Differentiated Statewide System of Support

I. Identifying Districts and Schools in Need of Support 
	6.1 Strong state data system 
	The state has a data system that meets minimum ESEA requirements. 
	The state is developing an integrated data system that reduces redundancy in data collection and that provides timely, accurate, and user-friendly data to inform school and district improvement. 
	The state provides a timely, accurate, and integrated data system that reduces redundancy in data collection and which informs school and district improvement. The system provides a wide variety of indicators, e.g., longitudinal trends for student subgroups, school report cards, and attendance and graduation rates. 
	There is evidence that there is reduced redundancy in data collection, and that districts and schools use the state’s data system to inform decisions that positively impact instruction. 

	6.2 SSOS use of assessment data 
	The state uses results from the assessment system to make decisions about the implementation of its SSOS. 
	The state has a clearly documented process for using state assessment results to determine ESEA population needs and provide differentiated SSOS services to districts and schools. 
	The state has begun implementation of the process for using state assessment results to determine ESEA population needs and provide differentiated services to districts and schools served by its SSOS. 
	The state has fully implemented and documented its process for using state assessment results to provide differentiated services. The state documents how it uses its assessment system as a tool in the development of further resources, e.g., training, to assist targeted districts and schools.

	1.5 State policy for intervening in districts and schools that repeatedly fail to meet SEA expectations for student performance
	There is no clear policy authorizing the state to directly intervene with schools/districts based on low performance.
	The state has written authority to intervene in schools/districts because of unacceptable performance, but lacks clear criteria to determine when or how to intervene.
	The state has a clearly documented plan for intervening in schools/districts not meeting SEA expectations for performance outcomes.
	The state systematically implements corrective actions according to the plan and documents what intervention actions were taken with each school/district, including its efforts to help districts with needed school restructuring.

	14.2 State process in place to disseminate the status of districts and schools 
	There is an ESEA sanction list of districts and schools, but it is not clear how long they have been on the list or the rationale for placement. 
	There is an annually updated, tiered list of districts and schools, the number of years they have been on the list, and an explanation of how they came to be on the list. 
	The state’s list includes the interventions that have been used for the schools and districts. 
	There is an analysis showing how many districts and schools have moved off the list and which ones have moved off and then returned. The analysis identifies which interventions are associated with moving schools off the list and includes recommendation for future intervention plans. 


II. Diagnosing Specific Needs of Districts and Schools 

	1.4 Meaningful state planning process for districts and schools
	The state has no clearly defined process for the districts/schools served by the SSOS to devise and implement plans to improve student performance.
	The state has a clearly defined written process for districts and schools being served by its SSOS to develop and implement plans to improve student performance.
	The state has developed and regularly offers schools/districts served by the SSOS appropriate training and materials to develop and implement improvement plans.
	The state has evidence that schools and districts served by its SSOS participate in appropriate training and engage in systematic planning to improve student performance.

	12.1 Delivering training to districts and schools in school improvement planning 
	The state does not have a formal, documented process for training districts and schools in school improvement planning. 
	The state has a documented training plan to prepare districts/schools for some, but not all, of the following: needs assessment, development, implementation, monitoring, and evaluation of school improvement plans. 
	The state has a comprehensive, documented training plan to prepare school and district personnel in needs assessment, development, implementation, and evaluation of school and district improvement plans. Implementation of that plan has begun. 
	The state training plan for districts and schools is fully implemented, and the quality of services is regularly evaluated. There is evidence that training has had a positive impact on school improvement planning and implementation. 

	14.1 State program audits 
	The state has no system in place to conduct program audits in schools and districts identified for ESEA sanctions. 
	The state has a formal program audit process in place geared for site visits to schools and districts identified as needing improvement. 
	The state’s program audit process contains clear criteria and is systematically being implemented in identified schools/districts. 
	There is evidence that the recommendations from state audit visits have been implemented by schools/ districts and have had a positive impact on school improvement processes. 


III. Prescribing and Providing Services to Address Diagnosed District and School Needs

	 1.3 Differentiating support to districts and schools 
	The state has no clearly defined procedures to determine which schools/ districts receive SSOS services and resources and the amounts and types of services provided. 
	The state has developed clearly defined, written criteria (including a needs assessment) and procedures to determine which schools/districts receive services from the SSOS and the amounts and types of services provided. 
	The state has implemented clearly defined, written criteria (including a needs assessment) and procedures to determine which schools/districts receive services from the SSOS and the amount and types of services provided. 
	The state has evidence that it provides different levels and amounts of intensive support based on student performance and documented needs for improvement. 

	13.2 State-specific products to help identified districts and schools 
	The state has products to help districts and schools with school improvement (e.g., manuals on curriculum alignment, instructional improvement and parental involvement). 
	The state has posted its list of products on its web site and made the list readily available to local education personnel, consultants, regional delivery agencies, and others who provide services. 
	The state has actively worked with service providers to match available products to the needs of identified districts/schools. 
	The state has evidence that districts/schools are using the available products and find them to be beneficial. The state also works with local personnel and service providers to evaluate and subsequently modify its present products and guide its search for additional relevant resources.


IV. Monitoring and Reporting Progress

	14.3 State process in place to monitor the progress of individual districts/ schools 
	The state has no process in place to monitor the progress of districts/ schools on ESEA sanctions lists. 
	The state has a written plan in place for state staff and consultants to monitor identified districts/ schools to ensure that they have implemented their improvement plans. 
	The state regularly (at least yearly) monitors how well districts/schools are meeting their improvement targets and monitors how well districts/schools are providing high-quality curriculum, using effective instructional methods, and meeting their improvement targets. 
	Using these data, members of the SSOS regularly evaluate the progress of districts and schools and suggest modifications in local staff practices. There is evidence that such modifications have been implemented by districts and schools.
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