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 Differentiating Supports and Interventions

The OSDE Statewide System of Support applies a tiered approach in categorizing districts and schools based 
on their performance, then diagnosing their operations to align (differentiate) supports with operational needs.  
Diagnosis may be through self-assessment by a district or school team, state team, or external review using  
Oklahoma Nine Essential Elements Performance Indicators. 

The ultimate goal of the OSDE’s system of support for school improvement is for schools to drive the continuous 
improvement and to focus on improved student achievement.  

A tiered approach to building local capacity while turning around low-performing schools is illustrated in the chart 
for ways to target supports and interventions. For more on rapid improvement, turnarounds, and closures, see:   
Handbook on Restructuring and Substantial School Improvement; School Turnaround: A Review of the Cross-Sector  
Evidence on Dramatic Organizational Improvement; School Turnaround: Actions and Results; Tough Decisions:  
Closing Persistently Low-Performing Schools; Performance-Based Dismissals: Cross-Sector Lessons for School Turnarounds;  
Breaking the Habit of Low Performance: Successful School Restructuring Stories.
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Center on Innovation
and Improvement

Diagnostic Methods to Target Supports and Interventions

Closure
Close school and disperse students

Turnaround
External Review to Determine 
Turnaround Method; Coached, 
Leadership-Directed Self-Assessment 
in District Managed Turnarounds

Turnaround
(kids stay, variable degree 
of staff replacement)

District Managed
Wholesale staff replacement
Targeted staff replacement

Fresh Start
Performance contract between 
district or state and external service 
provider to manage school

Convert to charter school 
(district authorizes) or close and 
open a charter school (other authorizer)
with priority for enrollment given to 
current students

Schools 
Leveled by 
Performance

Rapid 
Improvement 

Trajectory
Coached Self-Assessment 

or External Review

Continuous 
Improvement 

Trajectory
Self-Assessment or 

Coached Self-Assessment

Supports Differentiated by Diagnosis of Operations
(Supports are differentiated by type, intensity, and duration.)
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 Appendix A: Glossary of Terms

Academic Performance Index (API) - Created in law, Oklahoma’s API measures the performance and progress 
of a school district based on several factors, primarily state assessment scores, which contribute to overall  
educational success. 70 O.S. § 3-151 

Adequate Yearly Progress (AYP) - Federal Regulations under No Child Left Behind (NCLB) require all states 
to develop a school accountability system that determines AYP for all schools and districts. Oklahoma uses  
components of the state-mandated Academic Performance Index (API) to measure AYP, focusing primarily on 
the academic achievement of students in mathematics and reading, but also includes other educational measures.  
Statewide performance targets are set for each indicator to determine whether a school or district meets AYP, 
which can result in rewards or sanctions.  

Corrective Action - Schools not meeting AYP for four (4) consecutive years are identified for corrective action; 
corrective action is a significant intervention in a school that is designed to remedy the school’s persistent inability 
to make adequate yearly progress.

Educational Leadership Coaching (ELC) - Intensive and targeted leadership support provided by School 
Support Team Leaders to schools in restructuring.

Local Educational Agency (LEA) - In Oklahoma, LEA refers to the school districts.

No Child Left Behind Act (NCLB) - NCLB is the latest version of the federal Elementary and Secondary 
Education Act (ESEA) reauthorization signed into law in 2001.

OECS - Oklahoma Educator Credentialing System documenting Highly Qualified Teacher status, class 
assignments, teacher testing, and National Board Certified Teacher credential.

Oklahoma Nine Essential Elements - Provides a comprehensive framework based on current research and best 
practice.  The elements define performance indicators, high quality initiatives that support student achievement in 
our schools.

OSDE - Oklahoma State Department of Education.

Priority Academic Student Skills (PASS) - Oklahoma’s set of specific academic content standards.

Restart Model - A restart model is one in which an LEA converts a school or closes and reopens a school under 
a charter school operator, a charter management organization (CMO), or an education management organization 
(EMO) that has been selected through a rigorous review process.  A restart model must enroll, within the grades it 
serves, any former student who wishes to attend the school.

Restructuring - A school that does not meet AYP for five (5) consecutive years, must develop a plan to restructure 
the school. A school that does not meet AYP for six (6) or more consecutive years must implement this plan.   
Restructuring requires major changes in a school’s operation. The LEA must take intensive and far-reaching  
interventions to revamp completely the operation and governance of a school in restructuring. 
 
School Closure Model - School closure occurs when an LEA closes a school and enrolls the students who 
attended that school in other schools in the LEA that are higher achieving. These other schools should be within 
reasonable proximity to the closed school and may include, but are not limited to, charter schools or new schools 
for which achievement data are not yet available. 
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School Improvement - A school that does not meet AYP for two consecutive years is identified as in need of 
improvement. Each year of improvement carries with it consequences and responsibilities for the school, LEA  
and SEA.

School Improvement Plan (SIP) - Schools identified for improvement are required to write a school improvement 
plan in accordance with Section 1116 of NCLB. Plans must be developed and submitted no later than three  
(3) months from notification of school improvement status.

School Support Team (SST) - Assists schools in improvement in strengthening the instructional program of the 
school to improve student achievement.

School Support Team Leader (SSTL) - A retired administrator or educator who leads the school support team 
on its visits to school improvement schools; provides Educational Leadership Coaching to site principals of schools 
in restructuring.

SSOS - Statewide System of Support.

State Educational Agency (SEA) - In Oklahoma, SEA refers to the Oklahoma State Department of Education.

Supplemental Educational Services (SES) - Additional academic instruction designed to increase academic 
achievement of students in schools in Years 2 and above of school improvement.

Tier I schools are a State’s persistently lowest-achieving Title I schools in improvement, corrective action, 
or restructuring.

Tier II schools are a State’s persistently lowest-achieving secondary schools that are eligible for, but do not 
receive, Title I, Part A funds and secondary schools that have had a graduation rate below 60 percent over a  
number of years.

Tier II schools are any Title I school in improvement, corrective action, or restructuring that have not been 
identified as a Tier I school. 

Title I - A component of the federal No Child Left Behind Act of 2001 which provides federal funding to schools 
with high poverty to improve the basic programs of disadvantaged children or those most at risk of failing.

Transformation Model
A transformation model is one in which an LEA implements each of the following strategies:
B Developing and increasing teacher and school leader effectiveness.
	 (i) Required activities.  The LEA must -
	     (A) Replace the principal who led the school prior to commencement of the transformation model;
	     (B) Use rigorous, transparent, and equitable evaluation systems for teachers and principals that-
	           (1) Take into account data on student growth (as defined in this notice) as a significant factor as  
                             well as other factors such as multiple observation-based assessments of performance and 
                             ongoing collections of professional practice reflective of student achievement and increased 
                             high school graduations rates; and
	           (2) Are designed and developed with teacher and principal involvement;
	     (C) Identify and reward school leaders, teachers, and other staff who, in implementing this model,  
                       have increased student achievement and high school graduation rates and identify and remove  
                       those who, after ample opportunities have been provided for them to improve their professional 
                       practice, have not done so; 
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	     (D) Provide staff ongoing, high-quality, job-embedded professional development (e.g., regarding 
                       subject-specific pedagogy, instruction that reflects a deeper understanding of the community 
                       served by the school, or differentiated instruction) that is aligned with the school’s comprehensive 
                       instructional program and designed with school staff to ensure they are equipped to facilitate 
                       effective teaching and learning and have the capacity to successfully implement school reform 
                       strategies; and
                 (E) Implement such strategies as financial incentives, increased opportunities for promotion and 
                       career growth, and more flexible work conditions that are designed to recruit, place, and retain 
                       staff with the skills necessary to meet the needs of the students in a transformation school.
            (ii) Permissible activities. An LEA may also implement other strategies to develop teachers’ and school 
                  leaders’ effectiveness, such as -
                 (A) Providing additional compensation to attract and retain staff with the skills necessary to meet the 
                       needs of the students in a transformation school;
                 (B) Instituting a system for measuring changes in instructional practices resulting from professional 
                       development; or
                 (C) Ensuring that the school is not required to accept a teacher without the mutual consent of the 
                       teacher and principal, regardless of the teacher’s seniority.
C Comprehensive instructional reform strategies.
             (i) Required activities.  The LEA must -
                 (A) Use data to identify and implement an instructional program that is research-based and vertically 
                       aligned from one grade to the next as well as aligned with State academic standards; and 
                 (B) Promote the continuous use of student data (such as from formative, interim, and summative 
                       assessments) to inform and differentiate instruction in order to meet the academic needs of 
                       individual students.
            (ii) Permissible activities.  An LEA may also implement comprehensive instructional reform strategies, 
                 such as -
                 (A) Conducting periodic reviews to ensure that the curriculum is being implemented with fidelity, 
                       is having the intended impact on student achievement, and is modified if ineffective;
                 (B) Implementing a schoolwide “response-to-intervention” model;
                 (C) Providing additional supports and professional development to teachers and principals in order 
                       to implement effective strategies to support students with disabilities in the least restrictive 
                       environment and to ensure that limited English proficient students acquire language skills to 
                       master academic content;
                 (D) Using and integrating technology-based supports and interventions as part of the instructional 
                       program; and
                 (E) In secondary schools -
                       (1) Increasing rigor by offering opportunities for students to enroll in advanced coursework 
                            (such as Advanced Placement; International Baccalaureate; or science, technology, engineering, 
                            and mathematics courses, especially those that incorporate rigorous and relevant project-, 
                            inquiry-, or design-based contextual learning opportunities), early-college high schools, dual 
                            enrollment programs, or thematic learning academies that prepare students for college and 
                            careers, including by providing appropriate supports designed to ensure that low-achieving 
                            students can take advantage of these programs and coursework;
                       (2) Improving student transition from middle to high school through summer transition programs 
                            or freshman academies; 
	           (3) Increasing graduation rates through, for example, credit-recovery programs, re-engagement 
                            strategies, smaller learning communities, competency-based instruction and performance-based 
                            assessments, and acceleration of basic reading and mathematics skills; or
	           (4) Establishing early-warning systems to identify students who may be at risk of failing to achieve 
                            to high standards or graduate.
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D Increasing learning time and creating community-oriented schools.
             (i) Required activities.  The LEA must -
	     (A) Establish schedules and strategies that provide increased learning time (as defined in this notice); and
	     (B) Provide ongoing mechanisms for family and community engagement.
             (ii) Permissible activities.  An LEA may also implement other strategies that extend learning time and 
                  create community-oriented schools, such as--
                 (A) Partnering with parents and parent organizations, faith- and community-based organizations, 
                       health clinics, other State or local agencies, and others to create safe school environments that meet 
                       students’ social, emotional, and health needs;
                 (B) Extending or restructuring the school day so as to add time for such strategies as advisory periods 
                       that build relationships between students, faculty, and other school staff;
                 (C) Implementing approaches to improve school climate and discipline, such as implementing a 
                       system of positive behavioral supports or taking steps to eliminate bullying and student harassment; or
                 (D) Expanding the school program to offer full-day kindergarten or pre-kindergarten.
E Providing operational flexibility and sustained support.
             (i) Required activities.  The LEA must -
                 (A) Give the school sufficient operational flexibility (such as staffing, calendars/time, and budgeting) to 
                       implement fully a comprehensive approach to substantially improve student achievement outcomes 
                       and increase high school graduation rates; and
                 (B) Ensure that the school receives ongoing, intensive technical assistance and related support from 
                       the LEA, the SEA, or a designated external lead partner organization (such as a school turnaround 
                       organization or an EMO).
             (ii) Permissible activities.  The LEA may also implement other strategies for providing operational 
                   flexibility and intensive support, such as -
                 (A) Allowing the school to be run under a new governance arrangement, such as a turnaround division 
                       within the LEA or SEA; or
                 (B) Implementing a per-pupil school-based budget formula that is weighted based on student needs.

Turnaround Model 
B A turnaround model is one in which an LEA must -
             (i)     Replace the principal and grant the principal sufficient operational flexibility (including in staffing, 
                      calendars/time, and budgeting) to implement fully a comprehensive approach in order to 
                      substantially improve student achievement outcomes and increase high school graduation rates;
             (ii)    Using locally adopted competencies to measure the effectiveness of staff who can work within the 
                      turnaround environment to meet the needs of students,
                      (A) Screen all existing staff and rehire no more than 50 percent; and
                      (B) Select new staff;
             (iii)   Implement such strategies as financial incentives, increased opportunities for promotion and career 
                      growth, and more flexible work conditions that are designed to recruit, place, and retain staff with                       
                      the skills necessary to meet the needs of the students in the turnaround school;
             (iv)   Provide staff ongoing, high-quality, job-embedded professional development that is aligned with the 
                      school’s comprehensive instructional program and designed with school staff to ensure that they 
                      are equipped to facilitate effective teaching and learning and have the capacity to successfully 
                      implement school reform strategies;
             (v)    Adopt a new governance structure, which may include, but is not limited to, requiring the school to 
                      report to a new “turnaround office” in the LEA or SEA, hire a “turnaround leader” who reports 
                      directly to the Superintendent or Chief Academic Officer, or enter into a multi-year contract with the 
                      LEA or SEA to obtain added flexibility in exchange for greater accountability;
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             (vi)    Use data to identify and implement an instructional program that is research-based and vertically 
                      aligned from one grade to the next as well as aligned with State academic standards;
             (vii)  Promote the continuous use of student data (such as from formative, interim, and summative 
                      assessments) to inform and differentiate instruction in order to meet the academic needs of 
                      individual students;
             (viii) Establish schedules and implement strategies that provide increased learning time (as defined 
                      in this notice); and
             (ix)   Provide appropriate social-emotional and community-oriented services and supports for students.
C A turnaround model may also implement other strategies such as -
             (i)     Any of the required and permissible activities under the transformation model; or
             (ii)    A new school model (e.g., themed, dual language academy).

Ways to Improve School Effectiveness (WISE) - a web-based planning and coaching tool to assess indicators, 
create plans, and monitor school improvement progress. 

 

 Appendix B: State and Federal Laws 
   Related to Statewide System of Support

Oklahoma State Law

70 O.S. § 1210.521	 Achieving Classroom Excellence Act (ACE) – Curriculum, Assessment,  and 
                                      Remediation Requirements for Secondary Schools

70 O.S. § 1210.544 	 Annual Report of District Improvement Plans, including Requirements for Alternative 
                                      Governance and creation of Oklahoma School Principal Training Task Force

70 O.S. § 3-129.2 –	 Empowered Schools and School District Act
3-129.10

70 O.S. § 6-194	             Professional Development Goals and Requirements

70 O.S. § 1210.541	 School Support Team Assistance Requirements

Federal Law: No Child Left Behind

Public Law 107-110 – Section 1116 – Academic Assessment and Local Educational Agency and School Improvement
Public Law 107-110 – Section 1117 – School Support and Recognition
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 appendix c

WeB resOurces

Assessment & Accountability – 
Comprehensive Center
http://www.aacompcenter.org

Center on Innovation and Improvement 
http://centerii.org

Center on Instruction
http://centeroninstruction.org

Indicators In Action 
www.centerii.org/Action

Mass Insight Education – 
School Turnaround
http://www.massinsight.org/stg

National Comprehensive 
Center for Teacher Quality
http://www.tqsource.org

National High School Center
http://www.betterhighschools.org

Oklahoma State Department of Education
www/sde.state.ok.us

School Turnarounds
http://www.publicimpact.com/schoolturnarounds

United States Department of Education
www.ed.gov

What Works Clearinghouse
http://ies.ed.gov/ncee/wwc
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 appendix d

Oklahoma state system of support
school support team Member
roles and responsibilities

School Support Team (SST) members require a high degree of integrity and diplomacy, an in-depth knowledge 
of school improvement processes relating to education reform, demonstrated skills and successful experience in 
implementing change processes along with strong interpersonal skills. SST members have demonstrated the 
ability to work with diverse groups to craft creative solutions, and to communicate complex issues to a variety 
of educational stakeholders. SST members are educators who are recognized as leaders, have experience in 
implementing successful school-based reform, have shown high levels of professional competence and represent 
Oklahoma’s diverse workforce. 

Oklahoma’s SST program provides on-site assistance to schools identifi ed as needing support in areas of reading/
language arts, mathematics, attendance, graduation rate, and for identifi ed subgroups. SST members are directly 
involved in facilitating school improvement processes in identifi ed schools. In collaboration with school and district 
staff , parents and community members, and with the assistance of a team of experts, the SST members facilitate 
an educational needs assessment of each school based on Oklahoma’s Nine Essential Elements Performance 
Indicators and provide guidance for the development and implementation of a comprehensive school improvement 
plan to build on the school’s strengths and address the identifi ed needs. 

Duties of the SST member include: 
• Travel to SST sites as required by the Oklahoma State Department of Education (OSDE). 
• Review development and implementation of the School Improvement plan. 
• Utilize Oklahoma’s Nine Essential Elements Performance Indicators to examine school and classroom practices 
in three areas: Academic Learning, Learning Environment and Effi  ciency. 
• Conduct brief classroom walk-throughs during each SST visit to ensure student engagement, implementation of 
Priority Academic Student Skills (PASS), varied instructional strategies, and a positive learning environment. 
• Examine and analyze most recent benchmark data (if available) to ensure the needs of all students are being met. 
• Advise schools in scientifi cally researched based (SBR) strategies that are proven to promote improved practices. 
Examples include Dr. Robert Marzano’s What Works in Schools and Building Academic Vocabulary, and the Data 
Retreat® process. 
• Maintain confi dentiality in interviewing administrators, teachers, parents, and students. 
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Oklahoma State System of Support
School Support Team Leader
Roles and Responsibilities
(No Child Left Behind Act of 2001, Section 1117)

School Support Team Responsibilities
The school support team has one primary responsibility: assisting the school in strengthening its instructional  
program to improve student achievement.  Specifically, the school support team must:
• Review and analyze all facets of the school’s operation, including the design and operation of the instructional 
program, using the findings from this review to help the school develop recommendations for improved student 
performance.
• Collaborate with school staff, local educational agency (LEA) staff, and parents to design, implement, and  
monitor a meaningful and realistic school improvement plan that can be expected to help the school meet its  
improvement goals, if implemented. 
• Review the implementation of the school improvement plan and request additional assistance from the LEA or 
the state educational agency (SEA) that either the school or the support team needs.
• Provide feedback at least twice a year to the LEA and to the SEA, when appropriate.

Clearly, the overall charge of the support team is to help the school create and implement a coherent, efficient, 
and practical plan for improvement. Effective support team members shall be knowledgeable about scientifically 
based research and practice on teaching and learning; and about successful schoolwide projects, school reform, and 
improving educational opportunities for low-achieving students.  The SST recommends best practices and SBR to 
lead the school in adopting more effective practices.

School Support Team Leader
As a part of the No Child Left Behind (NCLB) direction to “provide technical assistance to the school,” the  
Oklahoma State Department of Education (OSDE) provides School Support Team Leaders (SSTLs) to lead Title 
I schools in school improvement. These SSTLs are assigned to the schools by the OSDE based on need and/or 
beginning in year 2 of improvement and above.  

Criteria to Become a School Support Team Leader:
• Experience as a successful educator.
• Record of effectiveness in assisting schools with the school improvement planning process.
• Ability to communicate well with school, district and OSDE personnel.
• Evidence of exceptional writing skills.
• Evidence of organizational skills.
• Timeliness and follow through to completion of required tasks.

Duties of a School Support Team Leader:
• Schedules, coordinates and facilitates all SST meetings.
• Completes all paperwork and creates all required reports in a timely manner.
• Attends SSTL meetings as scheduled by the OSDE.
• Reports to the Executive Director of Title I School Support at the OSDE.
• Assists with planning and attends professional development as required by the OSDE.
• Assist and facilitate School Improvement sites during the professional development.
• Travels to SST sites as required by the OSDE.
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It is recommended that the SSTL contact and meet with the principal as early as possible.  This meeting provides 
an opportunity to outline the responsibilities of the SSTL and SST process.  The principal will provide the SSTL 
with a list of data needed the first SST visit.  This pre-SST meeting is intended to serve as an opportunity to build 
rapport with the principal and staff.
• Create an introductory letter for School Improvement site principal requesting School Improvement plan, copy of 
master schedule with list of teachers, discipline data, attendance data, benchmark data, budgets and other relevant 
data.  (Schools are encouraged to create one notebook with requested information for the SSTL.)
• Create an introductory letter for SST members detailing information about SST visit.
• Meet with principal and school staff.
• Schedule an exit meeting with the principal at each SST visit.
• Create an agenda for the first meeting (and subsequent SST visits) and provide a schedule for SST members of 
interviews and classroom visits.
• Schedule potential dates for SST visits with principal that will be confirmed with the SST members.
• Schedule, plan, and organize first SST meeting.
• Meet with School Improvement Team.
• Conduct interviews with school personnel, parents, and students.
• Create a completed School Support Team report within 2 weeks after visit.
• Provide technical assistance to school site throughout the year.

Oklahoma State System of Support
Title I School Support Coordinator
Roles and Responsibilities

Title I School Support Coordinator Responsibilities 

Under general supervision of the School Support (SS) Director and Local Educational Agency (LEA) Title I  
Director, the School Support Coordinator will coordinate both technical- and videoconference-based activities 
to provide intensive and sustained support to Title I schoolwide programs (SWP), schools in need of school  
improvement, and other Oklahoma State Department of Education activities designed to increase the opportunity 
for all students to meet the state’s content standards.
• Work cooperatively and collaboratively with Oklahoma State Department of Education staff to provide ongoing 
support to specific schools and districts needing assistance.
• Provide customer service to regional school staffs in identifying categories of needs and scheduling  
videoconferencing workshops to address these needs, including training for School Support Teams.
• Identify and schedule needed training including working with appropriate people to provide videoconference 
training both on-site and from remote sites at state and national levels.
• Identify, recruit, and organize a network of business partners, institutes of higher education, consultants and 
practitioners, to provide schools with professional development, technical assistance, or special expertise/facilities 
in an area of need and develop and maintain schedules.
• Organize Regional School Support Teams which are responsible for assisting schools in the development of  
SWP or School Improvement (SI) plans, reviewing plans, making recommendations to the school and/or LEAs.
• Review progress of SWP and SI plans focused on enabling students to meet the state standards, and make  
recommendations for improvement.
• Identify and organize regional demonstration sites and Distinguished Schools where successful instructional 
models may be observed.
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Oklahoma State Department of Education
Office of Standards and Curriculum
School Support Team Leader Survey

Please circle: Strongly disagree (SD), Disagree (D), Agree (A), or Strongly Agree (SA) for the following statements.

B Communication with school districts related 					    SD	 D	 A	 SA
     to federal requirements for planning and
     implementation are effective.

C Ways To Improve School Effectiveness (WISE)				    SD	 D	 A	 SA
     Planning Tool is an effective tool for school 
     improvement sites.

D Data Retreat Process is not an effective tool for 				    SD	 D	 A	 SA
     School improvement sites.

E What Works In Schools strategies are effective				    SD	 D	 A	 SA
     tools for school improvement sites.

F Building Academic Vocabulary is used					     SD	 D	 A	 SA
     effectively in school improvement sites.
	
G Professional Learning Communities are used					     SD	 D	 A	 SA
     effectively in school improvement sites.
	
H Roles and responsibilities of school support					     SD	 D	 A	 SA
     team leaders are clearly defined.

I Roles and responsibilities of school support					     SD	 D	 A	 SA
     team members are clearly defined.

J Technical assistance provided to schools is					     SD	 D	 A	 SA
     differentiated.

K Adequate resources are available to school					     SD	 D	 A	 SA
     support teams to support school improvement
     sites.

L Adequate resources are available to school					     SD	 D	 A	 SA
     improvement sites to support selected 
     interventions.

M Educational Leadership Coaching process is					     SD	 D	 A	 SA
     effective for principals in restructuring.

N Educational Leadership Coaching process should				    SD	 D	 A	 SA
     be expanded to all school improvement site
     principals.
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O School support team leaders receive						      SD	 D	 A	 SA
     adequate support from OSDE.
	
P The rubrics used for data collection during school				    SD	 D	 A	 SA
     support team visits clearly match the Oklahoma
     Nine Essential Elements Performance Indicators
     the team members are reviewing during each visit.

Q The data collection activities during each school				    SD	 D	 A	 SA
     support team visit are congruent with the Oklahoma
     Nine Essential Elements Performance Indicators
     targeted for observation during that visit.

R Windows on Curriculum procedures are being 					    SD	 D	 A	 SA
     implemented by school improvement sites to
     gather whole-school data and build reflective practice.

What OSDE professional development is helpful to you as a School Support Team Leader?

What OSDE technical assistance is helpful to you as a School Support Team Leader?

What additional support would you like from the OSDE?

Other comments or suggestions:
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 Appendix E

Oklahoma Nine Essential Elements Performance Indicators
Italics = Rapid Improvement Indicators (identified in red as Key Indicators in WISE)

 Academic Learning and Performance – 
     CURRICULUM 
—————————————————————————————————————————————————————————————————————————
EE1A-1.01	 Instructional teams align the curriculum with state and national academic content and process 
		  standards that identify the depth of knowledge, skills, and abilities needed for student success.
—————————————————————————————————————————————————————————————————————————  
EE1A-1.02	 Instructional teams articulate the learning standards through grade level objectives.
————————————————————————————————————————————————————————————————————————— 
EE1A.1.03	 Instructional teams engage in discussions within the school which result in the elimination of 
		  unnecessary overlaps and close curricular gaps.
—————————————————————————————————————————————————————————————————————————
EE1A.1.04	 Instructional teams identify key curriculum vertical transition points between and among early 
		  childhood and elementary school; elementary and middle school; and middle school and high  
		  school to eliminate unnecessary overlaps and close curricular gaps.   
—————————————————————————————————————————————————————————————————————————
EE1A.1.05	  Instructional teams ensure curriculum provides effective links to career, postsecondary education, 
		  and life options.
—————————————————————————————————————————————————————————————————————————
EE1A.1.06	 Instructional teams review alignment to standards and revise site-level curriculum accordingly.
————————————————————————————————————————————————————————————————————————— 
EE1A.1.07	 School leadership and instructional teams ensure all students have access to the common academic 
		  core curriculum. 

 Academic Learning and Performance – 
    CLASSROOM EVALUATION AND ASSESSMENT
—————————————————————————————————————————————————————————————————————————
EE1B-2.01	 All teachers provide multiple classroom assessments that are frequent, rigorous, and aligned to 
		  standards.
—————————————————————————————————————————————————————————————————————————
EE1B-2.02	 All teachers collaborate to develop common formative assessments and authentic assessment tasks 
		  (such as portfolios or projects) that are aligned with state standards. 
————————————————————————————————————————————————————————————————————————— 
EEIB-2.03	 All teachers design units of instruction to include pre- and post-tests that assess student mastery 
		  of standards-based objectives.
—————————————————————————————————————————————————————————————————————————
EE1B-2.04	 All students can articulate expectations in each class and know what is required to be proficient.
————————————————————————————————————————————————————————————————————————— 
EE1B-2.05	 All teachers use test scores, including pre- and post-test results, to identify instructional and curriculum 
		  gaps, modify units of study, and reteach as appropriate.
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EE1B-2.06	 Instructional teams use student learning data to identify students in need of tiered instructional 
		  support or enhancement. 
—————————————————————————————————————————————————————————————————————————
EE1B-2.07	 School leadership and instructional teams examine student work for evidence that instruction is 
		  aligned to state standards. 
—————————————————————————————————————————————————————————————————————————
EE1B-2.08	 School leadership provides teachers and students with access to college and work readiness 
		  assessments in order to best plan high school courses of study.  
—————————————————————————————————————————————————————————————————————————
EE1B-2.09	 All teachers and instructional teams analyze student work to target and revise instruction and 
		  curriculum, and to obtain information on student progress.

 Academic Learning and Performance – 
     INSTRUCTION
—————————————————————————————————————————————————————————————————————————
EE1C-3.01	 All teachers use varied instructional strategies that are scientifically research-based.
—————————————————————————————————————————————————————————————————————————
EE1C-3.02	 All teachers use instructional strategies and activities that are aligned with learning objectives.
—————————————————————————————————————————————————————————————————————————
EE1C-3.03	 All teachers use instructional strategies and activities that are differentiated to meet specif ic 
		  student learning needs. 
—————————————————————————————————————————————————————————————————————————
EE1C-3.04	 All teachers demonstrate the content knowledge necessary to challenge and motivate students to 
		  high levels of learning.
—————————————————————————————————————————————————————————————————————————
EE1C-3.05	 All teachers incorporate the use of technology in their classrooms when it enhances instruction. 
—————————————————————————————————————————————————————————————————————————
EE1C-3.06 	 School leadership provides sufficient instructional resources that are used by teachers and students 
		  for standards-aligned learning activities.
—————————————————————————————————————————————————————————————————————————
EE1C-3.07	 All teachers examine and discuss student work collaboratively and use this information to inform 
		  their practice.
—————————————————————————————————————————————————————————————————————————
EE1C-3.08	 All teachers assign purposeful homework and provide timely feedback to students. 
—————————————————————————————————————————————————————————————————————————
EE1C-3.09	 School leadership and all teachers address academic and workplace literacy and data analysis skills 
		  across all content areas.
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 Professional Learning Environment – 
     Effective Teachers – SCHOOL CULTURE
—————————————————————————————————————————————————————————————————————————
EEIIA-4.01	 School leadership fosters a positive school climate and provides support for a safe and respectful 
		  environment. 
—————————————————————————————————————————————————————————————————————————
EEIIA-4.02	 School leadership implements practices that focus on high achievement for all students.
—————————————————————————————————————————————————————————————————————————
EEIIA-4.03	 All teachers hold high academic and behavioral expectations for all students.
—————————————————————————————————————————————————————————————————————————
EEIIA-4.04	 All teachers and nonteaching staff are involved in decision-making processes related to teaching 
		  and learning.
—————————————————————————————————————————————————————————————————————————
EEIIA-4.05	 All teachers recognize and accept their professional role in student successes and failures.
—————————————————————————————————————————————————————————————————————————
EEIIA-4.06	 School leadership makes teaching assignments based on teacher instructional strengths to 
		  maximize opportunities for all students.
—————————————————————————————————————————————————————————————————————————
EEIIA-4.07	 All teachers communicate regularly with families about individual student progress.
—————————————————————————————————————————————————————————————————————————
EEIIA-4.08	 All teachers and staff provide time and resources to support students’ best efforts.
—————————————————————————————————————————————————————————————————————————
EEIIA-4.09	 School leadership and all teachers celebrate student achievement publicly.
—————————————————————————————————————————————————————————————————————————
EEIIA-4.10	 All school staff and students practice equity and demonstrate respect for diversity. 
—————————————————————————————————————————————————————————————————————————
EEIIA-4.11	 Students assume leadership roles in the classroom, school, co-curricular activities, extra-curricular 
		  activities, and community. 

 Professional Learning Environment – Effective Teachers – 
      STUDENT, FAMILY, AND COMMUNITY SUPPORT
—————————————————————————————————————————————————————————————————————————
EEIIB-5.01	 Families and communities are active partners in the educational process and work with staff to 
		  promote programs and services for all students. 
—————————————————————————————————————————————————————————————————————————
EEIIB-5.02	 All students have access to academic and behavioral supports including tutoring, co- and extra-
		  curricular activities, and extended learning opportunities (e.g., summer bridge programs, Saturday  
		  school, counseling services, Positive Behavior Intervention Supports [PBIS] and competitive and  
		  noncompetitive teams). 
—————————————————————————————————————————————————————————————————————————
EEIIB-5.03	 School leadership and all teachers implement strategies such as family literacy to increase effective 
		  parental involvement.
—————————————————————————————————————————————————————————————————————————
EEIIB-5.04	 School leadership and staff provide students with academic and non-academic guidance programs, 
		  including peer and professional counseling and mentoring, as needed.  
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EEIIB-5.05	 All school staff provide timely and accurate academic, behavioral, and attendance information 
		  to parents.
—————————————————————————————————————————————————————————————————————————
EEIIB-5.06	 School leadership and staff actively pursue relationships to support students and families as they 
		  transition from grade to grade, building to building, and beyond high school. 
—————————————————————————————————————————————————————————————————————————
EEIIB-5.07	 School leadership ensures that appropriate stakeholders (e.g., school staff, students, parents, family 
		  members, guardians, community organizations and members, business partners, postsecondary  
		  education institutions, and workforce) are involved in critical planning and decision-making activities.
—————————————————————————————————————————————————————————————————————————
EEIIB-5.08	 School leadership and all staff incorporate multiple communication strategies that are culturally 
		  and linguistically appropriate and support two-way communications with families and other  
		  stakeholders.

 Professional Learning Environment – Effective Teachers – 
    PROFESSIONAL GROWTH, DEVELOPMENT, EVALUATION
—————————————————————————————————————————————————————————————————————————
EEIIC-6.01	 All teachers and school leadership collaboratively develop written individual professional 
		  development plans based on school goals.
—————————————————————————————————————————————————————————————————————————
EEIIC-6.02	 School leadership plans opportunities for teachers to share their teaching skills with other teachers 
		  to build instructional capacity.
—————————————————————————————————————————————————————————————————————————
EEIIC-6.03	 School leadership provides professional development for individual teachers that is directly 
		  connected to the Oklahoma indicators of effective teaching.
—————————————————————————————————————————————————————————————————————————
EEIIC-6.04	 School planning team uses goals for student learning to determine professional development 
		  priorities for all staff.
—————————————————————————————————————————————————————————————————————————
EEIIC-6.05	 All staff (principals, teachers and paraprofessionals) participate in professional development that 
		  is high quality, ongoing and job-embedded. 
—————————————————————————————————————————————————————————————————————————
EEIIC-6.06	 School planning team designs professional development that has a direct connection to the 
		  analysis of student achievement data. 
—————————————————————————————————————————————————————————————————————————
EEIIC-6.07	 School leadership implements a clearly defined formal teacher evaluation process to ensure that 
		  all teachers are highly qualified and highly effective. 
—————————————————————————————————————————————————————————————————————————
EEIIC-6.08	 School leadership implements a process for all staff to participate in reflective practice and collect 
		  schoolwide data to plan professional development. 
—————————————————————————————————————————————————————————————————————————
EEIIC-6.09	 School leadership provides adequate time and appropriate fiscal resources for professional 
		  development.
—————————————————————————————————————————————————————————————————————————
EEIIC-6.10	 All teachers participate in professional development that increases knowledge of child and 
		  adolescent development, encourages the use of effective pedagogy, supports techniques for  
		  increasing student motivation, and addresses the diverse needs of students in an effective manner.
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EEIIC-6.11	 School leadership provides opportunities for teachers to actively participate in collaboration and 
		  to engage in peer observations to improve classroom practice across disciplines and programs.
—————————————————————————————————————————————————————————————————————————
EEIIC-6.12	 School planning team designs professional development that promotes effective classroom 
		  management skills.
—————————————————————————————————————————————————————————————————————————
EEIIC-6.13	 School leadership uses the evaluation process to provide teachers with follow-up and support 
		  to change behavior and instructional practices.

 Collaborative Leadership – 
     EFFECTIVE LEADERS
—————————————————————————————————————————————————————————————————————————
EEIIIA-7.01	 School leadership develops and sustains a shared vision.
—————————————————————————————————————————————————————————————————————————
EEIIIA-7.02	 School leadership makes decisions that are data-driven, collaborative, and focused on student 
		  academic performance. 
—————————————————————————————————————————————————————————————————————————
EEIIIA-7.03	 School leadership collaborates with district leadership to create a personal professional 
		  development plan that develops effective leadership skills.
—————————————————————————————————————————————————————————————————————————
EEIIIA-7.04	 School leadership disaggregates data for use in meeting needs of diverse populations and 
		  communicates that data to staff.
—————————————————————————————————————————————————————————————————————————
EEIIIA-7.05	 School leadership ensures all instructional staff has access to curriculum-related materials and 
		  has received training in the effective use of curricular and data resources.
—————————————————————————————————————————————————————————————————————————
EEIIIA-7.06	 School leadership ensures that instructional time is protected and allocated to focus on curricular 
		  and instructional issues, including adding time to the school day as necessary. 
—————————————————————————————————————————————————————————————————————————
EEIIIA-7.07	 School leadership provides effective organizational structures in order to allocate resources, 
		  monitor progress, and remove barriers to sustain continuous school improvement.
—————————————————————————————————————————————————————————————————————————
EEIIIA-7.08	 School leadership provides organizational policies and resources necessary for implementation 
		  and maintenance of a safe and effective learning environment.
—————————————————————————————————————————————————————————————————————————
EEIIIA-7.09	 School leadership provides processes for development and implementation of school policies based 
		  on a comprehensive needs assessment.  
—————————————————————————————————————————————————————————————————————————
EEIIIA-7.10	 School leadership uses the indicators identif ied in the areas of academic performance, learning 
		  environment, and collaborative leadership to assess school needs.
—————————————————————————————————————————————————————————————————————————
EEIIIA-7.11	 School leadership uses knowledge and interpersonal skills to work with teachers as they define 
		  curricular and instructional goals.
—————————————————————————————————————————————————————————————————————————
EEIIIA-7.12	 School leadership promotes distributed leadership, encouraging multiple roles for teacher leaders. 
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EEIIIA-7.13	 School leadership collaborates with district leadership to develop strategies and skills to 
		  implement and sustain required organizational change.
—————————————————————————————————————————————————————————————————————————
EEIIIA-7.14	 School leadership identifies expectations and recognizes accomplishments of faculty and staff.

 Collaborative Leadership – Effective Leaders – 
     ORGANIZATIONAL STRUCTURE AND RESOURCES
—————————————————————————————————————————————————————————————————————————
EEIIIB-8.01	 School leadership supports high quality performance of students and staff at their assigned site.
—————————————————————————————————————————————————————————————————————————
EEIIIB-8.02	 School leadership designs the master schedule to provide all students access to the entire curriculum.
—————————————————————————————————————————————————————————————————————————
EEIIIB-8.03	 School leadership organizes and allocates instructional and non- instructional staff based upon 
		  the learning needs of all students.
—————————————————————————————————————————————————————————————————————————
EEIIIB-8.04	 School leadership ensures efficient use of instructional time to maximize student learning.
—————————————————————————————————————————————————————————————————————————
EEIIIB-8.05	 School leadership uses effective strategies to attract highly qualified and highly effective teachers.
—————————————————————————————————————————————————————————————————————————
EEIIIB-8.06	 School leadership provides time for vertical and horizontal planning across content areas and 
		  grade configurations. 
—————————————————————————————————————————————————————————————————————————
EEIIIB-8.07	 School leadership collaborates with district leadership to provide increased opportunities to learn 
		  such as virtual courses, dual enrollment opportunities, and work-based internships.
—————————————————————————————————————————————————————————————————————————
EEIIIB-8.08	 School leadership provides and communicates clearly defined process for equitable and consistent 
		  use of fiscal resources.
—————————————————————————————————————————————————————————————————————————
EEIIIB-8.09	 School leadership directs funds based on an assessment of needs aligned to the school improvement plan.
—————————————————————————————————————————————————————————————————————————
EEIIIB-8.10	 School leadership allocates and integrates state and federal program resources to address 
		  identified student needs. 

 

 Collaborative Leadership – Effective Leaders – 
     COMPREHENSIVE AND EFFECTIVE PLANNING
—————————————————————————————————————————————————————————————————————————
EEIIIC-9.01	 School leadership uses a collaborative process to develop vision, beliefs, mission, and goals.
—————————————————————————————————————————————————————————————————————————
EEIIIC-9.02	 School planning team collects, manages, and analyzes data from multiple data sources. 
—————————————————————————————————————————————————————————————————————————
EEIIIC-9.03	 School planning team incorporates scientifically based research for student learning in school 
		  improvement plans.
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EEIIIC-9.04	 School planning team establishes goals for building and strengthening instructional and 
		  organizational effectiveness. 
————————————————————————————————————————————————————————————————————————— 
 EEIIIC-9.05	 School planning team identifies action steps, resources, timelines, and persons responsible for implementing 
		  the activities aligned with school improvement goals and objectives.
—————————————————————————————————————————————————————————————————————————
EEIIIC-9.06	 School leadership and all staff implement the improvement plan as developed.
—————————————————————————————————————————————————————————————————————————
EEIIIC-9.07	 School leadership and all staff regularly evaluate their progress toward achieving the goals and objectives 
		  for student learning set by the plan.
—————————————————————————————————————————————————————————————————————————
EEIIIC-9.08	 School leadership and all staff regularly evaluate their progress toward achieving the expected 
		  impact on classroom practice and student performance specified in the plan.
—————————————————————————————————————————————————————————————————————————
EEIIIC-9.09	 School leadership and all staff document the continuous improvement through a regular data 
		  review process.
 

 Appendix F

Academy of Pacesetting States Overview

Selected States and Regional Centers
Alaska, Alaska Comprehensive Center
Arkansas, Mid-Continent Comprehensive Center
Idaho, Northwest Comprehensive Center
Illinois, Great Lakes West Comprehensive Center
Louisiana, Southeast Comprehensive Center
Michigan, Great Lakes East Comprehensive Center
Montana, Northwest Comprehensive Center
Oklahoma, Mid-Continent Comprehensive Center
Virginia, Appalachia Regional Comprehensive Center	

Description of the Academy of Pacesetting States

The Academy of Pacesetting States provides:
1. A learning community for state teams from states intent upon leading the way to rapid improvement of districts 
and schools.
2. Training, consultation, and support to enable states to reach their goals for high quality Statewide Systems of 
Support that build local capacity to initiate and sustain rapid improvement that brings all classrooms to an optimal 
level of performance.
3. Training, consultation, and support for state teams to develop skilled experts in three critical areas: 
    a. System Leaders who administer the Statewide System of Support and coordinate its components.
    b. Change Agents who understand not only effective operational practices, but also the dynamics of change in 	
        an educational setting.
      c. Instructional Specialists who understand effective classroom instruction and how it can be cultivated in districts  
        and school systems to reach a critical mass of instructional excellence.
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Member States of the Academy of Pacesetting States take action to:
1. Share talents and experiences with other states, the Academy faculty and partners.
2. Develop and achieve bold plans of action to:
    a. Elevate the effectiveness of the Statewide System of Support.
   b. Build local capacity to initiate and sustain rapid improvement that brings all classrooms to an optimal level  
        of performance.
    c. Create strong programs of Change Agents and Instructional Specialists to serve as Catalytic Teams to rapidly  
        improve districts and schools in ways that show substantial effects in classroom instruction and student learning.
	

Pacesetter Code
A pacesetter traces every action to its impact on a student in a classroom, acts with courage, proceeds with urgency, 
focuses on essentials, accepts no excuses, embraces candor, builds webs of trust, and holds adults to high standards 
of performance. 

Core Principles of the Academy of Pacesetting States
B Student learning is the beginning point in designing and providing a statewide system of support. 
C The instructional core of teacher, student, and content is critical for student learning and school improvement. 
D The school culture of candor, quality, collegiality, and productivity supports the instructional core.
E The principal is the key to advancing a school culture of candor, quality, collegiality, and productivity.
F The district provides a framework of support and expectation for continuous school improvement. 
G Incentives, opportunity, and capacity building are the levers of change applied by a statewide system of support. 
H Leadership, change agency, and instructional expertise are coherently utilized in a statewide system of support.
I Change requires courage, leadership, and relentless pursuit of high levels of performance by adults. 
J Indicators of effective practice, candidly assessed, planned, and monitored, provide guideposts for continuous improvement. 
K Human capital, trust, and mutual respect from the necessary foundation for school improvement.
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Accreditation/Standards	
Dr. Sharon Lease	
Assistant State Superintendent
(405) 521-3333

Professional Services	
Dr. Ramona Paul	
Assistant State Superintendent
(405) 521-4311	

School Improvement
Office of Standards and Curriculum
Dr. Cindy Koss
Assistant State Superintendent
(405) 521-4514
Ms. Kerri White	
Executive Director High School Reform
(405) 522-8618
Dr. Jennifer Watson	
Team Leader – Curriculum/Effective Schools
(405) 522-3521

Title I, II, VI, X
Ms. Ramona Coats	
Team Leader - Title I, II, VI, X
(405) 522-0217
Ms. Andrea Wheeler	
Executive Director - Title I, IIA, VI
(405) 522-5310 
Ms. Mary Pearson	
Executive Director - Title I School Support/ARRA
(405) 522-3253
Ms. Jackie Mania	
Director - Turnaround
(405) 522-3263
Dr. Gloria Bayouth	
Senior Grants Consultant – Title I, II, BR, MSP
(405) 522-3249

Office of Innovation, Support, 
and Alternative Education
Ms. Lisa Pryor	
Assistant State Superintendent
(405) 522-0276
Ms. Laura Buxton	
Director - Alternative Education
(405) 522-0276
Dr. Perri Applegate	
Executive Director - Instructional Support
(405) 522-3219

Office of Accountability 
and Assessments
Ms. Jennifer Stegman	
Assistant State Superintendent
(405) 521-3341

Special Education Services 
Ms. Misty Kimbrough	
Assistant State Superintendent
(405) 521-4873

Statewide System of Support (SSOS) Staff




