Academy of Pacesetting States

Change Agent Strand
Table of Contents

Introduction to Change Agent Strand
Page 2

Change Agent Strand Schedule and Objectives
Page 4

Monday: 
Improving Practice through Change
Page 7


Ladder of Feedback 
Page 8


Ladder of Feedback Guide
Page 9

Tuesday: 
Using Data to Create Productive Disequilibrium
Page 11

Making Change Happen:  Beginning and Sustaining Professional Talk

Analyzing Student Performance Data: A Staff Workshop Model
Page 12

Questions to Analyze the School Level Performance Reports
Page 14


School Findings Form
Page 17

Wednesday:    Change Process at Individual and Organizational Level
Page 19
District Improvement Plan: Executive Summary
Page 20

Monroe County Board Retreat
Page 23

District Review Executive Summary
Page 24

District Improvement Plan
Page 27

KSBA Article (See Link)
Page 35
Recruiting, Selecting, Training, Monitoring Change Agents
Page 36

Highly Skilled Educator Brochure (see separate document)
Page 37

HSE Professional Development & Cadre Meeting Calendar
Page 38
HSE Branch Manager Roles and Responsibilities
Page 40

Kentucky Highly Skilled Educators Program
Page 41

Thursday: 
Drafting and Facilitation of Plans for Change Agents
Page 45

Facilitation
Page 46
Facilitation Skills (See Separate Document)

Basic Facilitation Skills (See Separate Document)

URL to Resources for Training, Presenting, and Facilitating: http://guilamuir.com/ideasource
Appendix

Page 47

Assignments
Page 48

Itinerants
Page 49

Lunch Schedule
Page 50
Introduction to Change Agent Strand
Academy of Pacesetting States
Statewide System of Support: An effective statewide system of support offers incentives, builds capacity, and provides opportunity for the people in districts and schools so that they might continuously improve the performance of their coordinated roles toward the end of all students meeting or exceeding learning standards.

Change Agent:  Over the years, many states have deployed consultants, coaches, and distinguished educators to assist districts and schools, with disappointing results in lowest-performing schools. The Academy is proposing a different way. Academy participants will learn to develop high-quality Change Agent program in their states and also serve as Change Agents. The Change Agent strand will specifically focus on the dynamics of change, building leadership capacity, and creating safe, orderly, and positive learning environments. 

Strand objectives
Strand participants will learn effective ways to:

1. Serve as Change Agents themselves, raising expectations, developing leadership, and improving results in districts and schools,
2. Build Change Agent programs in their states,
3. Recruit the strongest Change Agents in their states, 
4. Train, supervise, and coordinate the work of Change Agents in their states,
5. Align the work of the Change Agents with that of the Instructional Specialists.
Understandings will include:

· Know thyself and your colleagues

· Building trusting, respectful relationships

· Reflective thinking, productive working

· Positive culture of high expectations

· Courageous leadership

· Change process

· Selecting and training Change Agents

· The ironies and paradoxes of being a Change Agent

· The precept of continuous improvement, individual growth and critical friendship

The primary and foundational component is building relationships of trust and respect among students, parents, teachers, administrators, etc.  Simultaneous to training participants on building these relationships, they will build them among themselves. We will model our teachings this way throughout the week.

In low-performing schools and districts, adults are caught up in the “presentism” of the urgent preventing them from addressing the important. This is also typical of staff in SEAs; therefore, the crucial importance of time for productive reflection will be emphasized and modeled. After each training session participants will complete evaluation forms and at the end of each day they should be given time for personal and team reflection.

The product that each team takes back to their states will be their plan to intervene in low-performing schools and districts and will intertwine the three strands. We see the Change Agents working with local district and school leadership to create conditions through the change process so that teacher teams and individual teachers are free to improve their professional practice; thus, improving the instructional core.

Information Sources

· Heifetz, Ronald and Linsky, Marty. (2002). Leadership on the Line, Staying Alive through the Dangers of Leading. Boston, Harvard Business School Press

· Case Studies of Districts and Schools

· Keirsey Temperament Sorter-II

· TIMSS Video Series

· Sowder, Marion and Hollen, Lori. (2009). A FOCUS for PLC’s.  BRITEideas 
· Various handouts to address the following: Highly Skilled Educator Program, Change, Data Analysis, Instructional Leadership Teams, FOCUSED Professional Learning Communities, Facilitation, Individual Growth Plan, Critical Friends
Change Agent Strand Schedule

Sunday Night

Topic: Orientation to the Work of the Strand

Objectives

1. Get to know the strand members and their roles in their states

2. Determine ways in which temperament as well as diversity in culture and community effect interactions and productivity

3. Present suggestions to address both benefits and challenges for working together effectively

Agenda

1. Introduction Activity for Strands- Instructional Core
2.  Keirsey Temperament Sorter-II  
3. Preview of Week

· What are we doing?

· Why are we doing it?

4.  Theory of Action…Three Roles

5.  Assignments –IGP and Critical Friends
Takeaways
1. Understanding people, relationships, temperaments, and personalities can help Change Agents deal with and influence their most important asset, the people they serve.  

2. Differences should be both recognized and embraced.  

3. Leaders must navigate through communication challenges which have direct and immediate impact on relationships, morale, and performance.  

4. Determining team member’s strengths, talents, temperaments, etc., can lead to innovation, creativity, and improved group outcomes.

Monday

Topic: 
Improving Practice through Effective Change

Objectives
1. Participants will share a more common vision of the nature and role of Change Agents in the educational setting, both the science and the art

2. Participants will demonstrate an understanding of research-based steps in the change process and how to influence others as Change Agents
Agenda

1. Recruiting, Selection, Training, Monitoring of Change Agents 

2. Problem Solving Scenarios/Connection to Instructional Core

3. Using Data to Create Productive Disequilibrium
Takeaways
1. Change agents can be highly effective in building trust and embracing the negative to redirect needed reform in the instructional core.  

2. Becoming highly skilled at building and maintaining one’s circle of strength and taking risks can lead to finding one’s self and losing one’s self in the service to others.  

3. Participants can take information shared to their SEAs for use with more Change Agents.
Tuesday

Topics: 
Using Data to Create Productive Disequilibrium

Making Change Happen:  Beginning and Sustaining Professional Talk

Objectives

1. To provide practical constructive examples of staff workshop models that Change Agents may successfully use in low performing schools to analyze data, create effective leadership teams, and promote focused professional learning communities.

Agenda
1. Making Change Happen

· Change Game

· Leadership/Culture/CIA connections

· Rapid Leadership

· Monroe and Madison Case Studies

2. Beginning and Sustaining Professional Talk

· How to Create and Implement Effective Instructional Leadership Teams

· Connections to Instructional Core

Takeaways
1. Data is the cornerstone on which to build effective turnaround schools.

2. Change agents can guide the use of data to adopt “SIMPLE PLANS” for turnaround.

3. Collaboration in the development of instructional leadership teams to create and sustain focused professional learning communities can produce dramatic results in student learning.

4. Change agents can lead substantial and sustained improvements in teacher quality and the instructional core through implementation of ongoing student progress monitoring systems that promote appropriate and effective instruction.

Wednesday

Topic: 
Change Process at Individual and Organizational Level
Objectives

1. To identify the critical components of district level interventions, provide successful examples of implementation, and develop strategies for the Change Agent role

2. To describe ways in which to recruit, select, train, and monitor effective Change Agents to ensure continuous school and district level improvement  

Agenda
1. How to form and sustain Focused Professional Learning Communities to Turnaround Staff and Students

2. Facilitation of Change at Individual and Organizational Level 

· Communication

· Purposes and Processes

· Building Coordinated Infrastructures…Climbing the Silos

· Needs Assessments

· SMART Goals

· Plan of Action (including training)

· Distributing resources

· Monitoring 

· Intervening When It’s Not Working 

Takeaways

1. Leading change requires courageous leadership, risk taking, and confrontation of student achievement facts at both the district and school levels.  

2. Leading change must start with focus on the instructional core…specifically teacher quality.

3. Districts must focus on data to drive change and base systemic approach.

4. Change agents must be competent and prepared to assist districts in turnaround strategies that address performance, vision, data, professional development, leadership, teacher quality and continuous improvement in the instructional core.

Thursday

Topic: 
Facilitation and Drafting Plans for Change Agents
Objectives

1. To use winning examples of facilitation strategies to build relationships and respect; to produce positive school culture; to ensure reflective thinking, productive working and planning

Agenda

1. Create succinct plan of action for building a Change Agent program in the state and using Change Agents effectively.

Takeaways

1. Change agents can influence the instructional core through intentional facilitation strategies at the school, district and state levels.  

2. Through facilitation the Change Agent can guide the determination of a destination, and equip professionals for self-development and continuous learning to reach it.  

3. The Change Agent can use learned structured facilitation processes to help others focus on new levels of understandings…the substance of their work together.  

4. Effective facilitation can lead to shared information, learning from one another, work planning, creation of buy-in, improved decision making, and problem solving. 
Monday

Improving Practice Through Effective Change

Ladder of Feedback 
	[image: image2.emf] 

Suggest  

Concern s  

Value  

Clarify  

Ladder of Feedback  

Title of Unit/Lesson:

	Feedback for:

	Feedback from:



	Ladder of Feedback

	Clarify 

Are there aspects of this work that you don’t believe you have understood?   

• What else aren't you sure of? Ensure that you're clear about your feedback colleague's work by asking some questions or stating any assumptions you've made (i.e., “I wasn’t sure if you meant "X," but that’s what I assumed, so now you can understand where my feedback is coming from.”)    
	Formulate your comments here:

	Value

What do you see in this work that you find to be particularly impressive, innovative, strong? 

• valuing builds a supportive culture of understanding and will help your feedback colleague to identify strengths in their work that they might not have recognized otherwise  

• valuing reminds your feedback colleague of the parts of his/her design that should be preserved when making improvements 

• expressing your appreciation for learners and their ideas is fundamental to the process of constructive feedback 

• emphasizing the positive points of the work and offering honest compliments sets a supportive tone
	Formulate your comments here:

	Offer Concerns or Issues

Do you detect some potential problems or challenges within the work?  Do you disagree with some part of the work?   
• share your concerns, not as derisive accusations or abrasive criticisms, but as honest thoughts (i.e., "Have you considered . . ."; "What I wonder about is. . ."; "Perhaps you have thought about this, but . . .".)   
	Formulate your comments here:

	Suggest

Do you have suggestions on how to address the concerns you identified above?  

• help your feedback colleague make improvements by sharing your ideas on how he/she might revise the work (of course, there is no guarantee that your colleague will use the suggestions -- suggestions are just that). The designer of the work "owns" the work.   
	Formulate your comments here:


Adapted by Mary McFarland, 2006; © President and Fellows of Harvard College (and of Project Zero)  
Ladder of Feedback Guide

Academy of Pacesetting States

Change Agent Strand
The "Ladder of Feedback" is an approach to assessing for understanding that establishes a culture of trust and constructive support. The Ladder of Feedback suggests following this sequence when providing feedback:

Ladder of Feedback

1. Clarify

Are there aspects of this work that you don’t believe you have understood?

· What else aren't you sure of? 

· Ensure that you're clear about your feedback colleague's work by asking some questions or stating any assumptions you've made (i.e., “I wasn’t sure if you meant "X," but that’s what I assumed, so now you can understand where my feedback is coming from.”)

Formulate your comments here

2. Value

What do you see in this work that you find to be particularly impressive, innovative, strong?

· Valuing builds a supportive culture of understanding and will help your feedback colleague to identify strengths in their work that they might not have recognized otherwise

· Valuing reminds your feedback colleague of the parts of his/her design that should be preserved when making improvements

· Expressing your appreciation for learners and their ideas is fundamental to the process of constructive feedback 

· Emphasizing the positive points of the work and offering honest compliments sets a supportive tone

Formulate your comments here

3. Offer Concerns or Issues

Do you detect some potential problems or challenges within the work? Do you disagree with some part of the work?

· Share your concerns, not as derisive accusations or abrasive criticisms, but as honest thoughts (i.e., "Have you considered . . ."; "What I wonder about is. . ."; "Perhaps you have thought about this, but . . .".)

Formulate your comments here

4. Suggest

Do you have suggestions on how to address the concerns you identified above?

· Help your feedback colleague make improvements by sharing your ideas on how he/she might revise the work (of course, there is no guarantee that your colleague will use the suggestions -- suggestions are just that). 

· The designer of the work "owns" the work.

Formulate your comments here

Adapted by Mary McFarland, 2006; © President and Fellows of Harvard College (and of Project Zero)

Title of Unit/Lesson:

Feedback for:

Feedback from:
Tuesday

Making Change Happen:  Beginning and Sustaining Professional Talk

Using Data to Create Productive Disequilibrium

Analyzing Student Performance Data: A Staff Workshop Model

Academy of Pacesetting States

Change Agent Strand

2009-2010

Purpose:
To provide a staff development model a school can use to analyze the state assessment performance report scores in a timely, effective, and meaningful way.

Overview:
Form analysis teams using the school staff.  The teams will be assigned one or two specific areas to explore.  After the analysis, teams will report to the large group and discuss future action.

Who’s Involved:
It’s suggested that as many staff as possible be involved.  In large

schools, it may mean you have several teams addressing one area,

but that’s okay since the more people involved the more insight can be gained.

The Materials:


1. School Level Performance Report 2009-2010 (one per person or appropriate sections)

2. Copy of  Analyzing Student Performance Data: A Staff Workshop Model which includes questions to analyze the “Reports” 
3. School Findings Form 

The Steps:


1. Form analysis teams around the school level report headings and/or by content areas:

a. Reading Data;

b. Math Data;

c. Science Data;

d. Social Studies Data;

e. Writing Data.

2. Provide each team with individual sets of the school performance data, the Analyzing Student Performance Data: A Staff Workshop Model, and the School Findings Form.  For best results have these reports on the designated tables before arrival of the staff.  

3. Review the purpose and goals.

4. Review the school’s assessment documents to ensure assessment literacy, review the steps for analysis, the Findings Form and ground rules.

5. Communicate to the team their assignment:  

Using the documents, each team is to analyze specific data answering the questions provided in the Analyzing Student Performance Data: A Staff Workshop Model.  In addition, each team should complete the School Findings Form.

6. Allow 30-60 minutes for analysis. 

7. Facilitate each team in reporting their findings to the group.

8. Collect the School Findings sheets for further use.

Time Needed


Introduction/Purpose
         



10 minutes


Review the materials and ground rules

         
10 minutes


Make team assignments and delegate task
         
10 minutes


Team Analysis
                     



30-60 minutes


Group Reports
        

         


15-20 minutes

Wrap/Future Steps

         


10 minutes


Total Time


         


60-120 minutes

Results:  This method provides wide dissemination of the school performance reports and other documents by actively engaging staff members.  More ownership and insights into the scores occur.  Student scores are analyzed in a timely and effective manner.  Additionally, this method offers a safe way to initiate candid and structured conversations about the issues raised in the data review.

Questions to Analyze the School Level Performance Reports

Accountability Questions:

1. What was the school’s overall accountability score? 

2. What were the school’s goals/targets for 2009?

3. Did the school make all these goals?

4. What is the school’s performance judgment category? 

Instructional Content Questions:

1. How far from 100 is each content area score?

· Reading-

· Mathematics-

· Science-

· Social Studies-

· Writing-

· Total -

2. Which content areas showed improvement from 2008 to 2009?  

3. Compare each content area to the absolute goal of 100. How close is the academic score to 100?

4. Did any content areas not improve? 

5. Did any content areas decline between 2008 and 2009?

6. For reading and mathematics compare the grade level pages.  Is there a different pattern of performance or improvement/decline in certain grades?

7. What kinds of curricular, instructional, or assessment changes may help improve the performance of these students?

8. For high schools ONLY: How did students perform on ACT?

Instructional Gap Questions:  

1. For each group listed indicate how far the group is from the target of 100.

· Female-

· Male-

· White-

· African American-

· Hispanic-

· Asian-

· Free/Reduced lunch-

· LEP-

· Students with disability-

2. Place a checkmark or asterisk beside the group that is farthest from the goal.

3. Rank order the remaining groups from farthest to closest to the goal.

4. Which groups showed improvement from 2008 to 2009?  

5. Are there groups that did not improve? 

6. Discuss any pattern(s) you observe.

7. Is the pattern of performance the same in each grade level or do differences exist?

8. Is the same subgroup(s) showing lower performance in each grade level?  

9. If gaps are present, what may account for them? What can be done to address them?

10. What implications for a student’s opportunity to learn could be discussed from this report?

11. Are there content areas that seem to be having more success with certain populations?  Why?

12. Are there any subgroups at the school level where no significant differences exist? Explain.

13. How does this type of disaggregation impact instructional choices and decisions?

14. What might be the next steps toward closing gaps?

Curriculum Questions

        

1. Look for patterns in student responses to the various sub-domains. Explain what you see.

2. Are there content sub-domain performance differences between grade levels?

3. Based upon this information, do we adequately teach an aligned curriculum and how do we know?

Trend Questions

1. What is the trend data for the past years in…

· Achievement -

· Attendance -

· Retention -

· Dropout -

· Successful transition upon exiting high school -

District Questions

1. Compare to district report…where are the significant differences for the school? 
2. Describe any significant differences found in the school’s subgroups that are not found at district or state levels.

3. What might be the district’s next steps toward assisting the school in closing the gaps?

4. What questions could you ask in the school or district to probe deeper about this data?

Discussion Questions

1. Do we provide a variety of instructional strategies to teach and engage all students?

2. Does our classroom assessment system(s) provide us frequent and adequate feedback about student progress? 

3. Do we provide adequate and effective intervention responses to students who do not learn?

4. Does the district assist with analysis of results and make changes in support services?

5. How does this type of disaggregation impact the instructional core…the choices and decisions?

6. What might be the next steps for change agents?

SCHOOL FINDINGS FORM

Academy of Pacesetting States

Change Agent Strand

School: _____________________________________________________________
Date: __________________________

Committee/Team:  ___________________________________________________

This School Findings Form is for the following pages checked below:

Reading  

______

Social Studies
_____

Other 
_____



Math  


______ 

Writing 

_____



Science  

______ 



	Student Performance Report
	What Did We Find?


	What Reasons May 

Exist for the Scores?
	Where Do We Go From Here As a School in the Areas of Curriculum, Instruction, and Assessment?

	Content Area Pages

___to___


	
	
	

	Compare to Student Progress Monitoring Data?  Walkthrough Data?


	
	
	



1. Based on the content area analysis of student performance, what are the 3-5 most pressing priority needs for the school?

2. Identify causes and contributing factors for these priority needs.

3. How do these priority needs correlate with current practices (i.e., curriculum, instructional practices, scheduling, interventions, materials, etc)?

4. List 3-5 possible goals to address the identified priority needs. 

5. Identify objectives and activities to address the identified goals that will significantly impact the instructional core.
Wednesday

Change Process at Individual and Organizational Level

Recruiting, Selecting, Training, Monitoring Change Agents

DISTRICT IMPROVEMENT PLAN

EXECUTIVE SUMMARY
Mission

With the support of parents, school, and community, the mission of the Monroe County School District is to provide a comprehensive learning environment for children to prepare for lifelong learning and achievement in a changing society and a complex world.

Process of Developing the Comprehensive Improvement Plan

1. How the planning and needs assessment committees were organized

The needs assessment was conducted at a joint meeting of the Site-Based Councils of all schools, the Monroe County School Board members, the Superintendent, the District Assessment Coordinator, the Elementary Supervisor, the Director of Special Education, school counselors, and assistant principals.  The session was led by a representative of the Kentucky School Board Association.

The planning committee consisted of district administrators, school council members, parents, a community education representative, Family Resource Youth Service Center representatives, and students.

The working committee consisted of district administrators, school administrators, and parents.

2. Who and what representative groups served on these committees, including required members of the needs assessment committee

Needs Assessment and Planning Committee

Elizabeth Willett


District Assessment Coordinator, PD Coordinator

Cecilia Stephens


Title I, II, III, ESS, Elementary Supervisor

Veronica Reecer


Technology Resource Teacher/Parent (MCHS)

Patricia Walden


Director of Special Education

Teresa Emmert


Gifted Coordinator   Parent (JHC)

Mike Gee



Principal SBDM, (JHC)

Sandy England


Family Resource and Youth Service Center






Parent (TES, MCMS)

Tommy Geralds


Principal SBDM, (GES)

Phil Bartley



Principal SBDM, (MCHS)

Kevin Cloyd



Principal SBDM, (MCMS)

Melissa Biggerstaff


Principal SBDM, (TES)

Kirk Biggerstaff


Asst. Principal (TES)

Kathy Grace



Community Education Director

Kim Smith



Parent (JHC)

Glenna Geralds


Parent (GES)

All SBDM Members


All Schools

Monroe Co. BOE Members

Working Committee:

Elizabeth Willett

Cecilia Stephens

Patricia Walden

Teresa Emmert

Phil Bartley

Kirk Biggerstaff

3. How the needs of the district were determined

The following documents were used by the district to determine the needs of the district:

Kentucky Performance Report

NCLB report

Monroe County District Scholastic Review Report

GRADE and GMADE Diagnostic Data

The complete needs assessment committee met and analyzed the 2006 KPR from each school and summarized the findings and the implications for the district.  The planning committee then met and reviewed all the documents and summarized the needs for the district.  The working committee addressed the strategies/activities and funding.

4. How goals and strategies for addressing the needs were determined

The Working Committee based the goals on the academic index for reaching proficiency by 2014 and school goals from individual plans.  The superintendent and professional development staff selected the goals for leadership.

5. What the district expects to achieve as a result of implementing this plan

Implementation of this plan is expected to improve student achievement in all areas of the curriculum, to close achievement gaps for sub-populations, and to reduce barriers to learning for all students.

6. How public comment on the plan was secured and what action was taken as a result of the public comment

The plan was shared at a luncheon hosted by district administration for all parent SBDM members, PTA/PTO officers, and Booster (Athletic and Music) officers.  Comments and suggestions were discussed resulting in some adjustments to the plan.  A public notice was placed in the Tompkinsville News inviting the public to view and make comments on the plan.  No one from the public made comments.

7. Why the district’s previous plan did not bring about increased student academic achievement

While the previous plan led to an increase of 6.1 points in the district index on the KCCT report and an increase of 2 to 10 points at each school, the lack of time to fully implement the strategies in the previous plan, especially Thoughtful Education strategies, resulted in the district not making AYP in the NCLB report for the sub-populations of students with disability (reading and math) and free/reduced lunch (math).  Also, as stated in this plan, our students with disability have not received adequate exposure to core content.    

8. How the district plans to continue the comprehensive school improvement process in the future

Throughout the year the district planning committee will review action plan components for implementation and impact and revise as needed.  Each year the district needs assessment committee will review the plan for implementation and impact as part of the annual needs assessment.  Schools and district will report regularly on implementation and impact of their plans at SBDM meetings, curriculum meetings, and Board of Education meetings.  The plans will be revised as needed to meet the needs of the schools and district.

Communication Plan

All schools and district plans will be posted on the Monroe County Board of Education website.  Also the Comprehensive District/School Improvement Plan will be discussed at Board of Education meetings, SBDM meetings, and other functions such as PTA meetings.  Newspaper articles, newsletters, and the local cable access channel will be other means of communicating our plan.  All comments and recommendations will be welcome, and the plans will be revised as needed.

Monroe County Board Retreat

Barren River State Park

Voluntary Assistance
March 31, 2006

Agenda

1. Board Assessment Results and Implications – Wilson Stone

2. New Fundamentals of Leadership  – Barb Kennedy and Mike Kenner

· Review Article

· Compare and Contrast Activity

Where Are We Now? 

Where Do We Want to Be?

How Do We Get There?

· Ideas and Resources

· Leading Into Summer/Building on What’s Already Started 

· Thoughtful Ed Initiative

· 4.0 Curriculum 

· CPE

· Culture Assessments

· Vocational School Initiatives

· others

3. Board’s Role in supporting New Fundamentals of Leadership and Voluntary Assistance Initiative – Blake Hazelton

4. Transition to Goal Setting With Board – Blake Hazelton

District Review Executive Summary

Monroe County School District

11/13/2005 – 11/18/2005

George Wilson, Superintendent

Introduction
The Kentucky Department of Education conducted a scholastic review of the Monroe County School District during the period of 11/13/2005 - 11/18/2005.  Here are the most relevant facts and next step recommendations from the review.

District Deficiencies and Next Steps in Supporting its 

Low-Performing Schools

	1. Deficiency
	The district’s 2005 growth accountability index falls below its goal point.  Gender gaps exist in student achievement at all levels.  This discrepancy requires immediate attention.

	Next Steps
	Disaggregation Index Trends indicate at the elementary school level, females had an academic index of 82.4, males had an academic index of 68.4.  Disaggregation Index Trends indicate at the middle school level, females had an academic index of 78.0, males had and academic index of 66.5.  Disaggregation Index Trends indicate at the high school level, females had an academic index of 72.0, males had an academic index of 55.8.  District leadership should immediately implement research-based strategies designed to specifically address the academic needs of male students.

	Action Steps to Overcoming Obstacles
	

	Timeline/Person Responsible
	

	2.  Deficiency
	District leadership has not communicated to all stakeholders the cognitive and noncognitive performance level of each school and what is required for each school to meet Commonwealth Accountability Testing System (CATS) goal and proficiency by 2014.

	Next Steps
	District leadership should begin immediately to project the rate of improvement needed to reach proficiency in each school by 2014.  Representatives of all stakeholder groups for each school should be involved in the analysis of the projection results and in the planning of the action steps required for the necessary improvement.

	Action Steps to Overcoming Obstacles
	

	Timeline/Person Responsible
	

	3. Deficiency
	The district does not currently have a plan for monitoring the delivery of curriculum, instruction and assessment.

	Next Steps
	District leadership should establish procedures for monitoring the delivery of curriculum, instruction and assessment and should use the appropriate resources to ensure continuous progress toward proficiency.  School leadership should implement the procedures through the use of support and resources from the district.

	Action Steps to Overcoming Obstacles
	

	Timeline/Person Responsible
	

	4. Deficiency
	District leadership has not responded to previous school culture assessment results, previous school Scholastic Review recommendations and Next Steps, or Career and Technical Education review recommendations.

	Next Steps
	District leadership should follow up on prior various assessment and review results to identify areas of improvement and take appropriate action.  The recommendations from every document should be revisited and implementation should be evaluated.  In order to ensure accountability, district leadership should implement the practice of recording minutes of all discussions/meetings concerning school improvement and the minutes should be maintained for future reference.

	Action Steps to Overcoming Obstacles
	

	Timeline/Person Responsible
	

	5. Deficiency
	District leadership does not fully implement or monitor the certified personnel evaluation process.

	Next Steps
	District leadership should review the district’s plans and procedures for certified personnel evaluation.  While meeting state statutes and regulations, the certified personnel evaluation plan should be simplified in order to address the district’s needs to make all components of the evaluation more user friendly and manageable.  The plan should then be fully implemented by both school and district leadership and monitored for effectiveness.  

	Action Steps to Overcoming Obstacles
	

	Timeline/Person Responsible
	


Conclusion
The district scholastic review report contains many important findings district leadership should review. 

Focus on Student Academic Performance
It will be the task of district leadership to read and prioritize the results from this report to plan for improving student performance.  Please consider the following questions to guide your decision making process when assigning priorities for school and district improvement.
1. What would Monroe County School District look like if all available resources and all stakeholders were focused on the 2014 goal of an accountability index of 100?

2. How would student achievement in Monroe County School District be impacted if all stakeholders were willing to examine current beliefs about student achievement in order to do what is best for the students and the future prosperity of the community?

3. How would the district look if professional accountability and a desire to improve student achievement were disconnected from close family and friendship ties and traditions?

To ensure that the implications of this report and the recommendations are understood and implemented, the following additional actions should be taken:

· Disseminate the findings and recommendations of this report broadly to constituents and facilitate the questions above to arrive at root causes to aid in determining priorities for planning. Use the report for learning, reflection and action.

· Consider the implications of the report for each school’s work and policies.

· Build greater understanding of new approaches to professional development and address the ways that stakeholders will have to work differently to improve instruction.

· Identify the implications of this report for stakeholders, such as principals, board members, school council members, colleges of education, and state policymakers.

· Acknowledge and address the fact that current practice does not provide adequate opportunity for teachers and principals to carry out the new demands of their work, to analyze data and diagnose student needs, to determine the efficacy of their own practice, to align their instruction to new curriculum standards and to collaborate regularly with peers.

District Improvement Plan
2006/2007  

ACTION COMPONENT   

Assessment, Curriculum, Instruction

District Name   Monroe County     Component Manager  Elizabeth Willett   October 2006
1.     Public

Priority Needs

A.  According to the KCCT 2006 Performance Report, we need to address the district’s achievement gaps in particular population groups (special ed., gender, and F/R) in order to meet the district achievement gap goals established by SB 168 and No Child Left Behind.

	2006 sign. Gaps
	Elem.
	MS
	HS

	
	G
	FR
	D
	G
	FR
	D
	G
	FR
	D

	Reading
	
	19
	27
	10
	14
	42
	55
	47
	110

	Math
	
	24
	42
	11
	25
	55
	
	24
	?

	Science
	
	19
	24
	
	19
	34
	
	28
	?

	Soc. Stud.
	22
	27
	35
	
	48
	73
	
	47
	?

	A&H
	
	38
	45
	46
	58
	103
	
	31
	?

	PL/VS
	41
	56
	50
	30
	41
	79
	35
	51
	55


The ? is due to a glitch in the reporting.  We know we have a significant gap in these areas.

B.  According to the KCCT 2006 Performance Report, we need to address the district’s academic index in order to meet the requirement of proficiency (100) in all assessed areas by 2014.

	2006
	E
	MS
	HS

	Reading
	92.0508
	91.8174
	71.9873

	Mathematics
	76.2625
	63.9172
	63.6176

	Science
	87.9208
	77.4180
	73.0724

	Social Studies
	80.0988
	79.7453
	73.1102

	Arts/Humanities
	52.3543
	69.4657
	77.2537

	PL/VS
	86.6067
	79.5507
	71.4158

	Writing
	79.5847
	63.9358
	63.1772

	Total Academic Index
	81.8
	75.2
	69.9


Goal(s)  (Addresses the Priority Needs)

A. To reduce the achievement gap between special groups of students and the total  student population by 5% each assessment cycle until the achievement gap goal is met.

B. To increase the District Accountability Index by at least 3 points each assessment cycle until Proficiency is met, but no later than 2014.

Causes and Contributing Factors

A. A review of the curriculum and instruction documents submitted by each school shows that some staff lack the competency and skills for developing and utilizing articulated horizontal curriculum alignments.

B. Analysis of teacher work shows there is limited understanding of development and utilization of effective Open Response Items and Scoring Guides. 

C. Observations and needs assessments at most schools indicate that staff’s analysis of school data and other information shows a limited understanding of instructional strategies to address achievement gaps.

D. Classroom observations and direct observation walk-throughs indicate students are receiving limited differentiated instruction.

E. According to an informal survey of district administrators, most staff have limited understanding of how to develop and implement effective standards-based units (SBUS), including activities which address the needs of students at all ability levels.

F. Classroom observations, walk-throughs, and teacher evaluations indicate that students with disabilities are receiving limited exposure to core content.

Objectives with Measures of Success

A – F
By fall 2007 students will receive intentional, differentiated instruction (Thoughtful Education Strategies) and KCCT-like assessment based on horizontal alignments of grade-level/course delineated demonstrators as evidenced by:

· Creation of horizontal alignment documents

· Analysis of teacher and student work (i.e., SBUS, open response items and scoring guides, working folders)

· Observations and walk-throughs

· Learning check/predictive assessment analysis

· Reduction in the gap between the performance of the students identified in sub-populations and those not in in the sub-populations

By fall 2007 all teachers will fully implement Thoughtful Education strategies and will have increased opportunities for leadership in Professional Learning Communities (Learning Clubs); administrators will continue to participate in quality instructional leadership training as evidenced by:

· Analysis of teacher work and student achievement (i.e., SBUS, open response items and scoring guides, working folders, learning checks)

· Performance evaluation documentation

· Increased professional development activities for new and experienced teachers and administrators

F
By fall 2007 students with disabilities will have access to and participate in the general education curriculum as evidenced by:

· Increased use of collaboration instruction models

· Regular education and special education staff partnering to teach core content

· Analysis of teacher work and student achievement

· Observations and walk-throughs

Strategies/Activities
	Objective Label
	Strategy/Activity
	Expected Impact in Terms of Progress and Success
	Responsible  Person
	Start Date
	End Date
	Estimated Resources and Cost
	Fund Source

	A-E 1.1
	School Improvement Team and other school and district staff will continue to provide assistance with curriculum, instruction, and assessment to school level staff, including alignment of curriculum with the new Program of Studies and Core Content 4.1
	All students receive instruction derived from SBUS with Thoughtful Ed. strategies; student performance data and work products are analyzed to determine additional instructional needs/modifications and unit revisions (evidenced by the analysis documents)
	Liz Willett
	Aug. 2006
	June 2008
	Staff Time Stipends
	General Fund

PD

	A-E 1.2
	School Improvement Team and other school and district staff provide opportunities through summer PD and ongoing PD related to Thoughtful Education, Standards Based Units of Study, and KCCT-like assessments
	All students receive instruction derived from Thoughtful Ed. and from an SBUS; student performance data and work products are analyzed to determine additional instructional needs/modifications and unit revisions (evidenced by the analysis documents)
	Liz Willett


	Aug. 2006
	June 2008
	Staff Time

Stipends, Materials
	General Fund

PD

Title I

	A-E 1.3
	School Improvement Team provides professional development and ongoing support for the implementation of MORE (Mathematics Open Response Evidence)
	All students receive mathematics instruction and complete MORE; student performance data is analyzed through Learning Checks and predictive assessments to determine additional instructional needs/modifications and unit revisions (evidenced by the analysis documents); math scores increase
	Liz Willett
	Aug. 2006
	June 2008
	Staff Time

Stipends,

Materials
	General funds; PD Math Grant

	A-E 1.4
	The district will provide math instructional assistants at all schools to provide support for students  who struggle to meet math standards.
	F/R and special needs students  not meeting proficiency in math will receive instruction based on identified needs; math scores for targeted students will increase.
	Liz Willett
	Aug. 2006
	June 2008
	Staff Time
	General funds; Title I; Rural & Low Income Grant; ESS funds

	A-E 1.5
	The district will provide certified math coaches to disseminate and model research-based strategies in math instruction for teachers and to work with struggling students in math.
	All students will receive research-based instructional strategies in math; F/R and special needs students not meeting proficiency will receive instruction based on identified needs;  math scores will increase.
	Teresa Emmert
	Aug. 2006
	June 2008
	Staff Time; Stipends
	General funds; Math Grant

	A-E 1.6
	The district will provide math training in GRREC’s K – 8 Math Alliance for 2 – 3 teachers at each elementary school and middle school
	All teachers in the Alliance will increase their math knowledge leading to better math instruction.
	Liz Willett
	Aug. 2006
	June 2009
	Staff time; Stipends
	General funds; PD


	Objective Label
	Strategy/Activity
	Expected Impact in Terms of Progress and Success
	Responsible Person
	Start Date
	End Date
	Estimated Resources and Costs
	Fund Source

	A-F 1.7
	School Improvement Team and other school and district staff assist schools in examining curriculum maps and common assessment; identify implications for revision and professional development needs
	All students receive instruction derived from the Learning Checks and predictive assessments (evidenced by review of student work products)
	Liz Willett 
	Aug. 2006
	June 2008
	Staff Time
	General fund

	 A-F 1.8
	Curriculum Committees meet to align all content areas with the new Program of Studies and Core Content 4.1 and to create Learning Checks
	All students receive instruction based on an articulated K – 12 intentional curriculum; learning checks are given to determine students’ mastery of content taught
	Liz Willett
	Aug. 2006
	June 2008
	Staff Time
	General fund

	A-F 1.9
	School Improvement Team and other school and district staff assist schools in monitoring progress of all students throughout the year through the use of ThinkLink predictive assessment for grades 2 – 11; district- developed learning checks based on aligned curriculum; GMADE and GRADE diagnostic tests.
	Teachers will have continuous data to identify what concepts  students have mastered and what they have not; students will receive instruction based on this data.
	Liz Willett
	Aug. 2006
	June 2008
	Staff Time
	General fund; PD; Title I; Reading grant; Math grant; Rural and Low grant

	A-F 1.10
	School Improvement Team will conduct Implementation and Impact Checks on the curriculum and continuous assessment (Learning Checks, ThinkLink, etc.) quarterly and report to Monroe Co. BOE.
	The curriculum and continuous assessment will be monitored for effectiveness and revised as needed.
	Liz Willett
	Aug. 2006
	June 2008
	Staff Time
	General fund

	
	
	
	
	
	
	
	

	F 1.1
	School Improvement Team and other school and district staff,  in conjunction with   Caveland (GRREC -Special Education) staff ,work with the  special education teachers and regular education teachers in closing the achievement gap.
	Special needs students will receive instruction and services that address the root causes of their instructional issues; the number of special needs students who are proficient will increase.
	Patricia Walden
	Aug. 2006
	June 2008
	Staff Time Stipends
	General fund; PD; IDEA; Title II; Math Grant; Reading Grant

	F 1.2`
	School Improvement Team and other school and district staff, along with the Caveland staff, assist the schools in utilizing time for students with special needs to increase reading proficiency.
	Special needs students will receive reading instruction in literacy blocks with the general student population and will have extended time for reading interventions in small groups.
	Patricia Walden
	Aug. 2006
	June 2008
	Staff time
	General fund; IDEA; Reading Grant

	
	
	
	
	
	
	
	

	F 1.3
	All schools will use ESS and/or 21st Century funds, either before or after school or with daytime waivers, to target reading and math for students in sub-populations who did not make AYP.
	Students in sub-populations, F/R and special needs, will receive extended instruction based on individual needs in reading and math.
	Cecilia Stephens
	Aug. 2006
	June 2008
	Staff Time; Materials
	ESS funds; 21st Century Grants


	Objective Label
	Strategy/Activity
	Expected Impact in Terms of Progress and Success
	Responsible Person
	Start Date
	End Date
	Estimated Resources and Costs
	Fund Source

	F 2.1
	School Improvement Team and other school and district staff provide curriculum, instruction, and assessment updates at monthly CIA meetings
	Administrators and teachers receive ongoing support and assistance in professional growth.
	Liz Willett
	July 2006
	June 2008
	Staff Time, Materials
	General fund PD

	F 2.2
	School Improvement Team will provide opportunities for teachers to receive training and support for designing rigorous and engaging instruction throughout content areas and in analyzing teacher and student work.
	All students receive developmentally appropriate and engaging instruction evidenced by performance evaluation data
	Liz Willett
	July 2006
	June 2008
	Staff Time, Stipends, Materials, Fees
	General Fund; PD; Title I

	F 2.3
	District and school administrators will facilitate focus groups, study groups, and collegial support groups to support continuous improvement for student performance and to build capacity for teacher leadership through Professional Learning Communities (Learning Clubs), New Teacher Training, and Content Area Curriculum Committees
	Teachers receive support, information, and share results to impact a positive gain in student performance on all assessments.
	Liz Willett
	July 2006
	June 2008
	Staff Time
	General funds; PD

	F 2.4
	District will continue to provide leadership for experienced administrators through monthly CIA meetings and for aspiring administrators through an annual Leadership Retreat 
	Instructional leaders ensure quality instruction in classrooms leading to an increase in student performance.
	George Wilson

Liz Willett
	July 2006
	June 2008
	Staff Time, Materials, Rental fees
	General fund; PD

	F 2.5
	District will facilitate parent groups to support understanding of and build capacity for instruction through activities designed to encourage parent participation in student learning (i.e., Donuts with Dads, Muffins with Moms, Grandparents Raising Grandchildren, CATS nights, parent advisory nights, etc.)
	Parents/guardians receive information concerning continuous improvement for student learning.
	Cecilia Stephens
	Aug. 2006
	June 2008
	Staff time, Materials
	General fund; Title I – Parent Involvement;FRYSC –Parent Involvement; Migrant – Parent Involvement


	Objective Label
	Strategy/Activity
	Expected Impact in Terms of Progress and Success
	Responsible Person
	Start Date
	End Date
	Estimated Resources and Costs
	Fund Source

	A-F 3.1
	District will provide support/training for SBDM Councils in creating policy related to curriculum priorities
	School Councils will allocate resources and provide guidance for instructional issues impacting student performance as evidenced by council minutes and student data.
	Cecilia Stephens
	July 2006
	June 2008
	Staff Time

$1,000
	PD

School allocation

	A-F 3.2
	The District Performance Evaluation Committee will create a new document that promotes professional growth.
	Certified staff receive feedback for professional growth plans leading to gains in student performance as evidenced by the Kentucky Performance Report.
	George Wilson
	June 2006
	June 2008
	Staff Time
	General Fund

	A-F 3.3
	School Improvement Team and other school and district staff provide support and assistance to certified staff; continue to implement the Corrective Action process.
	Certified staff receive ongoing support and assistance in improving their professional growth as evidenced by performance evaluation documents.
	George Wilson
	July 2006
	June 2008
	$1,500
	PD

	A-F 3.4
	The district will provide an internship program for new principals in compliance with state regulations (KPIP)
	New principals have the support and resources necessary to provide leadership for quality instruction for all students.
	Cecilia Stephens
	Aug. 2006
	June 2008
	Staff Time
	General fund; EPSB

	A-F 3.5
	The School Improvement Team and other school and district staff provide professional development and ongoing support related to the changes and revision to the state assessment, core content, and Program of Studies.
	Teachers are prepared to design and implement instruction directly impacting student performance.
	Liz Willett
	Aug. 2006
	June 2008
	Staff Time, Stipends, Materials,

$3,000
	PD

	A-F 3.6
	School Improvement Team attends and presents at conferences related to District initiatives.
	District staff provides support for teachers in planning and delivering instruction that positively impacts student performance as evidenced by an increase in state assessment results.
	George Wilson
	Aug. 2006
	June 2008
	$2,000
	PD


SEE KSBA ARTICLE LINK
Wednesday

Recruiting, Selecting, Training, Monitoring Change Agents

See Highly Skilled Educator Brochure

Highly Skilled Educators
Professional Development & Cadre Meeting
 Calendar
	Topics for March 23-24                                                                                                Total Hours: 15

	· Read to Achieve 3000
	· Introduction to walkthroughs with a Pocket PC
	· Inquiry Learning



	· Monitoring student progress
	· Designing customized instructional walkthroughs
	

	Topics for May 24-25                                                                                                      Total Hours:  9

	· HSE Scenarios & Networking – Roles of the HSE in Schools


	· Assessment Updates


	· Kentucky Principal Network and Comprehensive School Improvement Fund 

· Strategies that Worked

· Recommendations

	Topics  for July 5-7 New HSE Orientation                                                                Total Hours:  20

	· Professional Growth Plans, Self Assessment
	· Book Study, Now Discover Your Strengths
	· Networking (HSE Teams, Critical Friends)

	· Requirements of Program (MOAs, Travel, Expenses, etc.)
	· KETS – Kentucky Education Technology System –KDE technology, Requirements & Opportunities
	· Standards & Indicators for School Improvement

	Topics for July 10-14                                                                                        Total Hours:  38

	· In Depth Program Description, Team Development
	· Exploring the Mission  of the HSE Program
	· Writing Reports - Documenting HSEs’ Work in schools

	· Authentic Partnership – A Coaching Model for guiding improvement in schools
	· Creating a positive school culture & climate
	· Recording and Presenting Data with Excel, Communicating effectively with Word, Enhancing Presentations with PowerPoint

	
	
	· Book Study – Saving Our Schools, Saving Our Children by Dr. Robert Barr

	Topics for July 24-28                                                                                        Total Hours:  38

	· Cultural Proficiency & Organizational Climate
	· Book Study - Brazosport School Improvement Cycle,
Closing the Achievement Gap: No Excuses by Gerald Anderson
	· Saving Our Schools, Saving Our Children with Dr. Robert Barr

	· Program of Studies & Core Content Updates


	· Kentucky Association for School Councils and School Based Decision Making
	· Improving Literacy in Schools



	· Effective Tools for School Improvement


	· Exploring the  Vision & Goals of the HSE Program


	


Highly Skilled Educators
2006 Calendar
	Topics for August 21-25                                                                                     Total Hours 38

	· Analyzing School Data
	· Improving School Culture & Climate
	· Special Education & Collaboration

	· Differentiated Instruction
	· Special Education Regulations
	· Universal Design for Learning

	· Electronic Individual Learning Plans for Students
	· Career and Technical Education
	· On Demand Writing

	· Building Teacher Leadership Teams
	
	

	Topics for September 25-28                                                                               Total Hours 28

	Scholastic Audit Training 

	Topics for November 8-9                                                                                 Total Hours:  12

	· Analyzing the Kentucky Performance Report
	· Developing tools for monitoring student progress
	· Update on Kentucky Principals Network

	· Update on Scholastic Audit and Reviews
	· District Voluntary Partnership Assistance Team Update
	· Joint meeting with HSEs and Level 1, 2 & 3 School principals with Dr. Robert Barr - The Kids Left Behind, Catching Up The Underachieving Children of Poverty

	Topics for December 18-19                                                                             Total Hours:  13

	· Book Study Introduction – On Common Ground 
	· Overview of Results Now by Mike Schmoker
	· District Voluntary Partnership Assistance Team – Successful Strategies Session

	· Math & Literacy Results – What Works?
	
	



Additional professional development opportunities are available online weekly.






Total Combined Hours 
224

Serving in schools is the highest priority for Highly Skilled Educators; therefore professional development occurs during the summer and in concentrated periods of time.

Highly Skilled Educator Branch Manager Roles and Responsibilities

	Highly Skilled Educator Branch Manager 

Roles and Responsibilities
	F-Fully Implemented

P- Implemented

N-Not Implemented

	1. Provide consultative services, technical assistance and direction to local educational agencies, educational cooperatives, institutions of higher education and other agencies in planning, developing, and implementing the Highly Skilled Educator (HSE) program for selected areas of instruction as mandated by legislation and/or regulation.
	Comments:

	2. Collaborate and facilitate initiatives such as refinement of the HSE selection process with the educational partners such as Achievement Gap Coordinators, District Support Facilitators, Targeted Assistance Coaches and department staff. 
	Comments:

	3.  Supervise, evaluate, and mentor staff in the field by making work assignments, monitoring their progress and ensuring necessary resources and support.


	Comments:

	4. Coordinate and collaborate in the implementation of training and support of the HSE program to ensure the highest quality on-site assistance and to gather feedback from schools that can be used to enhance and refine the HSE model on a yearly basis.
	Comments:



	5. Develop annual goals for the HSE Branch, monitor their progress, and manage the branch’s administrative budget to ensure expenditures remain within approved allotments.

	Comments:



	6. Communicate with schools and districts supported by the HSE program.

	Comments:

	7. Other duties as assigned.


	Comments:


	The Kentucky Highly Skilled Educators Program

Impact of Assistance

Highly Skilled Educator Profile

Highly Skilled Educators (HSEs) provide skilled guidance to schools they serve. After exiting the program, 90% of the HSEs use the intense training and expertise gained from their experience in districts and educational organizations to enhance academic achievement of all students. 

· The program is highly selective.  Applicants go through a rigorous process that includes intensive writing assessments and performance events that demonstrate proficiency in academic performance, learning environment, school leadership, organization, resources and planning. Final selection is based on site visits that validate applicants’ success as change agents in improving low school performance. In July of 2007, 15 educators were selected out of the 116 who applied.  

· Of the 261 HSEs who have exited the program, many have gone on to leadership positions:

· 51 principals or assistant principals

· 27 superintendents or assistant superintendents

· 72 central office administrators

· 30 teachers or counselors

· 21 KDE leaders including 3 deputy and associate commissioners, 6 directors and branch managers and 6 District Achievement Gap Coordinators

· 29 national and state consultants

· 12 university faculty/directors

· 3 cooperative directors/assistant directors

· 2 federal government administrators

Of the 105 HSEs who entered the program as teachers, 81 accepted leadership positions beyond that of classroom teacher after exiting the program.  

· HSEs are guaranteed positions in their districts after leaving the program; however, they are not assured the positions they previously held.  

· HSEs that enter as teachers have the opportunity to earn administration/supervision certification through the University of Kentucky while serving in the program. 

Results: Student Achievement

· Although HSEs have no authority or power to mandate change, 95.7 % of the Level 3 schools served by HSEs since 1998 have moved out of Level 3 classification by meeting or exceeding their goals.  

· The number of schools in assistance has declined:

2000 – 141 schools in assistance (Levels 1, 2 and 3)

2002 – 89 schools in assistance (Levels 1, 2 and 3)

2004 - 47 schools in assistance (Levels 1, 2 and 3)

2006 – 38 schools in assistance (Levels 1, 2 and 3) 

· 204 of the 230 schools served by HSEs have remained out of assistance during the past two biennia.

· Schools receiving assistance have had an average increase in academic index of two to four full points higher that the average gain for all other schools since 2000.

· The HSE Program is nationally acclaimed and has served as a model for assistance efforts required under the federal No Child Left Behind (NCLB) Act.  Several states have collaborated with Kentucky to replicate the HSE Program.

· HSEs serve on Voluntary Partnership Assistance Teams (VPATS).  VPAT is a partnership with Kentucky Department of Education, Kentucky School Board Association and Kentucky Association of School Superintendents to provide assistance to districts in Tier 3 consequences as determined by No Child Left Behind (NCLB).  HSEs are currently providing scholastic leadership in twenty-seven VPAT districts.

Research Support:

· In a study completed in November 2006, CNA Corporation’s Michael L. Hansen, Ph.D., wrote, “My analysis suggests that there is a statistically significant, positive impact of the intervention role of the HSE program. Specifically, I estimate that the HSE program results in a change in accountability index score that is 2.6 points higher over the two-year period for Level 3 schools than for schools in the comparison group (5.6 –3.0 +2.6).”

· A major finding in a research study on the Highly Skilled Educators Program, completed in October 2006 for the Legislative Research Commission (LRC), revealed that, overall, schools that received assistance through a combination of HSE, Commonwealth School Improvement Funds and a scholastic audit or review showed statistically significant improvements in their accountability index scores.   

· A 2003 study commissioned by the Partnership for Successful Schools concluded:

1. Schools served by HSEs outperformed the rest of the schools in the state.

2. Teachers found professional development to be more focused on curriculum and instruction and the critical needs of the school.

3. Teachers believed school leadership had improved as a result of the HSE.

4. Teachers believed that the presence of the HSE improved morale and contributed to a shared school-wide focus and a culture of collaboration that had not previously existed.

The Work: HSE Intervention Strategies and Services (Assistance to Level 3 Schools)
· Full-time Highly Skilled Educators are offered on site for Level 3 Schools.

· Schools participate in the Scholastic Audit process using the Standards and Indicators for School Improvement required to measure the school’s status in comparison to each standard.

· Kentucky Principals Network (KPN) is designed and implemented to provide required 12 hours of HSE mentoring and coaching for administrators in Level 3 schools focused on leadership skills in student academic performance, learning environment and organizational efficacy.

· Standards and Indicators for School Improvement (SISI) Toolkit, an online resource focused on improving teaching and learning, is used in every school.

· Commonwealth School Improvement Funds are allocated for all Level 1, 2 and 3 schools.

· Intensive, long-term intervention is focused on developing administrator and teacher leadership.

· Competent teaching is ensured in every classroom, so that all students receive rigorous, relevant instruction.

·  School culture is developed that is conducive to maintaining a safe, orderly and equitable learning environment.

The Work: HSE Prevention Strategies/Services 

· Highly Skilled Educator assistance is offered on site at Level 1 and 2 schools.

· School and district review process is offered.

· Standards and Indicators for School Improvement Toolkit (SISI) is available for all schools and districts. 

· Kentucky Principals Network (KPN) is designed and implemented to offer the required 12 hours of HSE mentoring and coaching for administrators in Level 1 and Level 2 schools. The network focuses on leadership skills to improve student academic performance, learning environment and organizational efficacy.

· Resources and strategies of the HSE program are available to all school leaders through involvement in the Kentucky Leadership Academy (KLA), which was established in 1996. 

· Targeted Assistance Coaches, (often former HSEs,) offer help in identified schools before they become schools in need of assistance 

Salary and Travel

· HSEs typically work 10 – 14 hour days in demanding situations.

· HSEs travel an average of 1,544 miles per month to serve in Kentucky’s most needy schools.

· HSEs earn an average of $366 per day for 240 days of employment.  Principals in Kentucky earn an average of $370 per day.

· HSEs compensation is 135% of their current daily salaries, but because salaries are capped at $90,000, not all HSEs receive the additional 35%.  The additional 35% is not calculated into retirement benefits.  

Other HSE Requirements

HSEs participate in approximately 220 hours per year of research-based, rigorous professional development. This training occurs during the summer and in blocks of time in order to preserve priority time spent in schools. 
	
[image: image1.wmf] 


“My analysis suggests that there is a statistically significant, positive impact of the intervention role of the HSE program.”

Michael L. Hansen, Ph.D. 

CNA Corporation
The HSE program is authorized and defined through KRS 158.782 and 703 KAR 4:030.

Eligibility criteria includes:

· Kentucky certification as an educator

· a minimum of five years of successful experience as a teacher or educational administrator

· involvement in teaching or administration within the last three years

Highly Skilled Educators provide assistance to schools whose biennial accountability index falls below their assistance points.

Level 3 schools – those in the most need of assistance – are given priority when HSE assignments are determined.

HSE educational and professional experiences are matched with the needs of the schools in need of assistance. Geographical information is also a consideration when making placement decisions.

HSEs are employees of their home districts while serving in the program; therefore, traditional personnel evaluations are conducted through their districts. Informal evaluations are used to assess the work of the HSEs on a continuing basis using:

· HSE monthly reports

· HSE mentor visits

· HSE cadre participation

· development and presentation of HSE cadre training tools, resources and documents

· anecdotal information shared by HSEs

· feedback from HSE Team Leaders

· conversations with HSEs and school/district administrators

· HSE end-of-the-year and/or exit reports

· CATS accountability reports for assisted schools

· NCLB reports for assisted schools
The scope and quality of the HSE intervention turns what would otherwise be a punitive set of sanctions into assistance that is appreciated and has a positive impact on low-performing schools.



Thursday
Drafting and Facilitation of Plans for Change Agents

Facilitation
See separate documents

1. Facilitation Skills

2. Basic Facilitation Skills

3. URL to Resources for Training, Presenting, and Facilitating: http://guilamuir.com/ideasource
Appendix
	Kindergarten – 24 each
	First Grade – 24 each
	Second Grade – 24 each
	Third Grade – 24 each

	
	
	
	

	
	Helm, Shannon – 
	Becker, Sheri – 207 
	Howard, Brianna – 202 

	Robinson, Angela – 111
	Morrison, Kelly – 
	Rice, Erinn – 205
	Starks, India - 203

	Freeman, Devon – 109
	Whelan, Pamela (K/1) – 102
	Allison, Mary Adele - 206
	Jacobs, Vincent “Bart”- 204

	Ford, Molly – 113 
	Mitchell, Jennifer*(1/2) - 101
	Patel, Neha (2/3)- 209
	Wright, Terry     - 201

	
	
	
	

	Fourth Grade – 30 each
	Fifth Grade – 30 each
	ECE – 10 each
	LBD Resource

	
	
	
	

	Wirtzberger, Pamela  – 208 
	 Casey, Shannon* - 106
	Cooper, Katie – 108
	Schumann, Karen  – 110 

	Collins, Lynn -  212
	 Gunn, Cathy – 107
	Rusk, Kara* – 
	Walker, Janet – 104

	Armbruster, Dena* (3/4)210
	 Headley, Erin - 105                     
	Williams, Nancy  – 112
	White, L’Tanya – 106A

	
	
	
	Smith, Whitney – 104/110

	Itinerant
	Speech – Vision
	Office Area
	Family Resource Center

	Smith, Dee* – Science – 103
	
	Bakewell, Kim – 126 (SAM)
	

	Workman, Laurie  - PE                    
	Stosberg, Janet– 128
	Crowe, Regina – 122 (Bkkpr)
	Beason, Marcella - 123

	Salameh, Jad  -   Computers
	Carlisle, Terry – 128
	Gravatte, Amber – 121 (Clerk)
	Dearing, Angela – 123/124

	Trompeter, Ann -   Library
	Whitt, Jean – 128
	Hunter, Brenda – 120 (Sec’ry)
	

	
	
	
	

	 Special Areas
	Counselor
	 
	

	LeLaurin, Genny – 200   
	Marshall, Tiffany, 129
	
	

	
	Barnes, Cynthia, Clerk – 130 
	
	

	
	
	
	

	Teaching Assistants
	Teaching Assistants
	Teaching Assistant
	Team Leads

	Abell, Alisha – K – 113
	Gardner, Shirley - 
	Young, Batina - 108
	K     - Freeman, Devon

	Bartsch, Pat – 112
	Holland, Brandy –
	
	1      – Mitchell, Jennifer

	Bishop, Sandy – 111
	Lueke, Wendy   - 101
	
	2      – Starks, India

	Black, Amy – 
	Moore, Patty     – 108
	
	3      - Howard, Brianna

	Booker, Kim – 106
	Smith, Kathy    – 
	
	4       – Armbruster, Dena

	
	
	
	5       – Casey, Shannon

	
	
	
	ECE – Rusk, Kara

	
	
	
	Itinerants – Smith, Dee


Assignments

Itinerants
	2009-2010 Itinerant Schedule – Shacklette Elementary 

	9:00 – 9:20 Itinerant Planning

	
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	9:20 – 

10:10
	L –  Gunn

P –   Casey

S –  Headley

C –  Technology

A –  Intervention
	L – Intervention

P –   Gunn

S –  Casey

C –  Headley

A –   Intervention
	L – Library/Ck Out

P –  Intervention

S –  Gunn

C –  Casey

A –  Headley
	L – Headley

P –  Intervention

S –   Intervention

C –  Gunn

A –   Casey
	L –  Casey

P –   Headley

S –  Intervention

C –  Intervention

A – Gunn

	10:15 –

11:05
	L –  Arrnbruster

P –  Wirtzberger

S –  Collins

C –  ECE

A –  Intervention
	L – Intervention

P –   Armbruster

S –  Wirtzberger

C –  Collins

A –  ECE
	L –  ECE

P –   Intervention

S –  Armbruster

C –  Wirtzberger

A –  Collins
	L – Collins

P –   ECE

S –  Intervention

C –  Armbruster

A – Wirtzberger
	L – Wirtzberger

P – Collins

S – ECE

C – Intervention

A –  Armbruster

	11:10 –

12:00
	L – Jacobs

P –  Howard

S – Wright

C – Starks

A – Intervention
	L – Intervention

P – Jacobs

S – Howard

C – Wright

A –  Starks
	L – Starks

P – Intervention

S – Jacobs

C – Howard 

A – Wright
	L – Wright

P –  Starks

S – Intervention

C – Jacobs

A – Howard
	L – Howard

P – Wright

S – Starks

C – Intervention

A – Jacobs 

	12:05 –

12:55
	Itinerant Lunch/Planning

	1:00 – 

1:50
	L – Allison

P –  Rice

S –  Patel

C –  Becker

A –  Intervention
	L – Intervention

P –  Allison

S –  Rice

C –  Patel  

A – Becker
	L – Becker

P –  Intervention

S – Allison

C –  Rice

A –   Patel
	L –  Patel

P –   Becker

S –  Intervention

C – Allison

A –  Rice
	L –  Rice

P –   Patel

S –  Becker

C –  Intervention

A –   Allison

	1:55 –

2:45
	L – Freeman

P –   Robinson

S –  Ford

C –  Technology

A –  Intervention
	L –  Intervention

P –  Freeman

S –  Robinson

C –  Ford

A –  Intervention
	L – Library/Ck Out

P – Intervention

S –  Freeman

C – Robinson

A –  Ford
	L –  Ford

P –  Intervention

S –  Intervention

C – Freeman

A – Robinson
	L –  Robinson

P –   Ford

S –  Intervention

C –  Intervention

A –  Freeman

	2:50 – 

3:40
	L –  Mitchell

P  –  Whelan

S –  Helm

C –  Morrison

A – Intervention
	L –  Intervention

P –   Mitchell

S –  Whelan

C –  Helm

A –   Morrison
	L –  Morrison

P –  Intervention

S –  Mitchell

C –  Whelan

A – Helm
	L - Helm

P –  Morrison

S – Intervention

C – Mitchell

A – Whelan
	L – Whelan

P –  Helm

S – Morrison

C – Intervention

A – Mitchell


Shacklette Elementary School

Lunch Schedule

2009-2010

10:50 – 11:10


Gunn

10:55 – 11:15


Casey

11:00 – 11:20


Headley

11:05 – 11:25


Armbruster

11:10 – 11:30


Wirtzberger

11:15 – 11:35


Collins

11:25 – 11:45


Freeman

11:30 – 11:50


Robinson

11:35 – 11:55 


Ford

11:40 
- 12:00


Mitchell

11:45 – 12:05


Whelan

11:50 – 12:10


Helm

11:55 – 12:15

           
Morrison

12:00 – 12:20


Allison

12:05 – 12:25


Rice

12:05 – 12:25


Patel

12:10 – 12:30


Becker

12:15 – 12:35


Jacobs

12:20 – 12:40


Howard

12:25 – 12:45


Wright

12:30 – 12:50


Starks

12:40 – 01:00


ECE
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The "Ladder of Feedback" is an approach to assessing for understanding that establishes a culture of trust and constructive support. The Ladder of Feedback suggests following this sequence when providing feedback:
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