	Certified ESL or Bilingual or train those not certified.  Support IEP.

	Intended best practices that will be applied:
	Teach phonemic awareness explicitly, provide systematically sequenced phonics instruction, teach synthetic phonics were letters are converted to phonemes and blended, guided oral reading with error correction and strategies develop vocabulary, and systematic reading comprehension.


II. Data Compilation

The District Survey, Teacher Survey, and Tutor Survey were all evaluated using a scale of 1-5, with 1 representing strongly disagreeing with the survey statement and 5 representing strongly agreeing with the survey statement.

District Survey

Both districts rated the services provided by YDI very highly with 5 out of 5 ratings on all statements.  

Teacher Survey

Fifteen teachers completed surveys.  Scores averaged from 2.77 – 3.60 out of 5. Teachers did express a desire for more collaboration between tutors and teachers. Many of the teachers responding to the survey noted student progress.

	Statement


	Average

	1.  I have assisted in establishing Student Improvement Plans for my students participating in the Supplemental Educational Services (SES) program (tutorial services).  The plans should include establishing achievement goals, assessment to monitor progress, and a timetable for improvement.
	3

	2. I know the instructional goals stated within the Student Improvement Plan for each of my SES students. 
	3.03

	3.  I have been provided with information on the initial diagnostic assessment results for each of my SES students.
	2.77

	4.  The provider has regularly given information to me regarding the progress that my SES students have made.
	2.80

	5.  The tutor providing services to my SES students has communicated with me at regular intervals.
	2.77

	6.  My input and suggestions regarding the tutorial instructional program best suited for each of my SES students appears to have been seriously considered by the tutor.
	3.07

	7.  I have seen improvement, as a result of tutoring, in homework completion and class participation of: 
	3.58

	8.  I have seen improvement, as a result of tutoring, in classroom behavior of:
	3.54

	9.  I have seen improvement, as a result of tutoring, in the academic skills and performance of:
	3.57

	10. The focus of work in the SES tutoring sessions has appeared to be aligned with and supportive of the classroom work of my SES students. 
	3.27

	11. I believe the SES program is worthwhile.
	3.60

	12. What suggestions do you have to improve the SES program? 



	13. What evidence of student progress is apparent as a result of SES tutoring?




Tutor Survey

Four tutors completed surveys. These tutors have between 3 weeks and 5 years of tutoring/teaching experience.  Two tutors indicated that they are NM licensed teachers. One is Hispanic with a BS in Elementary Education and another is Hispanic with an Elementary Education endorsement in social studies. Two did not indicate ethnicity.  One of these does not have a degree; the other indicated a position as a support team member, but not a teacher.  This educator works with the FROG program.  In general, tutors agreed with the survey statements.

	Statement
	Average

	1.  I am knowledgeable about the purpose and structure of the Supplemental Education Services program and the requirements of this program as delineated in the No Child Left Behind Act. 
	3.25

	2.  I received guidance or training to enhance or ensure that I know how to apply my professional skills within the context of the Supplemental Educational Services program.
	3.0

	3.  I have reviewed the initial diagnostic assessment results for each of my assigned students.
	4.67

	4.  I know the instructional goals for each student with whom I work.
	4.5

	5.  I know how and when to monitor the progress of my assigned students.
	4.5

	6.  I know how to adjust the student’s instructional program based on the assessments results for monitoring student progress and regularly do so.
	4.5

	7.  I seriously consider input from parents regarding the tutorial work I conduct with students.
	4.75

	8.  I know the timetable that was established for the progress of each student.
	4.5

	9.  Structures are in place to make it easy for me to communicate with the classroom teacher.
	4.75

	List the methods for and required frequency of communication with teachers.


	

	10. Structures are in place to make it easy for me to communicate with parents.
	4.75

	List the methods for and required frequency of communication with parents.


	

	11. Regular evaluations by my supervisor help me improve the instructional program used in tutoring my assigned students.
	3.67

	12. I use ESL strategies to assist student learning.
	4.67

	13. I use students’ first language to assist in student learning.
	4.25

	14. I am knowledgeable about the cultural background of the student with whom I work.
	4.75

	15. I am informed about the academic background of the students with whom I work.
	4.5

	16. I regularly connect the academic program to my students’ backgrounds.
	4.5

	17. There is a process in place to assist me in communicating with a parent who speaks a language other than English.
	4.5

	18. I am trained in explaining assessment results used in my instructional/tutoring program to parents.
	4.67

	19. What initial training did you receive? 



	20. How could the program be improved?




The Interview Questions for SESE Student Focus Groups and Parent Focus Groups were assigned values from 1-3. One represents low involvement, satisfaction or quality of service as perceived by the students present, and three represents high involvement, satisfaction or quality of service as perceived by the students present.

Student Focus Group

A total of nine students participated from three school sites.  At one site tutors met with students in the cafeteria, where the students first had a snack.  Students then connected with their tutors and proceeded to classroom locations within the school.  Students were in different grades. Four were in attendance on the day of the observation. There are usually five students with this tutor. Seven students were at another location and three first grade boys were at a third location. All students stated that they were doing better with their schoolwork and that tutoring is helping.  They said they liked tutoring because it’s fun, and they get to play games.  Eleven would continue tutoring, while three would not.
Parent Focus Group

Ten parents participated in the interviews. Nine would like to see their child continue tutoring, while one would continue with this provider only if it was the only choice.

Parent Participation:  

Three parents stated they had had little participation and had not been involved in developing the Student Improvement Plan.  One parent had been involved in setting goals for her child. Four families had waited two months for services to begin. Services had started in one month for two other families. One child waited six months for services to start.  Nine parents reported that their start date for services was acceptable. Two parents stated that their involvement was meaningful. Two parents reported that the tutoring was in alignment with their child’s schoolwork. Additional comments in this area follow.
Observation of the Tutorial Session

Observations were conducted at two schools, but surveys and interviews from three schools were included in this provider report. After an original set of schools was selected for YDI visits (i.e., parents contacted, teacher surveys sent out and the district survey completed), it was learned that tutoring had been completed at this site. Thus, an additional location was identified so that an observation could be completed. 
Upon arrival for the observation and checking in with the office (prior to the end of the school day) at another of the sites, the teacher who was to conduct the after-school tutoring session informed the office that she would not be holding a session that day.  In lieu of the observation, a request was made to review student folders. Before leaving the school, the tutor explained that she wasn’t sure what was supposed to be in the student folders. She hadn’t received training from YDI. She also was concerned that she was currently working with 10 students since her assistant had left school last week and feared that her session would be out of compliance since there should only be three students per tutor. In response to the request to review folders, the tutor offered one folder, stating that she did not have time to get more because she had to write a paper for a graduate class she was taking.
At another site four boys, from a mix of grade levels, met in the cafeteria for snacks. Once in the session they participated in silent reading with a focus on comprehension questions.  Student sounded out words using phonics strategies.  One child didn’t have these skills, so the tutor told him each word.  The tutor did echo reading with this child.  Some children completed worksheets. Students were asked about characters, setting, author, and illustrator.  One younger boy worked on counting with the tutor provided answers.

At another site, the tutoring observation was conducted in the classroom in which the child was enrolled.  The teacher worked with three children, while the paraprofessional worked with other children maintaining the 1:3 ratio.  The classroom teacher directed the other tutor on what the child needed help with from that day’s lesson. These first grade students worked on writing that had not been finished during class time, correcting grammar and spelling, as well as making complete sentences. In spelling corrections, the paraprofessional made little connection to letter sounds while the classroom teacher emphasized this skill.   The classroom teacher encouraged students to generate ideas for sentences and then students read what they had written. The teacher focused on details in the children’s writing. Children also read small books and answered verbal questions from the teacher about the reading. There was direct questioning addressing the problem in the story and how to resolve it.  The classroom teacher’s expertise was obvious throughout the session. She used terms like “pronoun” and “compound word”, exposing students to academic language.

Observation Form

	Question
	Yes
	No
	Partial

	Are the students served in the grade range specified?
	X


	
	

	Is the student/teacher ratio at or less than the ration in the vendor proposal?
	X

1:4 instead of 1:3,

 plus one child was not there today.

1:1 – 2 groups

1:2 – Individual Instruction
	
	

	Is the implementation design as stated in the vendor proposal?
	
	
	X

Did some homework 

First half on reading; second half on math. 

Worksheet after worksheet; see little of NRP best practice or math best practices in one session. 

In other session dependent on tutor (one did, one didn’t)

	Is the mode of instruction consistent with that in the proposal?
	
	X


	X

No computer use observed, but not available at every site

	Does it reflect the quality indicated in the proposal?
	
	
	X

In some cases, but not consistently

Based on observations of several groups, those with a licensed teacher followed the proposal description of program design much more closely than those with a paraprofessional as the tutor.

	Is the instructional program provided in specified home languages, if indicated in the vendor proposal?
	
	X

All instruction was in English, although some students were Spanish speakers.
	N/A



	Is there evidence that the materials and instruction are aligned with NM Standards and Benchmarks?
	X

Yes – on grade level topics

Not reflective of higher skills
	
	

	Is there evidence that the focus of the session is aligned with the students’ schoolwork?
	X

Yes – teacher tells tutor what skills to work on.  

Teachers review folders and student work.

Completely support classroom work
	
	

	Is time spent on task?
	X
	
	

	Is the session well organized?
	X
	
	Somewhat

	Is the tutor prepared for the session?
	X

But chaotic atmosphere in one session
	
	Preparation done by classroom teacher



	How many students are being served?
	5 in one session

4 total in room in another session but with two tutors

	What supportive strategies, including ESL or bilingual strategies, are observed from the vendor proposal?
	Tutor placed children in situations requiring good conversational English, use of academic language, good reinforcement of oral, reading, and written language. Teachers acting as tutors did an excellent job of balancing schoolwork and skill work.  When working on school assignments, teacher would provide mini lessons and specialized instruction in skills as the need arose.

	What content areas are covered in the tutorial session?
	Reading, Math

	Are they consistent with those in the proposal?
	X
	
	

	Is the Student Improvement Plan clearly specified in a written report?
	X
	
	

	Does the Student Improvement Plan include the required elements? 

a. statement of specific achievement goals for the students

b. description of how students’ progress will be measured

i. diagnostic assessment

ii. monitoring assessments

c. timetable for improving achievement and for Sp. Ed. Students, consistent with the students’ IEPs
	
	
	Weekly tutor notes

Good, clear individualized goals

Weekly progress reports of tutor design

Used Johns or Brigance assessment; one tutor had previously used assessment and trained others at her school since YDI did not train tutors in how to administer or use the assessments.

At second site, tutor had used assessment previously. Progress report forms were in student folders, but the tutor and the on-site supervisor had never been trained on what to do with the report forms. 

Tutors talk to parents since kids are in their class. 

	How do monitoring assessments impact the instructional program for student improvement?
	KDPR – one student

Johns – two students

Brigance – one student

25 sessions

At one school, sessions were started so late –that the students won’t get 25 sessions in.  No training on assessments

	Describe student-teacher interaction
	Good

	Additional Comments
	Because educational assistants do not have the training and background of a licensed teacher, there was an obvious difference in the implementation of the program design.  Educational assistants need training to implement this program. Since this program was described as “hands-on”, the one session that was observed using worksheet after worksheet was not consistent with the program. None of parent communication forms found in folders were completed. One student had never been tested, but did have goals. Another child had the parent communication form completed, but all copies were still in folder.  


Vendor:  Zuni Public Schools

I. Introduction
The following information was taken directly from the vendor proposal submitted to and approved by the PED in response to the RFP.  

Vendor Proposal Summary

Vendor Name:  Zuni Public Schools

	Name of Provider:
	Zuni Public Schools

	Contact Person:
	Jeanette Davis

	Mailing Address
	PO Box Drawer A

Zuni, NM 87327

	E-mail:
	jdavis@zuni.k12.nm.us

	Contact Phone Number:
	(505) 782-5511

	District(s) Able to Serve:
	Zuni

	List Any Requirements that a District Must Meet to Use You as a Vendor
	

	Place of Service:
	Student’s School

	Days of Operation:
	Monday – Friday

	Provider Classification:
	School District

	Cost per student:
	$1,175.00 per student for entire school year

	Grade Level(s) Served:
	K – 12th

	Subject(s):
	Reading, Math

	Teacher-Student Ratio:
	1:1 Individual Instruction

	Type of Instruction Available:
	One –on-one tutoring where reading and math skills are remediated and enriched

	Special Populations:
	English Language Learner, Special education, Ethnic minorities

	Services Provided: 
	

	Pre and Post Tests Administered:
	

	Instructional Staff:
	

	Curriculum/ Program Description
	

	Bilingual education available:
	Zuni and English 

	Research base:
	Integration of skills; meaning and relevance; Renaissance School Improvement Process

	Intended communication method with teacher and frequency:
	Quarterly

	Intended communication method with parent and frequency:
	Share student portfolio each quarter; quarterly meeting with family; parents receive goals for upcoming quarter; parents receive qualifications of tutor delivering services to their child; communication in Zuni and English

	Student/teacher ratio:
	24:1 or less

	Intended method of alignment with child’s school work:
	Plato software connected to NM Standards

	Tutor qualifications and training:
	All tutors are trained

	Intended best practices that will be applied:
	Oral reading fluency, vocabulary, reading and writing; practice and oral fluency in math, reading word problems and calculating solutions


II. Data Compilation

The District Survey, Teacher Survey, and Tutor Survey were all evaluated using a scale of 1-5, with 1 representing strongly disagreeing with the survey statement and 5 representing strongly agreeing with the survey statement.

District Survey

District strongly agrees with most statements on survey.  The district reported that all aspects of the SES agreement have been fulfilled, that there is satisfaction with the responsiveness of the vendor, that communication with vendor is satisfactory, and that adequate service has been provided to students. The district reported no parent complaints.  The district stated that it is happy to provide this type of service.  

Teacher Survey

Forty-one teachers from five schools completed the survey. There was a wide range of responses.  Many teachers offered suggestions for the improvement of the program. One area that appeared to be of concern was regular communication with the classroom regarding student progress. Teachers provided many samples of evidence of student improvement.

	Statement


	Average

	1.  I have assisted in establishing Student Improvement Plans for my students participating in the Supplemental Educational Services (SES) program (tutorial services).  The plans should include establishing achievement goals, assessment to monitor progress, and a timetable for improvement.
	4.0

	2. I know the instructional goals stated within the Student Improvement Plan for each of my SES students. 
	3.69

	3.  I have been provided with information on the initial diagnostic assessment results for each of my SES students.
	3.59

	4.  The provider has regularly given information to me regarding the progress that my SES students have made.        
	3.38

	5.  The tutor providing services to my SES students has communicated with me at regular intervals.
	3.53

	6. My input and suggestions regarding the tutorial instructional program best suited for each of my SES students appears to have been seriously considered by the tutor.
	3.84

	7.  I have seen improvement, as a result of tutoring, in homework completion and class participation of: 
	3.96

	8.  I have seen improvement, as a result of tutoring, in classroom behavior of:
	3.94

	9.  I have seen improvement, as a result of tutoring, in the academic skills and performance of:
	3.91

	10. The focus of work in the SES tutoring sessions has appeared to be aligned with and supportive of the classroom work of my SES students. 
	4.32

	11. I believe the SES program is worthwhile.
	4.47

	12. What suggestions do you have to improve the SES program? 



	13. What evidence of student progress is apparent as a result of SES tutoring?




Tutor Survey

Two tutors were surveyed.  One was a NM licensed teacher. Tutoring/teaching experience ranged from 3 to 15 years.   Both tutors were Caucasian and one held a Reading endorsement in K-6. Tutors agreed with most of the survey questions; however, it appeared that improvement could be made in considering parent input, using regular supervision to improve the quality of tutoring, using the students’ first language and instituting structures to make communication easier with parents.

	Statement
	Average

	1.  I am knowledgeable about the purpose and structure of the Supplemental Education Services program and the requirements of this program as delineated in the No Child Left Behind Act. 
	5

	2.  I received guidance or training to enhance or ensure that I know how to apply my professional skills within the context of the Supplemental Educational Services program.
	4.5

	3.  I have reviewed the initial diagnostic assessment results for each of my assigned students.
	4

	4.  I know the instructional goals for each student with whom I work.
	5

	5.  I know how and when to monitor the progress of my assigned students.
	4

	6.  I know how to adjust the student’s instructional program based on the assessments results for monitoring student progress and regularly do so.
	5

	7.  I seriously consider input from parents regarding the tutorial work I conduct with students.
	3

	8.  I know the timetable that was established for the progress of each student.
	4

	9.  Structures are in place to make it easy for me to communicate with the classroom teacher.
	4

	List the methods for and required frequency of communication with teachers.


	

	10. Structures are in place to make it easy for me to communicate with parents.
	3

	List the methods for and required frequency of communication with parents.


	

	11. Regular evaluations by my supervisor help me improve the instructional program used in tutoring my assigned students.
	2

	12. I use ESL strategies to assist student learning.
	5

	13. I use students’ first language to assist in student learning.
	1

	14. I am knowledgeable about the cultural background of the student with whom I work.
	5

	15. I am informed about the academic background of the students with whom I work.
	5

	16. I regularly connect the academic program to my students’ backgrounds.
	4

	17. There is a process in place to assist me in communicating with a parent who speaks a language other than English.
	5

	18. I am trained in explaining assessment results used in my instructional/tutoring program to parents.
	5

	19. What initial training did you receive?



	20. How could the program be improved?




The Interview Questions for SESE Student Focus Groups and Parent Focus Groups were assigned values from 1-3. One represents low involvement, satisfaction or quality of service as perceived by the students present, and three represents high involvement, satisfaction or quality of service as perceived by the students present.

Student Focus Group

All students, who were scheduled to participate, had non-participation slips submitted by their parents, so no Student Focus group was conducted.

Parent Focus Group

None Available

Observation of the Tutorial Session

The major focus of the session was reading strategies.  Students also worked on reading comprehension with “Dogzilla” and “Catkong”.

	Question
	Yes
	No
	Partial

	Are the students served in the grade range specified?
	X
	
	

	Is the student/teacher ratio at or less than the ration in the vendor proposal?
	
	X

2 tutors:5 students


	

	Is the implementation design as stated in the vendor proposal?
	
	
	X

	Is the mode of instruction consistent with that in the proposal?
	
	X

2:5 ratio

Kids choral reading stopping to ask what words mean -  Show me “astonished”.   “What does astonished mean?” 

Not one-on-one
	

	Does it reflect the quality indicated in the proposal?
	
	
	

	Is the instructional program provided in specified home languages, if indicated in the vendor proposal?
	X

Navajo students

English instruction


	
	

	Is there evidence that the materials and instruction are aligned with NM Standards and Benchmarks?
	
	X

No use of PLATO
	

	Is there evidence that the focus of the session is aligned with the students’ schoolwork?
	X

Yes – Standards and Benchmarks in Lesson Plan Book – aligned with student school work because teachers are at the school
	
	

	Is time spent on task?
	X
	
	

	Is the session well organized?
	X
	
	

	Is the tutor prepared for the session?
	X
	
	

	How many students are being served?
	5

	What supportive strategies, including ESL or bilingual strategies, are observed from the vendor proposal?
	Intonation – modeling English, reading aloud – no Zuni language

Total Physical Response (expressions, movements, graphics to help understanding) 

What does “astonished” mean?  Show me “astonished” in your reading. 

Other best practices were choral reading; a variety of reading strategies; good Student Plans, which covered student strengths, concerns, goals with assessment scores, activities, resources, and evaluations both formal and informal

	What content areas are covered in the tutorial session?
	

	Are they consistent with those in the proposal?
	X
	
	

	Is the Student Improvement Plan clearly specified in a written report?
	
	
	X

Not in the folder, but kept in the office

Tutors say that the plans inform which groups students are placed in – the tutoring groups leveled by reading ability.

	Does the Student Improvement Plan include the required elements? 

a. statement of specific achievement goals for the students

b. description of how students’ progress will be measured

i. diagnostic assessment

ii. monitoring assessments

c.  timetable for improving achievement and for Sp. Ed. Students, consistent with the students’ IEPs
	X

Very specific goals (Example: 1.25 gain in Language Arts on the CAT”

X

Jerry Jones inventory – short vowels – assessment is in the file 


	X

Explained what standards need to be addressed every 9 weeks; use the CRT deadline as the goals
	

	How do monitoring assessments impact the instructional program for student improvement?
	Assessed at the beginning; instruction provided based in this assessment

Kids are reorganized based on their needs.



	Describe the student-teacher interaction
	

	Additional Comments
	 Both of the tutors were excellent. They engaged and assisted kids to understand words in context.  They used good strategies for comprehension of texts.


Appendix B

Attached are the forms used to prepare for and report results of the on-site observations.  

Checklist to Prepare for SES On-Site Visit

District _______________________  Contact Person _______________________________

School or Observation Site ____________________  Vendor ________________________

Phone __________________________  Email ____________________________________

Work through the district contact person to make all the arrangements listed below.  This person should be able to give you advise on how to accomplish the following.

	TASK
	OUTCOME

	1.  Let the district know the name of the vendor who was randomly selected for the visit.  Establish a date for the visit.  Include a meeting with the district contact person and time frame for the tutorial session to be observed.  You will deliver a survey form to the district contact person, to be picked up before you leave the location.
	Date:

Meeting with contact person:

Tutorial session schedule:



	2.  Get address and directions for the location.
	Address:

Directions:



	3.  Get the names of students, their home language, and language status for those who will be at the tutoring session you will be attending.
	

	1. Get the name of each child’s teacher and the school.  At middle and high school, use the teacher in the subject area in which the student is being tutored.  Work with the district contact, which should deliver the surveys to these teachers prior to the visit, providing the observation date as the deadline for their return to the district contact. Fill in the name of the vendor, teacher, and children in the teacher’s class receiving services.  When you meet with the district contact on the day of your visit you will pick these up, making sure that each one has been completed.  Call two days before the visit to confirm that the district contact has all surveys completed and collected.
	

	2. Get names of parents of the students to be observed and their contact information.  You will randomly select parents of 5 children by first identifying the proportion of students in each language status and then randomly select parents to match this proportion.  If you cannot get 5 parents to attend the Parent Focus Group, supplement with phone interviews using the same questions.

     Is a translator needed?     

     Can the district assist with this?


	

	3. Call parents, using the script provided, and enlist their participation in a Parent Focus Group.  Set a time for this focus group, which will last about 30 minutes.  Also inform parents that this is an unannounced visit and that students will also be asked questions in a Focus Group. You must mail the permission form regarding student participation to the parents.  Mail the permission slip with a stamped return envelope. (If you need help with a phone call in Spanish, contact Shannon.) 


	

	4. Determine a time for the Student Focus Group, which will last about 15 minutes.  You will need a location for this (away from the tutor) and can use this same location for the Parent Focus Group. 


	

	5. Get the name(s) of tutor(s) facilitating the session.  The tutors will complete a staff survey while you are conducting the Student Focus Group.  You will collect this before you leave the location.  
	

	6. Include time in your visit to observe the tutorial session for a minimum of 20 minutes.  Check the instructional materials, instructional approach, student files, etc. against the information in the Vendor Proposal Summary.  If you have any questions, you can address these to the tutor at the end of the observation.
	

	7. Find out the location of the vendor files on the students so you can review 10 of these while on site.
	

	8. Read through the Vendor Proposal Summary and all the instruments you will use prior to your arrival.
	

	
	

	Suggestions for the order of the visit:

1. Meeting with district contact for discussion and collection of district and teacher surveys (probably in late afternoon).

2. Observation of tutoring session (generally right after school).

3. Conduct Student Focus Group while tutor completes the survey.  You can meet with the tutor after the survey is completed for clarification or additional questions.

4. Conduct Parent Focus Group.

5. Complete the forms on the vendor performance.

6. Same all notes and completed forms on a diskette or email the forms and notes to Cheryl within 3 days on the completion of your visit.




	Materials needed for visit:

1. Laptop (Evaluators will be asked to use a laptop to complete all forms electronically

 and then email forms to ckovacic@cesdp.nmhu.edu.)

2. Tape recorder packet

3. Vendor Proposal Summary for assigned vendor

4. Information from district form

5. Script for phone calls to parents

Copies of evaluation instruments:

a. Observation of Tutorial Session

b. Interview Questions for Student Focus Group

c. Vendor Staff Survey

d. Interview Questions for Parent Focus Group

e. Teacher Survey

f. District Survey


District Information Form

Visit Date ___________






                   Vendor _______________________

	Students 

(to be observed)
	Home Language
	Lang. Status

(NEP, LEP, FEP)
	Parent 
	Parent Contact Information
	Tutor
	Teacher 
	School

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	


District Survey

Supplemental Educational Services

The following survey will assist in providing information on vendor performance and program implementation under Supplemental Educational Services.  Please be as accurate as possible.  

Name of vendor: _________________________________________

Directions: Read each statement and circle the number that best reflects the degree of agreement you have with the statement.  A score of 5 represents strong agreement. 

	Statement
	Scale

Strongly   Disagree   Neutral   Agree   Strongly

Disagree                                            Agree

	1. This provider has complied with          1             2            3            4            5

the SES district contract.

     If not, please list aspects of the agreement not fulfilled.



	2.  I am satisfied with the responsiveness         1             2            3            4            5

     of this vendor.

     If not, list areas of dissatisfaction.



	3.  This provider has conducted satisfactory communication with me. 
	 1             2            3            4            5



	4.  This provider has provided adequate service to students.
	 1             2            3            4            5

	5.  This provider has provided timely service to students.
	 1             2            3            4            5



	6.  Have you received any parent                        

    complaints regarding this vendor?                      Yes   ___   NO   ___

         If so, please list the areas related to the complaints.



	Additional Comments:




Interview Questions for SES Student Focus Group

Direction to evaluators:

Prior to your visit obtain a list of students who will be in the tutoring session when you are conducting the on-site observation.  All these students will participate in the focus group.  If the group is more than 12 students, split it in two groups and each evaluator will facilitate a group.  Be sure to arrange a quiet and private place to conduct the focus group.  You must obtain a signed permission form for each child participating in the focus group.  The tutor will complete the Vendor Staff Survey form while the Student Focus Group is being conducted.

Directions to the Student Focus Group

Evaluator says:

[Talk to the children first to get them comfortable.  Cover the questions in a more informal way if you this that will help.  How’s school going?  How’s tutoring going?]

I’m here to find out how helpful your tutoring has been.  Your answers will be part of a report on tutoring programs like this across the state.  We are getting information in lots of ways.  Please give me as much detail as possible when you answer these questions.  If you can, tell me details and examples.  No one else will know how you answer these questions.  I will record your answers with this tape recorder so that I am sure to remember your answers.  The tape will then be erased.  Do you understand all of this?

Questions

Evaluator: Use the following rubric to provide a score for each area addressed. Be sure to use the comment section to provide evidence and reasons for your rating.  The focus area will be underlined and the rating will apply to the quality and degree of involvement or satisfaction expressed by students in the focus area.  If students disagree, provide the number of students that fall in each point category.

	Description
	Score

	Low involvement, satisfaction or quality of service as perceived by the students present
	1

	Adequate involvement, satisfaction or quality of service as perceived by the students present
	2

	High involvement, satisfaction or quality of service as perceived by the students present
	3


	Component Questions
	Score

	1.   Are you getting better at your schoolwork?                        How do you know?


	

	2. How much is the tutoring helping?   How do you know?


	

	3. What do you like about the tutoring?  


	

	4.  What do you dislike?


	

	5.  How does tutoring help with your schoolwork? 


	

	6.  How could your tutoring time be better?


	

	7. Would you like to continue the tutoring?


	Yes  ____

No   ____



	8. Is there anything else about tutoring you would like to tell me?


	


Interview Questions for SESE Student Focus Group

Spanish Version

Direction to evaluators:

Prior to your visit obtain a list of students who will be in the tutoring session when you are conducting the on-site observation.  All these students will participate in the focus group.  If the group is more than 12 students, split it in two groups and each evaluator will facilitate a group.  Be sure to arrange a quiet and private place to conduct the focus group.  The tutor will complete the Vendor Staff Survey form while the Student Focus Group is being conducted.

Directions to the Student Focus Group

Evaluator says:

I’m here to find out how helpful your tutoring has been.  Your answers will be part of a report on tutoring programs like this across the state.  We are collecting information in lots of ways.  Please give complete answers with as much detail as possible.  If you can, tell me details that let me know why you answered in the way you did.  No one will know how you answer these questions.  I will record your answers on tape so that I am sure the information is correct.  The tape will then be erased.  Do you understand all of this?
Questions

Evaluator: Use the following rubric to provide a score for each area addressed. Be sure to use the comment section to provide evidence and reasons for your rating.  The focus area will be underlined and the rating will apply to the quality and degree of involvement or satisfaction expressed by students in the focus area.  If students disagree, provide the number of students that fall in each point category.

	Description
	Score

	Low involvement, satisfaction or quality of service as perceived by the students present
	1

	Adequate involvement, satisfaction or quality of service as perceived by the students present
	2

	High involvement, satisfaction or quality of service as perceived by the students present
	3


	Component Questions
	Score

	1. Are you getting better at your schoolwork? How do you know?  ¿Estás mejorando con tu tarea? ¿Cómo lo notas?


	

	2. How much is the tutoring helping?  ¿Cuánto te está ayudando la asesoría?


	

	3. What do you like about the tutoring?  ¿Qué te gusta de la asesoría?


	

	4. What do you dislike? ¿Qué no te gusta?


	

	5. In what ways does tutoring help with your school work? ¿De qué maneras te ayuda la asesoría con tu trabajo escolar?


	

	6. How could your tutoring time be better? ¿Cómo podría ser mejor el tiempo de asesoría?


	

	7.  Would you like to continue the tutoring?
¿Te gustaría continuar con la asesoría?
	Yes  ____

No   ____



	8.  Is there anything else about tutoring you would like to tell   me? ¿Hay algo más que quieras decirnos sobre la asesoría?
	


Interview Questions for SES Parent Focus Group

Direction to evaluators:

Prior to your visit obtain a list of parents whose children will be in the tutoring session that you will observe.  Select five at random and contact these parents to arrange a time and place for a Focus Group.  Be sure to arrange a quiet and private place to conduct the focus group. [If you are unable to get five parents to agree to attend the session, please conduct a phone interview with the parents using the same questions asked of the Focus Group. If less than five students are enrolled in the tutoring session to be observed, then the Parent Focus Group will only be comprised of those parents.]

Directions to the Parent Focus Group

Evaluator says:

The purpose of this session is to gather information regarding your satisfaction with the provider of the Title I tutoring services your child is receiving.  Your responses will be combined with other input as similar information is being collected through other avenues.   Please provide complete answers with as much detail as possible.  If you can, provide sources that give support and evidence for your answers.  Your name, as a focus group participant, will remain anonymous.  The session will be recorded so that accurate responses can be gathered.
The questions you will be asked frequently refer to Supplemental Educational Services.  This is the formal name for the tutoring your child is receiving as part of Title I requirements in the No Child Left Behind Act.  The “provider” is the company that is supplying the services.

Please feel free to ask questions to clarify what information is being requested.

Questions

Evaluator: Use the following rubric to provide a score for each area addressed. Be sure to use the comment section to provide evidence and reasons for your rating.  The focus area will be underlined and the rating will apply to the quality and degree of involvement or satisfaction expressed by parents in the focus area.  If parents disagree, provide the number of parents that fall in each point category.

	Description
	Score

	Low involvement, satisfaction or quality of service as perceived by the parents present
	1

	Adequate involvement, satisfaction or quality of service as perceived by the parents present
	2

	High involvement, satisfaction or quality of service as perceived by the parents present
	3


	Component Questions
	Score

	1. Parent Participation in Student Plan:  How have you been actively involved in establishing and supporting the required Student Improvement Plan, which includes achievement goals for your child, assessments to monitor his/her progress, and a timetable for improvement?

Notes:


	

	2. Timely Services:  How long did it take between the time you requested services and the time your child started tutoring? 
      Was this time period acceptable to you?

	

	3.  Parent Information:  What do you know how much academic progress your child is making through the Supplemental Educational Services (tutoring) program? 

Notes:


	

	3.   Communication:  How frequently does the tutoring provider communicate with you and what kinds of information do you receive?

      Notes:


	

	4.  Meaningful Involvement and Home Support: Have the opportunities for meaningful involvement and the quality of service been satisfactory to you?

Notes:


	

	5. Academic Progress:  What evidence can you present that your child is achieving at higher levels in reading/language arts and/or mathematics as a result of receiving Supplemental Educational Services?  (Give examples of evidence; more reading completed than before tutoring, more assignments completed with higher grades, improved academic confidence, increased interest in learning, etc.)


	

	6. Alignment with school work:  How do you think your child’s work during tutoring sessions supports and is similar to classroom work at school and, if applicable, is aligned with your child’s IEP? 


	

	7. SES Program Improvement:  What suggestions do you have for improving this program?


	

	8. Satisfaction:  Would you request services from this provider in the future?


	Yes ____

No _____

	9.  Is there any other information you would like to address?




Spanish Interview Questions for SESE Parent Focus Group

Direction to evaluators:

Prior to your visit obtain a list of parents whose children will be in the tutoring session.  Select five at random and contact these parents to arrange a time and place for a Focus Group.  Be sure to arrange a quiet and private place to conduct the focus group.

Directions to the Parent Focus Group

Evaluator says:

The purpose of this session is to gather information regarding your satisfaction with the provider of the Title I tutoring services your child is receiving.  Your responses will be summarized in an evaluation report.  Similar information is being collected through other avenues.   Please provide complete answers with as much detail as possible.  If you can, provide sources that give support and evidence for your answers.  Your name, as a focus group participant, will remain anonymous.  The session will be recorded so that accurate responses can be included in the evaluation report.
The questions you will be asked frequently refer to Supplemental Educational Services.  This is the formal name for the tutorial assistance you child is receiving as part of Title I requirements in the No Child Left Behind Act.  The “provider” is the company that is supplying the services.

Please feel free to ask questions to clarify what information is being requested.

Questions

Evaluator: Use the following rubric to provide a score for each area addressed. Be sure to use the comment section to provide evidence and reasons for your rating.  The focus area will be underlined and the rating will apply to the quality and degree of involvement or satisfaction expressed by parents in the focus area.  If parents disagree, provide the number of parents that fall in each point category.

	Description
	Score

	Low involvement, satisfaction or quality of service as perceived by the parents present
	1

	Adequate involvement, satisfaction or quality of service as perceived by the parents present
	2

	High involvement, satisfaction or quality of service as perceived by the parents present
	3

	Component Questions
	Score

	1. Parent Participation in Student Plan:  How have you been actively involved in establishing and implementing the required Student Improvement Plan, which includes achievement goals for your child, assessments to monitor his/her progress, and a timetable for improvement? ¿Cómo se ha involucrado usted en el estableciemento e implementación del plan requerido por su estudiante, el cual incluye metas de logro para su hijo/a, evaluaciones para monitorear su progreso y una agenda de avances?

Notes:


	

	2.  Parent Information:  What do you know about the academic progress your child is making through the Supplemental Educational Services (tutoring) program? ¿Qué sabe usted del progreso académico que su hijo/a está haciendo a través del programa de asesoría?

Notes:


	

	3.   Communication:  How frequently does the tutoring provider communicate with you and what kinds of information do you receive? ¿Con qué frecuencia se comunica el provedor de asesoría  con usted, y qué tipo de información le da?

      Notes:


	

	4.  Meaningful Involvement and Home Support: Have the opportunities for meaningful involvement and the quality of service been satisfactory to you? ¿Han sido las oportunidades de participación significativas y la calidad de los servicios satisfactorias para usted?

Notes:


	

	5. Academic Progress:  What evidence can you present that you child is achieving at higher levels in reading/language arts and/or mathematics as a result of receiving Supplemental Educational Services?  (Give examples of evidence;  more reading completed than before tutoring, more assignments completed with higher grades, improved academic confidence, increased interest in learning, etc.) ¿Qué tipo de datos puede darme que muestren que su hijo/a está progresando en niveles más altos en lectoestrictura o en matemáticas y que sean resultado de los servicios de la asesoría? Por ejemplo, más lectura, más tareas terminadas con mejor nota, más confianza en sus habilidades, más interes en la escuela, etc.)


	

	6. Alignment with school work:  How do you think your child’s work during tutoring sessions supports and is similar to classroom work at school and, if applicable, is aligned with your child’s IEP? ¿Cómo piensa que el trabajo durante las sesiones con el asesor apoyan el trabajo del su hijo/a en la escuela? El trabajo durante los sesiones es parte del IEP de su hijo/a?


	

	7. SES Program Improvement:  What suggestions do you have for improving this program? ¿Qué sugerencias tiene para mejorar este programa?


	

	8.  Satisfaction:  Would you request services from this provider in the future? ¿Pediría usted los servicios de este programa en el futuro?


	Yes ____

No _____

	9.   Is there any other information you would like to address? ¿Hay algo más que le gustaría decirme?




Permission Form
Dear Parent:

Your child is currently participating in a tutoring program, formally called Supplemental Education Services, funded through Title I and the No Child Left Behind Act.  As part of a state effort to evaluate the functioning of the tutoring providers on the New Mexico approved list, your child will be asked to participate in a Student Focus Group (approximately 15 minutes).  An evaluator will ask this student group a number of simple questions to learn what the child has liked and disliked about his/her tutoring experience and how helpful it has been.  This information will be used, along with that from observations, surveys, and Parent Focus Groups, to inform the New Mexico Department of Public Education about the providers’ efforts and the progress that students are making.  It is hoped that this information will assist in improving the program.  Your child’s name will not be revealed or associated with any specific comments.  Others will not have access to your child’s comments or any other information about your individual child.  If you have questions, please contact Dr. Cheryl Brown-Kovacic at 505-243-4442 or ckovacic@cesdp.nmhu.edu.

If you prefer not to have your child involved in the Student Focus Group, please 

sign this form and return it by _______________________ (date of visit).   

Deliver this form to _______________________________(district contact person) or leave it with your child’s principal, who can deliver it to the district contact person.

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - 

I do not want my child to participate in the Student Focus Group as part of an evaluation of his/her tutoring program (Supplemental Education Services).

Child’s Name ______________________________________________________

School ___________________________________________________________

Parent or Guardian Name ____________________________________________

Parent or Guardian Signature _________________________________________

Permission Form in Spanish

Estimado Padre,

Su hijo esta participando en un programa de tutoria llamado “Supplemental Education Services” pagado por el Titulo I y “No Child Left Behind Act”. Como parte de un esfuerzo estatal para mejorar el funcionamiento de los programas asesores en la lista aprobada por Nuevo México, le rogamos permitir a su hijo participar en un “Focus Grup” de estudiantes (aproximadamente 15 minutos). Un evaluador hara preguntas simples al grupo de estudiantes para ver si les agrado o no su experiencia con el tutor y que tan útil fue. Esta información estará utilizada conjuntamente con observación, preguntas escritas, y “Focus Groups” de padres, para informar al Departamento de Educación Pública de Nuevo Mexico sobre los asesores y sus esfuerzos educativos, y el progreso de los estudiantes. La participación y nombre de su hijo seran anónimos. El nombre de su hijo no será conocido o asociado con ninguna información. Nadie tendrá acceso a la información de su hijo.

Si usted prefiere que su hijo no participe, por favor firme este cuestionatio y regreselo el (fecha)  

_______________________________________________ al coordinador 

_____________________________________ o dejela con el director de la escuela de su hijo, este podrá entregarla al coordinador de distrito.

------------------------------------------------------------------------------------------------------------

No quiero que mi hijo participe en el “Focus Group” de estudiantes como parte de una evaluacion 

del programa de tutoria (Supplemental Education Services).

Nombre de su hijo_______________________________________________________

Escuela _______________________________________________________________

Nombre del Apoderado___________________________________________________

Firma del Apoderado ____________________________________________________

Script for Phone Call to Parents

Good morning.  May I speak with the parents of ____________________?  

My name is __________________. With whom am I speaking? How are you today?  

I’m calling about the tutoring your child is receiving through the school program from ____________ (vendor name).  Do you have a few minutes now  to talk with me about this program?

I’ll be visiting to observe a tutoring session as part of looking at how well the tutoring is going.  

This will be an unannounced visit since this is an evaluation of the work the _____________ (vendor name) is doing.  We are doing this to make sure your child is receiving quality services.  As part of the evaluation, we will be talking with children participating in the tutoring program, parents, the child’s teacher, a district representative, and the tutor. 

We want to make sure that your ideas are heard.  I would like to invite you to participate in a group interview for parents and for your child to participate in a group interview with other students.  The student group will take about 15 minutes and the parent group will take about 1 hour.  A translator will be available if one is needed.  Do you have any questions?

Are you interested in participating?  Yes ___  No ___  

(If “no”, thank the parent for their time and interest and remind them to let their child know that sometime in the next month, s/he will have a visitor at the tutoring session who will ask them some questions.  Then end the conversation.)   

If “yes” could you come at ___________(time) on _____________(date) for this?  

(If “no”, thank the parent for their time and interest and end conversation and remind them to let their child know that sometime in the next month, they will have a visitor at the tutoring session who will ask them some questions.)   

If “yes,” we will meet in room __________ .

I don’t want the provider to know the date of the visit, but you can tell your child that s/he will have a visitor at the tutoring session that will ask them some questions.  .

Would you or your child like a translator? What language?

Do you have any other questions?  You can contact me at___________.

Thanks for your help and I look forward to meeting you.  

Spanish Script for Phone Call to Parents

Buenos días, ¿podría comunicarme con los padres de ____________________?

Good morning.  May I speak with the parents of ____________________?  

Me llamo ____________________, ¿con quién estoy hablando, por favor?

My name is __________________. With whom am I speaking? 

¿Cómo está?

How are you today?  

Estoy llamando acerca de la asesoría que su hijo/a está recibiendo a través del programa de la escuela ____________________________. ¿Tiene unos minuntos para hablar de esto?

I’m calling about the tutoring your child is receiving through the school program from ____________ (vendor name).  Do you have a few minutes now to talk with me about this program?

Estaré visitando una sesión de la asesoría para ver como va la enseñanza.

I’ll be visiting to observe a tutoring session as part of looking at how well the tutoring is going.  

No voy a decir que día voy a ir, esto para evaluar como está funcionando el programa de asesoría. Queremos hacer esto para que el programa ofrezca buenos servicios a su hijo/a. En parte de la evaluación, hablaremos con los estudiantes que participan en el programa, padres, maestros, un representativo del distrito de las escuelas, y el tutor/asesor.

This will be an unannounced visit since this is an evaluation of the work the _____________ (vendor name) is doing.  We are doing this to make sure your child is receiving quality services.  As part of the evaluation, we will be talking with children participating in the tutoring program, parents, the child’s teacher, a district representative, and the tutor. 

Queremos estar seguros que sus ideas y opiniones son escuchadas. Por esto queremos invitarlo a participar en una conversación del grupo de padres, y a que su hijo participe en una encuesta grupal. El grupo de estudiantes durara aproximadamente quince minutos y el grupo de padres durara una hora. Habrá un traductor dispuesto en caso que lo necesite. ¿Tiene preguntas?

We want to make sure that your ideas are heard.  I would like to invite you to participate in a group interview for parents and for your child to participate in a group interview with other students.  The student group will take about 15 minutes and the parent group will take about 1 hour.  A translator will be available if one is needed.  Do you have any questions?

¿Tiene interés en participar?

Are you interested in participating?  Yes ___  No ___  

(If “no”, thank the parent for their time and interest and remind them to let their child know that sometime in the next month, s/he will have a visitor at the tutoring session who will ask them some questions.  Then end the conversation.)   

Gracias por su interés. 

If “yes”

¿Podría usted llegar a las ________________ el día  ______________para participar?

Could you come at ___________(time) on _____________(date) for this?  

(If “no”, thank the parent for their time and interest and end conversation and remind them to let their child know that sometime in the next month, they will have a visitor at the tutoring session who will ask them some questions.)   

Gracias por su interés. No quiero decirle al  asesor el día que lo/a vamos a visitar, esto para evaluar el programa, pero usted le puede decir a su hijo/a que van a recibir un visitante y que este va a hacer algunas preguntas.

Nos vamos a reunir en el salon ____________.

If “yes,” we will meet in room __________ .

No quiero decirle al asesor el día que lo/a vamos a visitar, esto para evaluar el programa, pero usted le puede decir a su hijo/a que van a recibir un visitante y que este va a hacer algunas preguntas. 

I don’t want the provider to know the date of the visit, but you can tell your child that s/he will have a visitor at the tutoring session who will ask them some questions.  .

¿Le gustaría a usted o a su hijo un traductor?

Would you or your child like a translator? What language?

¿Tiene otras preguntas? Puede contactarme en ____________________.

Do you have any other questions?  You can contact me at___________.

Gracias por su ayuda, estoy ansiosa por conocerlo/la.

Thanks for your help and I look forward to meeting you.  
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